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Part 1: The school context

Information about the school

Unity Center for Urban Technologies is a High school with 226 students from grade 9
through grade 12. The school population comprises 31% Black, 61% Hispanic, 2%
White, 3% Asian students and 2% other students. The student body includes 15%
English language learners and 30% special education students. Boys account for 60%
of the students enrolled and girls account for 40%. The average attendance rate for the
school year 2010 - 2011 was 78.4%.

Overall Evaluation

This school is proficient.
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Part 2: Overview

What the school does well

* The principal and staff maintain a safe, supportive, respectful environment where
student and adult learning is the priority for social and academic growth. (1.4)

o Students speak highly of the staff and express comfort in approaching teachers
with their needs. Several students and teachers refer to the school community
as their “family.” Most teachers say they spend more time at school than they do
at their homes. Students in turn state that the staff is “super helpful” and that
they have easy access to teachers, counselors and school leaders whenever
they need support. Increased one-on-one counseling providing emotional and
academic support to students in need has fostered these feelings. The
implementation of a peer mediation program and an increase in extra-curricular
programs such as Step class, Spoken Work, and Public School Athletic League
sports’ teams have increased student investment in the school community and in
their learning. The school’s Student Government provides a more formal setting
for student voice to be heard and for students to take part in school-wide
decisions. Members of the student council are elected by peers and have helped
institute school dances and fundraisers for field trips. On the Learning
Environment Survey (LES), 98% of students reported that there is a person at
the school that they can go to with problems or concerns and that they feel safe
in school, including classrooms, hallways, bathrooms and locker rooms.
Furthermore, 98% of students explained that teachers treat students with respect
and 96% say students in turn treat teachers with respect. As a result of on-going
social supports for students and the building of a respectful school community,
the number of level 4 and 5 infractions had decreased from 37 in the Fall of 2009
to 10 in the Fall of 2011.

« The school provides tools to students and families to effectively inform them of
ongoing progress students are making in meeting academic expectations as well as
provide clear supports for next learning steps. (2.4)

o The school provides progress reports to students and families which include a
range of information detailing student’s progress in class including, progress on
previous State exams, grade comparisons from previous marking periods in all
subjects, expected graduation date, attendance rate comparison from previous
marking periods, grade point average, total credit accumulation and learning
styles information. Jupiter grades, the school’s on-line grade reporting system
provides opportunities for students and parents to regularly access assignments,
grades and attendance. Students state that they regularly check Jupiter grades
to monitor their progress and that they can even download assignments they
have missed. As a result, 97% of parents reported on the 2010-2011 Learning
Environment Survey that the school clearly communicates with them about
expectations for their child’s learning and 98% are satisfied with how the school
keeps them informed about their child’s academic progress.

o The school provides workshops for parents to help understand how to access
and use the Jupiter grading system as well as how to interpret the school created
Student Progress Tracker. The Student Progress Tracker is sent home to
families three times a semester to allow parents to accurately track progress
throughout the year. The school was successful in ensuring that 75% of parents
responded to the 2010-2011Learning Environment Survey. An analysis of the
results reveals that 97% of parents indicate that the school clearly communicates
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with them about expectations for their child's learning and 98% are satisfied with
how the school keeps them informed about their child’s academic progress.

®* The school leader makes strategic organizations decisions that directly support
student learning needs and aligns curriculum, instruction and instructional goals.
(1.3)

o Structured teacher time allows for teachers to meet twice a week to work on
curriculum development and twice a week in professional learning communities
to discuss instructional strategies. The principal has strategically partnered with
Teaching Matters to support the professional learning community work and help
guide the school wide focus on writing across the curriculum. Additional
coaches from New York University support math and science teachers as well as
English Language Learners and Special Education teachers. The Collaborative
Learning Inc. provides tools and professional development for teachers around
the development of curriculum. As a result of the focused use of resources,
teachers have gone from having little ownership of curriculum to great ownership
as they have built capacity over the year to develop their own curriculum aligned
to the school’s instructional goals.

®* The principal and assistant principal use classroom observation data and scholarship
data to promote teacher reflection in order to elevate instructional practices and
identify professional development needs to support teacher growth. (4.1)

o The principal has implemented a system for monitoring the work that consultants
do, in their support of teacher development. All coaches working with the school
provide written information to the school leader and staff members regarding
support they have provided and next steps for the teachers. This ensures
alignment of coaching feedback to the school’s initiatives. Teachers receive
written feedback aligned to the Danielson Framework from the principal,
assistant principal or a coach several times a month. Furthermore, the principal
meets with teachers to review scholarship data after each semester and
discusses progress towards professional goals. Teachers are asked to reflect on
the work they have done to proactively support each student in passing their
courses and complete reflection sheets for students that do not meet the
standards, detailing work they have done to support the student and further steps
they can take. Overall trends in classroom observations are tracked and
analyzed in order to provide meaningful professional development opportunities
during department meeting time. For example coaches have led professional
development around differentiation strategies, curriculum planning, use of data,
incorporating technology, and the use of learning objectives. As a result,
teachers state that they have immediate access to support and have been able
to talk about the growth they have experienced as a result of feedback and
modeling provided by both school leaders and coaches.

®* The school has established a supportive learning environment that conveys high
expectations for staff and students through clear expectations and supports for
students and staff to achieve them. (3.4)

o The principal communicates high expectations for teachers through a strong
system of accountability in which teachers’ take ownership of student success.
Teachers are in the second year of using the Danielson framework to guide
professional practice. The school’s observation tools detail instructional
expectations. Teachers meet throughout the year to have "share sessions" with
the principal where they present student assessments, differentiation methods,
student work products aligned to the Common Core, students of concern, and a
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recent lesson that generated excellent feedback from students. The principal
also uses a weekly bulletin to keep faculty up to date on school wide events and
expectations. These strategies clearly build accountability around the school’s
high expectations.

o Students receive classroom contracts that outline course expectations each
semester. The school has a clear list of three goals for all students: (1) To earn
11 credits each school year. (2) To have 95% attendance. (3) To participate in
class and complete required assignments daily. Teachers support students in
writing SMART goals to help achieve the school wide goals at the start of the
semester in each class. These goals are then shared with guidance counselors
who meet with students throughout the term to check in on progress. As a result,
100% of students reported that their teachers encourage them to succeed and
99% of students reported on the LES that adults at the school help them
understand what they need to do to succeed in school.

e Teachers across the school welcome the opportunity to participate in newly formed
professional learning communities and use the opportunity to take ownership of student
learning outcomes to strengthen curriculum and instruction. (4.2)

o Teachers appreciate the opportunity that they have to come together twice a
week in Professional Learning Communities (PLC) to examine student data and
instructional practices. One teacher shared that the time allows him “to be
reflective and take ownership of students learning.” His colleagues agreed.
Teachers are in the habit of using protocols to analyze different levels of student
work in order to assess further student needs and brainstorm instructional
strategies to address needs. On both professional learning communities this
practice has led to some shared instructional practices across content areas. On
the 10/11 team, teachers developed a shared approach to paragraph
development as a result of the examination of student work. Through the use of
the shared strategy across disciplines teachers have noticed rapid improvements
in students’ writing based on classroom assignments.

What the school needs to improve

® Continue to develop curriculum maps, units and lessons that are aligned to key
standards specific to the identified needs of students and include modifications and
extensions to cognitively engage all learners. (1.1)

o In partnership with Collaborative Learning Inc. teachers have been working hard
to establish ownership of their curriculum through using Understanding by Design
templates to develop their own curriculum. The school has chosen to focus on
writing across the curriculum and that is starting to take hold as one Professional
Learning Community focus on a shared structure of paragraph writing. The
school has begun to think about the expectations of the Common Core and in
classrooms there are some examples of students being asked to use evidence
from texts to support their thinking. Across classrooms however, rigorous habits
and higher order thinking skills remains inconsistent. Although school leaders are
starting to introduce Depth of Knowledge as a method for understanding higher
order questioning and thinking skills, it has yet to take hold in all classrooms.
Furthermore the samples of curriculum that were reviewed were wildly
inconsistent in articulating rigorous content and have yet to demonstrate clear,
coherent curricula across subjects and grades. As a result, not all students are
regularly challenged by academic tasks that are aligned to key standards that
push for higher order thinking.
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®* Promote greater consistency in the use of strategic classroom instructional practices
aligned to the school's beliefs about student centered learning that promotes
independence, curiosity and high levels of student thinking and participation. (1.2)

o Across classrooms there were attempts by teachers to include visuals in lessons
and to use the SMART boards to provide audio clips and images. However,
there is a lack of strategic differentiation of content, methods of instruction or
differing assignment products, including classrooms with integrated co-teaching.
In classes observed, the co-teacher served as the assistant with a minimal
support role in the classroom. In nearly all classes that were visited, students all
received the same whole class instruction and assignments. While the school
has access to large pockets of data (learning styles, benchmark assessments,
scholarship reports, regents) the information has yet to surface in the strategic
daily decisions teachers are making in developing lessons that address the
variety of learners in their classrooms. School leaders are clear in their
expectations of wanting to see student centered learning opportunities, yet in the
majority of classes visited teachers dominated the lessons and the dialogue in
the classroom. As a result, opportunities for students to take full ownership of
their learning experiences and to see themselves and their peers as powerful
players in the learning process are hampered.

* Expand the use of goal setting at the school and teacher team levels to include clear
systems for measuring progress towards interim goals and identifying places where
adjustments can be made in order to ensure progress in student achievement. (5.3)

o The school has a clearly articulated set of school wide goals that are shared with
the school community. However, it is unclear how the school is measuring
progress towards these goals. The school has yet to establish specific
benchmarks to drive the work and establish targets to measure how successful
the school has been in increasing literacy across content areas or using data to
monitor student progress. Similarly, the 10/11 professional learning community
is clear that they want to increase essay writing proficiency among students.
They conducted some baseline assessments to get an initial understanding of
needs, and are in the process of developing a path to check and monitor
progress towards this goal. Goals do not yet have benchmarks to determine
progress. The lack of a clearly articulated understanding of the progress the
administration and teacher teams expect to see at designated benchmarks
throughout the year, limits the ability to accurately measure progress and
strategically monitor and revise goals for student success.

® Further support the use of the existing supply of rich Periodic and classroom level
data to expand and deepen the practice of using student level data to adjust
instructional decisions at the classroom level. (2.2)

o Individual teachers have successfully developed baseline assessments in their
classrooms and have clear systems to disaggregate the data to identify individual
students' strengths and needs. Some teachers have been able to use data to
inform lesson plans, however it is not yet a consistent practice across all
classrooms. Teachers across grades and content levels are not consistently
translating data into strategic teacher moves in order meet the needs of
individuals or groups of students in the classroom. As a result, grouping used
across some classrooms is not always purposeful and instruction is not
specifically geared to meet various learning needs. Thus, the lack of consistent
data use across the school hinders opportunities to target instruction for specific
learners and groups of students with similar needs.

Unity Center for Urban Technologies M500: February 02, 2012



Part 3: School Quality Criteria 2011-2012

School name: Unity Center for Urban Technologies
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Overall QR Score

To what extent does the school regularly...

Quality Statement 1 — Instructional and Organizational Coherence: The school has a coherent strategy
to support student learning that aligns curriculum, instruction and organizational decisions.

1.1 Design engaging, rigorous and coherent curricula, including the Arts, for a variety of

enable all students to produce meaningful work products?

learners and aligned to key State standards? X
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to X

1.3 Make strategic organizational decisions to support the school’s instructional goals and
meet student learning needs as evidenced by meaningful student work products?

1.4 Maintain a culture of mutual trust and positive attitudes toward learning that support the
academic and personal growth of students and adults?

analyze and share information on student learning outcomes to understand s
progress over time.

To what extent does the school ...

Quality Statement 2 — Gather and Analyze Data: School leaders and faculty consistently gather,

chool and student

2.1 Gather and analyze information on student learning outcomes to identify trends,

curriculum?

strengths, and areas of need at the school level? X
2.2 Align assessments to curriculum, use on-going assessment practices and analyze
information on student learning outcomes to adjust instructional decisions at the team X
and classroom level?
2.3 Use grading policies and tools to enable school leaders and teachers to organize,
aggregate, and analyze student performance trends to inform instruction and X

2.4 Engage families in school decision-making, activities and an open exchange of
information regarding students’ progress toward school and class expectations?

To what extent does the school ...

Quality Statement 3 — Plan and Set Goals: School leaders and faculty consistently engage the school
community and use data to set and track suitably high goals for accelerating student learning.

3.1 Establish a coherent vision of future development that is reflected in a short list of
focused, data-based goals that are understood and supported by the entire school
community?

3.2 Use collaborative and data informed processes to set measurable and differentiated
learning goals for student subgroups, and students in need of additional support?

3.3 Ensure the achievement of learning goals by tracking progress at the school, teacher
team and classroom level?

3.4 Communicate high expectations to staff, students and families, and support students
and families to achieve them?




Quality Statement 4 — Align Capacity Building: The school aligns its leadership development and
structured professional collaboration around meeting the school’s goals and student learning and

emotional needs.

To what extent does the school...

4.1 Use the observation of classroom teaching and the analysis of learning outcomes to
elevate school-wide instructional practices and implement strategies that promote X
professional growth and reflection, with a special focus on new teachers?

4.2 Engage in structured professional collaborations on teams using an inquiry approach
that promotes shared leadership and focuses on improved student learning?

4.3 Provide professional development that promotes independent and shared reflection,
opportunities for leadership growth, and enables teachers to continuously evaluate X
and revise their classroom practices to improve learning outcomes?

4.4 Integrate child/youth development, guidance/advisement support services and
partnerships with families and outside organizations with the school-wide goals to X
accelerate the academic and personal growth of students?

Quality Statement 5 — Monitor and Revise: The school has structures for monitoring and evaluating
progress throughout the year and for flexibly adapting plans and practices to meet its goals for
accelerating learning.

To what extent does the school...

5.1 Evaluate the quality of curricular, instructional and organizational decisions, making
adjustments as needed to increase the coherence of policies and practices across the X
school, with particular attention to the CCLS?

5.2 Evaluate systems for assessing students, organizing data, and sharing information
with student and families, making adjustments as needed to increase the coherence of X
policies and practices across the school?

5.3 Establish and sustain a transparent, collaborative system for measuring progress
towards interim and long term goals and making adjustments during the year and over X
time?

5.4 Use data to regularly evaluate the effectiveness of structured professional X
collaboration, capacity building and leadership development strategies?

Quality Review Scoring Key

Underdeveloped Developing Proficient \W/ol \Well Developed
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