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Part 1: The school context 
 
Information about the school 
Middle school 59 is a middle school with 700 students from grade 6 through grade 8.  
The school population comprises 95% Black, 4% Hispanic, and 1% Asian students.  The 
student body includes 2% English language learners and 9% special education students.  
Boys account for 49% of the students enrolled and girls account for 51%.  The average 
attendance rate for the school year 2010 - 2011 was 91.0%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 Teachers and school leaders work effectively to gather and analyze student 
data to identify trends, strengths, and needs so that learning outcomes 
improve. (2.1)    
 
o The leadership purposefully utilizes team, cabinet, and network planning 

meetings to analyze trends in summative, Acuity, ITA, and unit 
assessments.  Detailed data-tables underscore which students, including 
subgroups, fall in the school’s lowest third for English language arts and 
math so that intensive academic intervention and enrichment instruction 
can be provided.  Periodic assessment and classroom data revealed the 
need for intensive support for students with disabilities who were often a 
full grade level behind in school. The data further revealed that 
instructional adjustments led to improved vocabulary and conventions in 
writing. 

  

 The school consistently uses grading policies and tools that support leaders 
and teachers in analyzing data to inform instruction to improve student 
performance. (2.3)   
 
o Teacher teams use school-wide grading policies that tie student grades 

directly to proficiency levels across subject areas. All student efforts 
including homework assignments, projects, classroom work, and quizzes 
are calculated into student grades.  Teachers use web based tools that 
are accessible so that parents can peruse their children’s progress. 
Teams use student data to revise their essential questions and adjust 
their teaching, resulting in better performance by students.   

   

 The school leadership has used collaborative approaches to set differentiated 
goals for its student subgroups including struggling students to increase their 
achievement. (3.2)  
 
o The school has identified specific goals to increase proficiency in English 

language arts, grade 6 math, and the performance of English language 
learners.  Teacher teams focus on the infusion of non-fiction texts and 
persuasive writing using text-based evidence. They set grade level goals 
that incorporate the skills necessary for meeting the State standards. 
English language learners, students with disabilities, and struggling 
students, have differentiated class goals that are scaffolded relative to 
where they are to where they need to be.  Teacher team members 
support each other in making the goals realistic and tangible.  This 
approach has led to an increase in students successfully completing their 
core coursework on eighth grade prior to graduation.   

 

 The school has a clear vision of its future growth that is reflected in focused, 
data-driven goals that are actively promoted by the entire school community 
and focus on increased academic performance. (3.1) 
 
o The school leaders include a wide cross section of the school community 

in planning and setting data-based school-wide goals. The school 
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leadership team used input from teachers, parent representatives, 
students, and community leaders.  This has increased transparency and 
facilitated buy-in from each of the constituencies.  The goals align with the 
school’s self-evaluation and the principal’s vision and include improving 
teacher instructional practices and greater instructional differentiation to 
reach students.  This effort has resulted in a broad base of support for the 
school and some improvement in student performance.     
 

 The school makes sound, strategic organizational decisions that support the 
school’s instructional goals and consistently target improved student 
achievement. (1.3)  
 
o The school has scheduled an additional period of common planning time 

for inquiry teamwork and teacher teams. This provides time to examine 
data, look at student work, analyze the effectiveness of instructional 
practices, and enables teachers to hold themselves accountable for their 
students.  The assistant principals maintain constant levels of interaction 
with the teacher teams under their supervision, as teams meet by core 
subject area.  The math team changed the way they taught ratios and 
fractions and saw a distinct improvement on interim assessments.  This 
has led to improved student efforts on core subject assessments.    
 

o The school leadership uses data to determine specific resource 
allocations. The school maintains a math coach who has a lighter 
teaching load in order to deepen levels of math instruction.  Academic 
intervention service providers support classes through a combination of 
push-in and pullout small group models and they provide extra support for 
struggling students who have increased their academic performance. 
Additionally, inclusion classes have two teachers working as a team 
throughout the school day.    

 

What the school needs to improve  
 

 Deepen the levels of engagement and differentiation of teaching to better 
enable the students to produce quality work products.  (1.2)   
 
o Teachers plan lessons and use appropriate scaffolds and entry points to 

differentiate instruction in a majority of classrooms.  Teachers evaluate 
students’ interests and use it to improve performance.  However, this 
practice is not consistent across all subjects and grades.  Specifically, 
science teachers struggle in this area. As a result, lessons do not 
challenge most students, particularly the highest performers to reach their 
full potential, and instruction does not consistently address the identified 
learning needs of all students.    
 

 Engage families more consistently in information sharing and decision-
making to deepen understanding of student next steps and needs. (2.4)   
 
o The school makes diligent efforts to share information about school 

processes and student progress with parents and families.  Teachers 
send progress reports, assignment grades, and course results home.  
They call parents with phone updates and send emails.  However, 
notifications do not make provision for parental input nor provide next 
learning steps.  As a result, reciprocal and continuous discussions and 
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collaboration among students, parents, and staff are infrequent, thus 
hindering student progress toward meeting class expectations.   
 

 Increase the consistency of the observation process that incorporates the 
analysis of learning outcomes and promotes teacher growth. (4.1)   
 
o Formal and informal classroom observations include a review of student 

work, teacher conferences, class notes, and class data summary sheets.  
Primarily the assistant principals do observations, as they supervise the 
teachers directly.  Teacher feedback provides specific recommendations 
for next steps toward implementing effective instructional practices along 
with follow-up observations to monitor teacher progress.  However, these 
efforts are not yet fully connected to a research-based, common 
framework that explicitly defines teacher expectations for practice.  In 
addition, though coaches meet regularly with new teachers and teacher 
teams to provide individualized support, teachers are reluctant to engage 
in inter-visitations, although they readily attend training provided by the 
network.  As a result, teacher growth has not been built up to capacity 
across all core subject areas.     

 

 Expand the alignment of assessments to curriculum to deepen analysis of 
student data and more readily adjust classroom instructional decisions. (2.2) 
 
o Teachers analyze and evaluate assessment data to support their 

instructional decisions.  Teacher teams utilize Periodic Assessment 
results and authentic student work to identify instructional and curricular 
needs.  However, the data for targeted subgroups is inconsistently 
analyzed.  This limits opportunities to identify strengths and areas of need 
for the bottom third, African-American males, and students with 
disabilities.  As a result, teachers are unable to adjust their instruction in a 
timely manner to impact their classrooms.   

 

 Increase the alignment of teaching practices to the curriculum. (1.1) 
 
o The school leaders and faculty have aligned their curriculum maps to the 

Common Core State Standards in literacy and math.  The monthly 
evaluation of curriculum and pacing calendars leads to adjustments that 
include implementation of CCLS tasks.  Curriculum maps for grades 6 
through 8 include unit goals, standards, essential questions, and 
assessments.  However, there is inconsistent alignment in social studies 
and science. This has led to erratic performance for all core subjects.  

 
o Classes with advanced students use technology and participate in a 

range of hands-on activities in science including trips to North Shore Long 
Island Jewish hospital to work in their labs.  In an advanced math class, 
the skilled teacher used trigonometry to teach angles and measurement.  
However, there is a range of inconsistency in instructional practices 
across grades and subject areas that have led to diminished outcomes for 
students with disabilities and English language learners.      
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Part 3: School Quality Criteria 2011-2012 
 

School name: Middle School 59 UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

 X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

 X   

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

 X   

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

  X  

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students progress toward school and class expectations? 

 X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

 X   

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

 X   
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

 X   

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

 X   

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

 X   

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

 X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

 X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

 X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

 X   

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 

 


