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Part 1: The school context 
 

Information about the school 
 
The Bays Water is an elementary school with 656 students from pre-kindergarten 
through grade 5.  The school population comprises 68% Black, 26% Hispanic, 2% 
White, and 4% Asian students.  The student body includes 5% English language 
learners and 14% special education students.  Boys account for 52% of the students 
enrolled and girls account for 48%.  The average attendance rate for the school year 
2010 - 2011 was 90.7%. 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 
What the school does well  

 

• The school promotes a very safe and respectful environment that supports 

collaborative relationships and good attendance and behavior. (1.4) 

Q104 P.S. 104 Bays Water: June 16, 2012 
o Relationships between administrators, staff, parents, and students, are positive, 

caring, and reflective of the strong school culture that values the diversity of its 
community.  A teacher-led committee created the school-wide SAIL for Success 
system, which honors kindness, independence, respect and responsibility that is 
reinforced by clear classroom rules.  Thus, despite large class size, 
environments are conducive to learning.  In addition, Project Wisdom provides a 
daily message on traits such as perseverance and self-regulation, on which 
students reflect and identify how they demonstrate that trait.  A reward system for 
doing the right thing reinforces collaboration and students receive tickets that 
they exchange for trinkets of their choosing. In addition, there are multiple 
providers of intensive individual and family counseling, targeted especially to 
recidivist cases.  As a result, the number of suspensions has plummeted from 15 
last year to only four this year.  Attendance merited a special plan this year 
where team members adopt particular students and report regularly on how team 
members are resolving issues.  The school now celebrates not only perfect 
attendance, but also the student with most improved attendance in each class 
each month, thus enabling the school to impact positively on chronic 
absenteeism and getting individual gains of up to 30 points and an overall 
increase of 2%. 

• Comprehensive data analysis provides the basis for well-informed school-wide 

decision-making and adjustments to practice that ensure smooth functioning and 
systemic improvements. (2.1) 

Q104 P.S. 104 Bays Water: June 16, 2012 
o The principal and her cabinet regularly analyze a comprehensive array of annual 

and interim data related to performance, behavior, and teacher effectiveness, to 
identify trends yearlong and year-to-year for a clear understanding of the school’s 
strengths and needs, and share these analyses with the school community.  
Analysis of the growth percentiles from the State test outcomes helped school 
leaders to calibrate their own evaluations of strengths and weaknesses by class 
and subgroup.  Thus, administrators could be more proactive in assigning 
additional resources, such as including its reading specialists as push-in support 
for all lower performing students rather than a pullout program for students with 
individualized education plans.  When the Acuity Predictive outcomes did not 
meet expectations, the principal established an additional afterschool program, 
that was closely monitored with pre- and post-assessments and benefited over 
180 students.  In addition, the principal is very proactive in anticipating needs as 
when she noticed an upward trend in her Hispanic population and hired a 
bilingual parent coordinator to make sure newcomer students feel the school is “a 
home away from home.” 

• Strategic organizational decisions encourage teacher collaboration to support the 

schools’ instructional goals and improve student-learning outcomes.  (1.3) 

Q104 P.S. 104 Bays Water: May 23-24, 2012 
o Providing time for teachers to develop their practice is a priority for the principal, 

who rescheduled the school, so grade-level teams have common planning time, 
an administrative period to focus on the Common Core, and a 37 1/2 minute 
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period for inquiry each week.  In addition, a vertical team meets for four hours 
each week to align the literacy, math, and Core Knowledge curricula to the new 
standards.  Teachers then transition to lead their grade-level teams around the 
seamless school-wide focus.  As a result, all students have engaged in at least 
one Common Core task in literacy and in math that have been adapted from the 
NYC bundles, and student work samples evidence them meeting the standards 
in literacy. 

o Organizational decisions target resources in intelligent ways to keep students 
focused on learning.  All students arrive early for extended day activities, so they 
are freshest when working on their areas of need with purposefully selected 
programs.  The school’s analysis of the records of the most frequent users of 
Achieve3000 showed this program to be effective in accelerating reading growth 
last year, so all students engage in at least two activities weekly to build on this 
positive finding.  Teachers in the integrated co-teaching classes receive constant 
support from external experts to meet the school’s goal of decertifying larger 
numbers of students by the time they graduate, and several students are 
expected to be decertified this year. 

• Supervisory processes based on short, frequent observations and analysis of 

student work provide teachers with feedback that stimulates improvements in 
practice. (4.1) 

 
o To complement their thorough formal observation process, the principal, and 

assistant principals visit classrooms daily, providing teachers with ongoing 
formative feedback.  After training teachers in the selected components of a 
research-based rubric, administrators developed a template aligned to focus 
indicators that enables them to collect data on trends across the school and at 
the individual level.  In one-on-one meetings, the principal reviews the student 
achievement data, the observational feedback, and the teacher’s own growth 
plans, so that all parties can reflect on teacher effectiveness and identify specific 
next steps and supports.  The principal speaks knowledgably about teacher 
strengths, and uses a consultative process to match teachers to students in ways 
that build teacher capacity to work with different types of learners.  She pays 
particular attention to making sure students in self-contained classes are 
matched to teachers who are able to provide strong social-emotional as well as 
academic support.  As a result, teachers feel highly valued as professionals 
according to the Learning Environment Survey.  They add that the feedback they 
get now has been more informative than before, and as a result, are able to 
describe precise ways in which their use of formative assessment, questioning, 
planning and classroom management have improved. 

 

• The curriculum offers frequent opportunities for students to engage in rigorous 

academic tasks to produce meaningful work products. (1.1) 

 
o The school is well focused on integrating the Common Core Learning Standards 

in its literacy and math instruction.  Strong processes are in place to enable 
teacher teams to backwards plan units that are rich in content, with writing often 
closely connected to the science and social studies curriculum, and an excellent 
representation of both fiction and non-fiction texts. Student writing reflects the 
school’s attention to developing a strong knowledge base in history and science, 
via both informational and opinion writing, as well as mastery of 125 “tricky 
words”. Students are enthusiastic about assignments that combine research with 
imagination, such as one where they were to imagine what life would be like 
without light, or what it would be like to live forever.  Engagement with such 
questions enables them to reconsider initial inclinations and revise their thinking. 
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In a first grade class, students visualized the story being read, talked with 
partners, and then proposed stimulating questions to include in a shared letter 
addressed to a book character, demonstrating a high degree of intellectual 
curiosity.  In addition, the school adopted a new math program this year that is 
built vertically around the new standards that teachers believe has improved 
student ability in this area. Tasks are frequently designed to foster student 
choice, tiered, or scaffolded for struggling students through provision of different 
graphic organizers, resulting in access of diverse learners to the curriculum. 

 

• Professional learning teams build teacher leadership and accountability to drive 

improvements in curriculum and instruction. (4.2) 

 
o All teachers are involved in professional learning teams that embody the school’s 

belief that teachers learn best from each other.  In addition to inquiry teams that 
share findings related to each teacher’s four “highlight 104” students, there are 
both grade-level teams and a vertical “Depth of Knowledge” team that adapt 
curricula to student needs and develop differentiated tasks.  Teams use protocols 
to examine student work against common rubrics, which led some teachers to 
realize they had been grading “too easy” and began to expect more from their 
students.  In addition, teachers revised rubrics that were too focused on grammar 
to ensure proper emphasis on content and details.  The vertical team has been 
especially effective in helping the school eliminate curricular redundancies and 
calibrate its understandings of the Common Core expectations.  While teachers 
lead their own teams, administrators provide clear guidance, expectations, and 
templates.  As a result, strong collaborative practices lead to an overall sense of 
teacher efficacy and focus on student learning. 

 

What the school needs to improve 

Q104 P.S. 104 Bays Water: June 16, 2012 

• Enhance teacher pedagogy that enables diverse learners to access the curricula in 

ways that demand more cognitive engagement in discussion to better prepare them 
for the challenges of college and career. (1.2) 

 
o The staff has made significant strides in transitioning from the whole-class model 

of instruction associated with Core Knowledge, to one that offers multiple 
opportunities for partner work, station work built around skills identified in prior 
assessments, and some tiered tasks.  In some classes, teachers have planned 
well to remove barriers, such as providing books on tape or engaging students in 
partner reading, so that students can take notes using suitable graphic 
organizers and be well prepared for discussions that tap into significant themes 
in the literature.  In other classes, formative assessment tools, such as slates, 
were misused for note-taking and some reading skill instruction was formulaic, as 
students were told the main idea was found in the first sentence, a technique with 
limited utility with most texts. There was significant variation across classrooms in 
the quality of questioning, the use of wait time and cold calling, an area of focus 
in this year’s professional development.  Inconsistencies in teaching practices 
results in significant differences across classrooms in the level of cognitive 
engagement and quality of daily work products. 

 

• Develop a school wide database aligned to a grading policy that enables teachers 

and administrators to more easily aggregate and analyze data and identify school 
wide trends. (2.3) 

Q104 P.S. 104 Bays Water: May 23-24, 2012 
o School leaders regularly collect and review data from numerous common 

summative, periodic, and classroom level assessments.  Information from item 
skills analyses and classroom data inform discussions around teacher and 
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student goals and adjustments to the curriculum and interventions.  However, the 
school does not use any common tools to facilitate the aggregation, 
disaggregation or sharing of data for use by either teachers or administrators. As 
a result, the school is unable to consistently or quickly monitor subgroup trends. 
In addition, although the school has defined a grading policy for assessments, it 
has not established what proportion of classroom grades these assessments 
should represent, which limits the utility of classroom grades as a reliable 
measure of student performance.  The absence of recording reliable and 
accessible achievement measures limits the school’s ability to understand 
exactly what curricular decisions, pedagogical practices, and staffing decisions 
are most closely associated with improved student achievement. 

• Establish clear interim progress monitoring checkpoints for all initiatives, supported 

by data systems, to streamline analysis to identify and reinforce high-leverage 
practices to further accelerate student learning. (5.3) 

Q104 P.S. 104 Bays Water: June 16, 2012 
o School leaders are keenly aware of the school’s strengths and are purposeful in 

planning to address areas for improvement and in aligning resources to support 
integration of the Common Core.  They also review data trends weekly during 
cabinet meetings, allowing for ongoing adaptations and adjustments.  However, 
the school does not engage in multi-year planning, and neither the 
Comprehensive Education Plan nor other documents include any specific targets 
against which student outcomes are compared during the year.  The absence of 
clear interim targets reduces the ability to monitor goal attainment and act quickly 
to address shortfalls, the transparency of decisions to change plans, and 
ascertain fully the effectiveness of its instructional, organizational, or professional 
development decisions. 

• Consolidate efforts to align rubrics to key standards and engage students in self- 

monitoring so that teachers and students are fully focused on identifying and 
mastering next steps. (2.2) 

Q104 P.S. 104 Bays Water: May 23-24, 2012 
o Teachers use an extremely wide array of common, itemized interim 

assessments, reading assessments, and unit exams to identify student strengths 
and needs.  This information, which is collected in uniformly organized binders, 
and guides them in forming small groups for remediation and additional practice 
during the day and in extended time instruction.  Rubrics are typically used to 
evaluate written work.  However, not all rubrics have been aligned to the task or 
new standards, which limit the degree to which they can serve as a source of 
feedback on the effectiveness of instructional or curricular decisions.  In addition, 
in some cases, different rubrics are provided to struggling students, which 
implicitly lowers the standard to which they can aspire and makes it difficult for 
teachers to ascertain which learners have achieved mastery. 

o Students recently began to engage in some self-monitoring of goal attainment 
using “progress monitoring” folders where they record when and where they have 
demonstrated mastery of skills that were identified as needs in diagnostic 
assessments.  Despite the promising potential of the initiative, this practice is not 
in place across the school and students are not fully aware of how to use the 
folders.  Many students were unable to explain the rubrics attached to their work 
or what they were expected to do in response to teacher comments.  The lack of 
student clarity around how to use these tools reduces their ability to work 
purposefully on their own next steps. 
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Part 3: School Quality Criteria 2011-2012 
 

School name: The Bays Water UD D P WD 

Overall QR Score   X  

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

    X   

1..2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X     

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

    X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

      X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

      X 

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

    X   

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

  X     

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

    X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

    X   

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

    X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

    X   

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

    X   
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

    X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

    X   

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

    X   

1..4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

    X   

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

    X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

    X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X     

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

    X   

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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