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Part 1: The school context 
 
Information about the school 
 
The Langston Hughes School is an elementary school with 495 students from pre-
kindergarten through grade five.  The school population comprises 85% Black, 8% 
Hispanic, 2% White, and 4% Asian students.  The student body includes 11% English 
language learners and 18% special education students.  Boys account for 54% of the 
students enrolled and girls account for 46%.  The average attendance rate for the school 
year 2010 - 2011 was 91.7%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 The principal and staff align curricula to State standards, integrate the CCLS 
(Common Core Learning Standards‟) tasks, and use student data to inform 
decisions to plan and refine curricula and tasks for all students.  1.1   
 

o The school uses curriculum calendars across grades and content areas 
that include UDL (Universal Design for Learning) supports and 
interventions and essential questions aligned to key CCLS.  There is a 
school focus in the CEP (Comprehensive Education Plan) on “writing to 
enhance reading comprehension” and a school-wide adoption of a writing 
protocol called R.A.F.T. (Restate, Answer, For example, Tie it Up).  CCLS 
tasks are developed by teams of teachers, tested, and then refined as part 
of the inquiry process.  As a result of curriculum initiatives the ELA (English 
language arts) acuity predictive scores of children in Levels 3 and 4 went 
up from a school average of 33% to 79% in Grade 3, 80% in Grade 4, and 
72% in Grade 5, and student work samples show significant growth over 
time, supporting the schools instructional goal of improving the 
achievement level in ELA with an emphasis on writing.  
 

o The principal and core team use item analysis from NYS (New York State) 
exams and NYS report card data to choose key standards for all students, 
with a targeted focus on students with disabilities who perform below level.  
As a result, additional ELA and math materials are provided for this 
subgroup of students, and their curriculum and tasks are aligned with their 
grade level peers, and designed and refined based on student 
performance.  Student work products, teacher data binders, and feedback, 
classroom observations and data from January predictives indicate that 
student cognition levels have increased.  
 

 Teachers align their practice to expressed beliefs about how students learn 
best and use teaching methods and higher order questions increasing the level 
of student engagement and participation.  1.2 
 

o Teachers and administrators who believe that “students learn best when 
they are comfortable learning and sharing in a culture of acceptance”, is 
reflected by .the school‟s teaching practices.  Classroom visits demonstrate 
activities that engage students through effective questioning techniques, 
classroom discussions, celebrations of student work, principles of UDL 
(multiple means of expression, engagement, and representation), and 
differentiated groupings of students.  These activities support the school‟s 
mission to ensure that “each child will receive a differentiated, academically 
rigorous education based on his or her individual needs”. 
 

o Teacher pedagogy is engaging and observations of teachers show a 
pattern of modeling, practice, and independent work including student-to-
student and whole class discussions.  In fifth grade, students use a mentor 
text to write articles based on historical fiction.  Students have the 
opportunity to talk, listen to each other‟s writing, ask questions, and make 
suggestions.  The reader responds to questions with clarifications in a 
collegial manner.  Students are encouraged to participate in discussions 
and create differentiated work products to ensure they are “on a path to 
mastery of the curriculum.” 
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 The principal uses time and resources to provide students and faculty with 
more materials and time on task in order to increase the academic 
achievement of all students.  1.3    
 

o The schools budget is strategically aligned to the schools instructional 
goals to improve achievement in math by 10% from 35.3%, and to improve 
the level of instruction for students with disabilities through academic rigor.  
Funds are used to provide supplemental math programs, professional 
development opportunities, and after school programs funded through 
Supplemental Educational Services providing math enrichment.  A grant 
supports strengthening teachers understanding of differentiation through 
the use of the UDL concepts.  Laptops are provided to improve 
accountability practices for teachers allowing the principal to send 
immediate feedback on informal observations and on students‟ progress by 
accessing their individual data on-line.  Teachers have access to the UDL 
center website and rubistar as staff development tools.  These efforts have 
resulted in supporting the school‟s instructional goals and are evident in 
student work products on display.  
 

o The use of student time is structured to include a „zero period‟ where 
students are required to read for 25 minutes daily, prior to the start of their 
instructional day.  Staff meet bi-weekly in grade level teams once during a 
common prep.  Grade 1 teachers were observed at one such meeting 
engaged in a collaborative analysis of student learning.  These teachers 
report that the impact of collaboration includes learning new strategies to 
improve teaching and new ideas for engaging students resulting in more 
demanding academic tasks.  

 

 Teachers design standards-aligned rubrics and use summative and formative 
assessment data to identify the strengths and needs of student subgroups in 
order to adapt instructional practices and meet student‟s specific needs.  2.2 
 

o Teacher teams design and use assessments and rubrics that target 
specific standards and tasks to measure the level of student mastery of 
content and skills.  For third grade, the teacher team was observed working 
on a rubric for a writing piece on mysteries as part of the monthly writing 
focus.  This process provides the teachers with critical information for 
assessing student performance and improving pedagogy.   
 

o Periodic and classroom level data is examined collaboratively by grade 
level teachers to identify strengths and needs of student subgroups, 
particularly students with special needs.  Teachers review work samples 
weekly, and evaluate them against the CASL (Collaborative Analysis of 
Student Learning) protocol.  The CEP states that this practice allows a 
unique opportunity to “critique the process that led to the student work 
product”.  Staff also examine the results of student performance on task 
rubrics, end-of-unit tests, and informal assessments, and with this 
information, teachers target groups of students with specific instruction and 
support/enrichment.   

 

 School leaders routinely conduct snapshot classroom observations connected 
to the Danielson Framework and provide teachers with feedback and 
recommendations to promote professional growth and reflection.  4.1 
 

o School leaders use the Danielson Framework components, „using 
questioning and discussion techniques‟, ‟engaging students in learning„, 
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and ‟using assessment in instruction‟ to conduct monthly classroom 
observations of teachers and give immediate feedback via e-mail.  Student 
progress is monitored electronically by tracking Teachers College and 
reading recovery levels, Early Childhood Environmental Rating Scale (E-
CLAS), end-of-unit assessments, and other classroom and summative 
data.  This process allows teachers to refine their pedagogy and provides 
school leaders with information to evaluate effectiveness of classroom 
instruction.  
 

o School leaders give feedback to teachers using rubrics that are targeted to 
the three selected Danielson components, and Children First Network 
(CFN) guidelines and recommendations for those components, detailing 
teachers‟ strengths, challenges, and next steps.  Follow-up meetings with 
the teachers to discuss findings and examine teacher development lead to 
professional growth and reflection.   

 

What the school needs to improve 
 

 Increase opportunities to engage families in ongoing discussions related to 
students‟ progress and for them to regularly participate in school decision 
making creating a culture of mutual investment in student achievement.  2.4 
 

o School leaders and teachers provide multiple opportunities for families to 
learn about their children‟s progress.  Periodic student report cards, 
Promotion in Doubt letters, verbal and written feedback on work samples, 
and access to Acuity and ARIS websites, give parents information about 
their children‟s academic status.  However, given the limited on-going 
reciprocal communication with families, parents do not have the opportunity 
to meaningfully contribute to next steps for their children, impacting on the 
quality of shared responsibility for students‟ academic achievement.  
 

o School leaders offer families various opportunities to participate in school 
activities such as Fall Health Fair, family movie night, and Dads Take Your 
Child to School.  Currently, the administration has introduced a new phone 
system that gives reminders of monthly events, workshops, trips, and tests.  
Thus, as there were limited opportunities for families to participate in school 
decision-making prior to December, the possibility of incorporating their 
voices in school policies was inhibited.  

 

 Formalize the system of teacher accountability including training on how to put 
recommendations into practice and continue to provide families with additional 
learning opportunities in order to support student growth.  3.4 
 

o School leaders articulate their expectations to staff electronically and 
through conferences on various topics including, standards of academic 
behavior, UDL, developing rubrics, using technology, and planning units of 
study.  However, the system to determine whether these expectations are 
being met is first becoming fully established, impacting on the school‟s 
ability to hold staff accountable for supporting student progress.   
 

o School leaders and faculty share high expectations for student 
performance with families at the annual ”Meet the Staff” program and 
during parent conferences where teachers share conditions for high 
performance including homework, attendance, and behavioral practices 
that lead to students doing well in school.  However, without targeted 
strategies to engage parents in opportunities to learn to support their 
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children and prepare them for the next level, the school reduces its 
capacity to fully achieve high expectations for all students.  

 

 Extend the provision of professional learning opportunities for all staff that 
builds adult capacity, encourages reflection, and promotes leadership in order 
to improve learning outcomes for all students.  4.3 
 

o The administrative team and CFN provide differentiated professional 
development to build the staff‟s pedagogical capacity.  These include 
professional articles, examining school data, understanding the New York 
City (NYC) instructional expectations, and components of the research 
based framework.  However, transferring the knowledge to pedagogical 
practice with an impact on student outcomes is not yet fully apparent 
across classrooms affecting the school‟s ability to further improve learning 
outcomes for students.   

o The school provides multiple opportunities for staff to build their 
professional capacity by attending workshops and team meetings.  
However, these sessions are led by the principal, coaches, and external 
consultants, limiting opportunities for other faculty to develop and get 
involved in distributive leadership opportunities.  
 

 Augment the system to engage in long-term planning and measuring progress 
toward interim goals making periodic adjustments that improve teacher 
development and instructional practices as necessary.  5.3 
 

o The School Self Evaluation Form states that “the schools instructional 
goals have been determined based on the most recent data from the 
school‟s NYS assessment results, the schools City and State report card, 
Learning Environment Survey, parent feedback, and the schools CEP”.  
However, these goals do not extend into future planning reducing the 
schools ability to measure and revise long-term progress and teacher 
development needs year-to-year.   
 

o School leaders use student work products, inquiry team folders, and 
classroom assessments to measure progress toward annual goals.  The 
system for identifying and measuring progress toward interim goals is still 
in development making it difficult for school leaders to measure interim 
progress and make necessary adjustments to achieve goals.  
 

 Strengthen the system to regularly evaluate the effectiveness of teacher teams 
and leadership development opportunities that builds teacher capacity and 
supports their development as leaders.  5.4 
 

o School leaders collect and review minutes, agendas, and resources of 
teacher teams, to determine the efficacy of their meetings.  However, these 
documents do not sufficiently inform school leaders about the meetings‟ 
dialogues and outcomes, limiting administrator‟s ability to make 
recommendations related to team meetings.   
 

o The system for providing opportunities for coaches to engage in leadership 
development includes workshops, facilitating team meetings, and 
participating on the school leadership team and the Core Team.  However, 
the school is first developing a system to evaluate the effectiveness of 
these opportunities, thus hindering the schools ability to support distributed 
leadership.  
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Part 3: School Quality Criteria 2011-2012 
 

School name: The Langston Hughes Elementary School UD D P WD 

Overall QR Score        X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X  

1.3  Make strategic organizational decisions to support the school‟s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

  X  

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X  

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

  X  

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students progress toward school and class expectations? 

 X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

 X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

  X  

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

 X   
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

 X   

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X  

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

 X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

 X   

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 

 


