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Part 1: The school context 
 

Information about the school 
 
P.S. 123 is an elementary school with 712 students from pre-kindergarten through grade 
5.  The school population comprises 65% Black, 16% Hispanic, 3% White, 14% Asian 
students, and 1% other students.  The student body includes 4% English language 
learners and 16% special education students.  Boys account for 49% of the students 
enrolled and girls account for 51%.  The average attendance rate for the school year 
2010 - 2011 was 92.8%. 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 
What the school does well 

P.S. 123 Q123: March 1, 2012 

• A broad curricular places strong emphasis on standards-based tasks that are 

designed to promote increased literacy development across the school  (1.1) 

 
o Key standards in literacy such as comprehension, and listening and speaking, is 

addressed in classrooms across the school.  All students engage in the arts, and 
teachers collaborate regularly to ensure that there is curricular alignment to the 
standards and that lesson planning emphasizes selected standards that are 
aligned to the goals of the school.  In a second grade art class, students engaged 
a note-taking lesson that led to collaborative conversations about Vincent Van 
Gogh.  They then wrote letters about what they learned and still want to know 
about the artist.  Additionally, school leaders and faculty comment that the 
integration of the Common Core Learning Standards (CCLS) has strengthened 
their ability to incorporate standards into curriculum planning across the grades 
and subjects.  As a result, grade 2 students have improved their skills in 
grammar and punctuation as reflected in their persuasive essays about school 
recess. 

o Students, including English language learners and students with disabilities, 
benefit from curriculum maps that are continually adjusted, and reflect the CCLS.  
Students engage in rigorous customized tasks in literacy and math that are 
supported by technology-based programs.  Teachers' lesson planning reflects 
strategies that support the curricular and result in instruction that employs 
effective strategies, such as modeling.  Hence, students across the grades are 
able to engage in note taking, use appropriate writing prompts such as graphic 
organizers, and create non-fiction essays. 

• The principal skillfully ensures organizational decisions and allocation of resources is 

sufficiently linked to the goals of the school and promotes student achievement.  
(1.3) 

 
o The principal’s thoughtful programming ensures that there are a multitude of 

opportunities for teachers to collaborate.  Teacher teams meet weekly and 
regularly throughout the month engaging in grade and vertical planning to ensure 
curricular alignment of the Common Core learning Standards and monitoring of 
the performance of subgroups.  Based on the analysis of data, resources are 
specifically targeted for every grade including students with disabilities and 
English language learners, who receive resources such as computer-generated 
on-line literacy programs, anthologies, and math programs that address their 
individualized instructional needs.  Consequently, there is improvement in 
students’ progress in independent reading levels across all grades with the 
greatest improvements evident in grades 4 and 5. 

o To strengthen students’ math achievement, including subgroups, the principal 
made an organizational decision, assigning the coach who previously focused on 
literacy, to serve as both a literacy and math instructional specialist.  The coach 
pushes into classrooms to model for teachers and provide targeted assistance to 
individual and groups of students.  Her expertise in data analysis and 
instructional strategies has strengthened teachers' pedagogy, and as a result, 
modeling is an effective strategy used across the school.  The early grade writing 
cluster teacher provides a double dose of literacy to primary grade students who 
continue to struggle with language acquisition, resulting in students increased 
ability to decode words and read for meaning in the primary grades. 
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• Teachers sufficiently use their time to analyze teacher-created and computer- 

generated assessment data to identify trends, needs, and make adjustments to their 
instruction that improve student outcomes.  (2.2) 

 
o To address the needs of English language learners and ensure that they meet 

Adequate Yearly Progress targets, teachers employ practice New York State 
English as a second language achievement tests.  Teachers create grade 
specific unit assessments and rubrics in all subjects.  Additionally, computer 
generated research-based programs are utilized by teachers to support 
instruction, and data offers timely information regarding student progress 
throughout the school year.  Student performance is monitored by leadership, 
resulting in a deepening focus on improving student achievement through the 
implementation of a variety of questioning strategies, such as "turn and talk" that 
is improving student collaborative conversations. 

o  At the beginning of the school year, teachers analyzed data from the previous 
year and supplement summative data with their own teacher created 
assessments that enabled them to identify patterns and trends of all students 
including, the performance of English language learners and students with 
special needs in literacy and math.  Their analysis, which surfaced students' 
difficulty in comprehension skills, such as inference and drawing conclusions, 
resulted in the adjustment of instruction to include strategies of modeling, peer 
editing, and questioning techniques.  Consequently, the leadership is sufficiently 
able to regularly monitor the performance of all students, and data indicates that 
the implementation of technological-driven programs meet the specific skill needs 
of students. 

• Teacher teams are effective in their analysis of students' needs though collaborative 

inquiry to ensure that instruction is strengthened and students, including subgroups 
make steady progress.  (4.2) 

 
o Teachers consistently engage in professional collaboration on teams and 

analyze assessment data from a variety of formative assessments and student 
work products.  Teams create customized rigorous tasks that align with the 
CCLS.  They use the analysis of student work to gauge effectiveness and 
implement modifications to their practice.  A notable school-wide adjustment is in 
lessons that promote higher order thinking through various questioning 
techniques.  As a result, students engage in conversations to share their ideas 
more readily with partners and in small groups. 

 
o Teacher teams play a key role in understanding the learning needs of their 

students, and collaborate with the leadership to ensure that decisions promote 
student learning.  Teachers' analysis of student data and work samples led to the 
implementation of improved rubrics and a math program offering greater 
alignment with the State’s testing program.  As a result, teachers implement the 
new math program and use the former program as supplemental support.  
Formative assessment data indicates that students in grades 3 through 5 are 
making steady improvement in number sense. 

 

• Consistent structures to regularly evaluate and adjust curriculum, instructional, and 

organizational practices, ensure that the learning needs of students and the 
expectations of the CCLS are addressed.  (5.1) 

 
o Using the expectations of the CCLS around instruction, the leadership and 

faculty regularly evaluate their practices, make suitable adjustments, and ensure 
coherence in their policies and practices.  An outgrowth of their evaluative work, 
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the decision to customize tasks to create units specific to each grade's needs, 
resulted in uniform implementation maximizing student outcomes. 

 
o The principal uses cabinet meetings, instructional team meetings as well as the 

analysis of student performance to regularly evaluate and adjust the use of 
organizational resources in response to the implementation of the CCLS.  Staff 
decisions including selection of cluster teachers, the teacher of English language 
learners, and the coach, provide for an effective match between expertise and 
the learning needs of students.  The school’s early grade writing support 
specialist ensures students engage in individualized and small groups that target 
their specific skill deficit, such as drawing conclusions, and who supports the 
implementation of the CCLS tasks in literacy.  As a result, the school has 
developed sufficient capacity to match resources to the area of need and support 
student learning. 

 

What the school needs to improve 
 

•    Strengthen the school’s set of beliefs about how students learn best so that 

appropriate levels of challenges are reflected in all classrooms.  (1.2) 
 

o Teachers articulate the importance of an engaging curriculum at the team level 
and share their beliefs in the school’s Self Evaluation Form.  However, not all 
lessons reflect a coherent set of beliefs about how students learn best, and as a 
result, not enough challenge exists to address the needs of learners, specifically 
advanced learners in order to accelerate their performance. 
 

o  In grades 2 and 5 integrated collaborative team teaching classes, teachers 
instructed students in various differentiated math learning groups and effectively 
addressed their needs using technology, peer strategies, and manipulatives.  In 
the grade 2 classroom, excellent learning stations offer opportunities for students 
to explore various approaches to regrouping in math.  However, in other 
classrooms across the school, students engaged in whole group activities that 
never transitioned to differentiated learning experiences.  Consequently, not all 
students have extensions into the curricula to improve their performance. 

 

• Strengthen the school's goal setting structure so that clear annual and interim 

classroom level goals are data driven and leverage change in classroom practice.  
(3.2) 

 
o Teacher teams analyze data from a variety of sources that provide them with a 

portrait of the needs of students.  Teachers are able to clearly articulate the 
areas of weaknesses of struggling learners, and they use the school’s goals, and 
assessment results to create individual goals for students.  Although the school is 
addressing learning needs of relevant subgroups, it does not yet set measurable 
and differentiated learning goals for groups of students and subgroups.  Hence, 
the school cannot fully determine if subgroups and struggling learners are 
making adequate progress. 
 

o Teachers use a variety of assessment data to support them in developing 
learning goals for students, including subgroups.  Teams use the analysis of data 
to identify students in need of additional support.  However, the goals of 
subgroups that reflect the link between curriculum and data are not apparent 
across the school.  Thus, next steps that clearly delineate learning outcomes for 
targeted students are not yet evident, precluding school wide instruction from 
sufficiently accelerating all students learning.   
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• Enhance the school's system for teacher development practices with a clear focus 

on improving pedagogy, supporting teacher growth and student outcomes.  (4.1) 
 

o The school supports teachers’ development, including those new to the school, 
mainly through regular observation of classrooms, using the formal and informal 
process.  However, feedback and next steps from frequent cycles of classroom 
observation are not effected regularly for all teachers and do not always include 
the analysis of student work and data.  As a result, the lack of regular feedback 
following classroom observations diminishes the leadership’s ability to effectively 
provide on-going clear and specific information regarding next steps for 
improving instruction. 
 

o The administration engages in the observation of classrooms using a research-
based rubric to provide low-inference feedback to teachers.  However, an 
alignment between the frequent cycles of observation, informal and formal 
observations, and the CCLS is not evident.  Hence, teachers are limited in their 
efforts to improve their practice and ultimately the performance of students. 

 

 
 Enhance opportunities to provide internal and external support for faculty, students, 

and their families that result in increased social emotional growth of students.  (4.4) 

 
o Early in the school year, the school’s guidance counselor provided training to 

staff and parents on bullying.  Although the school acknowledges the workshop 
as a significant training session that included staff and parents, there have not 
been any additional professional development sessions for staff since that time.  
Consequently, information that supports the creation of a safe, inclusive, and 
respectful school culture is in jeopardy of not being sustained.  

o At this time, the school has not developed internal capacity or external 
partnerships that provide youth development support services to students and 
their families.  Thus, the school misses out on opportunities to provide adequate 
supports to enhance academic, social, and emotional needs.   

• Strengthen systems for measuring progress towards interim goals to ensure 

adjustments to specific areas to improve performance of students.  (5.3) 

 
o The leadership analyzed summative data from the previous year's assessments 

and used the information to set instructional goals that are apparent in the 
school’s long term planning documents, the Comprehensive Education Plan, and 
the Self Evaluation Form, attached to the Quality Review.  However, the school, 
and teacher teams have not fully established systems for measuring progress 
towards interim goals for groups of students or targeted individual students.  
Thus, in the absence of established systems to adequately measure progress 

towards interim goals, the decision making process is limited.  Q123: March 1, 

2012
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Part 3: School Quality Criteria 2011-2012 
 

School name: P.S. 123 UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

    X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

   X    

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

    X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

    X   

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

    X   

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

    X   

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

    X   

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

    X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

    X   

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X     

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

    X   

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

    X   
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X     

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

    X   

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

    X   

4.4  Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X     

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

    X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

    X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X     

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X     

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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