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Part 1: The school context 
 

Information about the school 
 
J.H.S. 157 Stephen A. Halsey is a Junior High-Intermediate-Middle school with 1077 
students from grade 6 through grade 9.  The school population comprises 12% Black, 
24% Hispanic, 42% White, 19% Asian students and 3% other students.  The student 
body includes 13% English language learners and 21% special education students.  
Boys account for 55% of the students enrolled and girls account for 45%.  The average 
attendance rate for the school year 2010 - 2011 was 94.5%. 
 
 

Overall Evaluation 
 
This school is well-developed. 

J.H.S. 157 St 

. Halsey Q157: December 13 & 14, 2011 
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Part 2: Overview 
 
What the school does well 

J.H.S. 157 Stephen A. Halsey Q157: December 13 & 14, 2011 

• The rigorous curriculum, aligned to the Common Core Learning Standards, include 

curriculum units and progress monitoring instructional calendars, thereby engaging 
students in cognitively demanding tasks that promote post-secondary readiness.(1.1) 

 
o The implementation of the Common Core Learning Standards (CCLS) is 

entrenched across the school. The practice of creating curriculum maps aligned 
to key standards has been an ongoing practice at the school. Beginning last 
school year, curriculum maps across all grades and in all content areas have 
been aligned to the CCLS. This year, members of the school’s English language 
arts department are working with teachers in physical education and visual arts 
to create performance tasks and rubrics that are aligned to the curriculum maps. 
As a result, student work products across all grades reflect engagement in tasks 
that demand higher order thinking skills.  

o Vertical math teacher teams focus on task analysis and student work using a 
tuning protocol. The teams develop appropriate problem solving scaffolds so that 
all students, including English language learners (ELL) and students with 
disabilities complete rigorous mathematical tasks aligned to CCLS and New York 
State (NYS) standards. Analysis of pre and post assessments data thus far 
reflect a twenty percent increase in overall mean scores in the seventh grade.  

• Differentiated project-based learning, coupled with strong pedagogical practices, 

provide all students with opportunities to undertake research, solve problems, and 
complete meaningful work products. (1.2) 

 
o All teachers adhere to the school’s “Criteria for a Standards Based Lesson and 

Classroom” policy. Lessons taught include a warm-up activity, the connection, 
work period (group work), a mini-lesson, a quick formative assessment to see if 
students have a basic understanding of the strategy presented in the mini-
lesson), and closing. For example, in Grade 8, an English language arts teacher 
team designed and implemented a non-fiction unit that required students to 
analyze a crime science and create a report. Based on their entry points, 
students utilized graphic organizers, outlines and free-writing to create their 
report. As a result, students participate in challenging work, elevating their critical 
thinking skills.  

o All teachers adhere to the school’s mandate of engaging students in a minimum 
of one three-tiered activity during a work period. Students work in data-driven 
groups of three, using data that is collected from a variety of assessments (i.e., 
pre- & post-unit assessments, running records, ACUITY, exit cards, teacher 
conference notes, Prosper assessments and student work). For example, in a 
ninth grade Cytology class, students were analyzing different cells under a 
microscope. Data from Prosper pre-assessments determined differentiated 
options for how students would record their notes and findings in their lab 
journals. Evidence of  higher level questioning included asking students to 
compare and contrast the cells, to infer why scientists have to stain cells for 
observation in the microscope, to draw conclusions and apply their findings. The 
students’ answers provided the teacher with additional insights for their next 
steps for the lesson, unit and overall curriculum. 
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• Leaders make informed and effective organizational decisions across all aspects of 

the school to support improvements in learning. (1.3) 

 
o Each student’s class assignment is based on his or her own needs and the 

competency of the particular teacher. Students have two blocked periods for 
literacy and math daily and one two-period block a week for hands-on science. 
One period a week is used for grade assemblies and three periods a week are 
used for talent, supporting to the school’s philosophy that the arts are essential to 
every student’s education. These strategic moves, all aligned to school goals, 
have already shown increased levels of student achievement based on Prosper 
post-assessment results. 

o Realizing the need to strengthen the supports offered to English language learners, the 
principal has hired an additional ELL teacher who focuses on the “newcomers” class.   
Additionally, strategic scheduling allows these students to benefit from small class size, 
receive eight periods of literacy each week, and push-in services four times per week in 
the various content areas. As a result, school benchmark assessments show an 11% 
increase in the acquisition of skills required in the CCLS in the newcomers class. 
 

• Relationships across the school are warm, supportive and inclusive, leading 

students, teachers and parents to feel valued and to take pride in being part of the 
school community. (1.4) 

 
o Learning Environment Survey results are analyzed as soon as they come in by 

administration. In response to the slight decrease in the areas of safety and 
respect, the school has initiated a “character development program” as a weekly 
intervention to address this concern. The deans, guidance counselors, teachers 
and administrators conduct weekly assemblies on bullying, cyber-bullying, and 
appropriate behavior.  As a result, the school has seen negative conduct grades 
school-wide fall eight percent on the first report card, the number of student days 
in the SAVE room decrease by eleven percent, superintendent suspensions drop 
by thirty-three percent and, finally, referrals to the dean’s office decline fifty 
percent from an average of ten students per week to five. 

 
o Students in both student meetings remarked on how much they love the school. 

They all mention how comfortable they are in going to a teacher anytime during 
the day to help them with a problem or if they do not understand something in 
class. During the Extended Day period and lunches students may visit both 
assigned and unassigned teachers if they need additional help or if they have 
problems. Students felt that the teachers in the school really try to get to know 
them better and are consistently encouraging, habits that support teachers’ 
efforts to keep students on track for academic success. 
 

• Through regular use of a wide range of relevant data, leaders and faculty have an 

ongoing understanding of the performance and progress of individuals, by group and 
by subject, which effectively informs instruction and organizational adjustments. (2.2) 

 
o Teams of teachers utilize the Prosper Assessment Systems to create pre- and 

post-unit assessment in all content areas and benchmark assessments with 
rubrics aligned to key standards. The assessment data provide clear evidence of 
individual student achievement as well as sub-groups’ performance. As an 
example, in an analysis of the school’s science classes, the Level 3 and 4 
students demonstrated a sixty-percent increase in the acquisition of science 
vocabulary from the pre to the post test. The research-based methods that the 
staff uses to track progress, plan and implement strategic lessons and hone their 
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expertise in using data enable them to design and improve instruction, leading to 
increased student achievement.  
 

o The school has expanded their English language learner teacher teams from one 
team to four based on their results on the 2011-12 State Accountability and 
Overview Reports. These teams use collaborative inquiry to reveal the barriers to 
student progress. They noticed that these students were deficient in English 
language arts vocabulary and implemented a vocabulary building concept map in 
response to this data. As a result, the eighth grade English language learners’ 
literacy vocabulary assessment results increased by sixty-seven percent. 
Teachers’ targeted prescriptive support like this fosters greater student progress 
and high expectations school-wide, especially for student subgroups. 

 
  

• The school has established effective systems for monitoring teaching practice that 

result in the staff continuously improving their instructional methods. (4.1) 

 
o New teachers to the school receive daily personalized professional development based 

on administrative walkthroughs. Coaches and assistant principals meet with teachers 
during preparation periods and during scheduled team planning periods. These 
“mentors” (coaches and assistant principals) are required to keep logs and to constantly 
communicate with the mentees via emails. Coaches and Assistant Principals “check in” 
daily with new teachers to provide support as well as to acknowledge achievements in 
teaching and learning. Following each professional development session, focus 
walkthroughs are conducted in order to assess individual teacher achievements and 
needs. Walkthrough feedback is provided to the teacher in a timely fashion during 
individually scheduled meetings. This feedback includes detailed next steps for the 
teacher to improve professionally. 

 
o The school is thoroughly utilizing the website MySchoolBinder.com to develop 

observation and walk-through templates. The templates use the "Criteria for Standards 
Based Lesson and Classroom" categories. Professional development was provided for 
teachers on the criteria early during the first two months of the school year. Teachers 
were then provided with a self-evaluative planning tool, "Reflecting on a Standard-Based 
Lesson/Classroom" which aligns the established criteria for instructional /planning 
lessons. The administration conducts regular walk-throughs and observations and they 
provide timely feedback to their staff using the MySchoolBinder template. This 
technology allows administration to identify specific instructional needs and then design 
individualized professional development for each teacher, as well as monitor a teacher’s 
professional growth in the identified need area. 

 
• School leaders and staff work as a cohesive team to evaluate the effectiveness of 

data analysis tools and assessment practices and make required adjustments to 
ensure coherence across the school.(5.2) 

 
o Inquiry team leaders and the instructional cabinet meet on a weekly basis to discuss 

implementation of the CCLS.  Team leaders share noticings based on review of student 
work products, current trends and gaps. Across the school teachers use a "backward 
planning model" (as informed by Understanding by Design) to create rubrics where 
performance projects aligned to the CCLS are designed prior to the actual instruction.  
This assures that teachers know what standards will be addressed in the unit and what 
strategies/skills students will need to master in order to successfully accomplish the 
planned project. Teachers then select the specific CCLS that will be addressed in the 
culminating projects' "Criteria for Success."  This process specifically identifies what 
students need to include in their writing to accomplish a standard setting response to the 
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task. Teacher teams utilize a rubric to determine tasks based on the "Criteria for 
Success" and make adjustments . Teacher team leaders discuss team findings at their 

weekly meetings with the instructional cabinet so that they can monitor and support 
strong assessment practices across the school. 
 

o All teachers maintain a Teacher’s Assessment Notebook for each class they teach. 
These notebooks document student assessment data, including conference notes. 
Administrators review this data tool during daily classroom visits to evaluate student 
progress, teacher practice, and ensure consistency of assessment practices across the 
school. Findings from the evaluation of this tool have led the school to realign the use of 
intervention staff and refine pacing calendars. Consequently, intervention needs are 
addressed in a timely fashion, rigorous assessments strongly correlate to the CCLS and 
support accelerated student growth.  

 

What the school needs to improve 
 

• Inform all constituent groups about the school's goals and action plans on a 

consistent basis in order to accelerate student progress. (3.1) 

 
o School leaders have established a short list of data-informed goals that are 

aimed at improving teacher effectiveness, integrating CCLS, and accelerating 
student performance. The goals are explicit in the Comprehensive Education 
Plan, as well as the Principal’s Performance Review, and guide school 
improvement efforts.  Parents on the School Leadership Team have a general 
understanding of these goals and the need to hasten student achievement in 
order to meet the demands of the CCLS. The principal communicated these 
goals to parents at the September Parents Association meeting but has not 
continuously reinforced these goals at subsequent parent meetings or in the 
weekly newsletter. The lack of ongoing communication with the entire school 
community, including parents, hinders support to raise academic growth. 

• Extend the use of professional collaborations across all grades in order to provide 

staff with valuable opportunities to share key insights and best practices focused on 
improving instruction and student outcomes. (4.3) 

 
o The principal distributes an extensive preference sheet that includes a section 

where teachers choose the professional learning community/teacher team in 
which they are interested in participating. The principal then uses the preference 
sheet to design differentiated professional development opportunities for the 
eighteen teacher teams he creates. Although the professional learning 
opportunities are connected to the school’s instructional goals and bring 
specificity to learning teaching strategies that leverage change in classroom 
practice, the school’s approach for building teachers’ capacity to develop and 
practice leadership is not as obvious. This limits the school’s ability to empower 
their teachers in order to promote possible leadership opportunities.  

• Ensure that the newly developed student tracking system is suitably implemented 

and used to effectively track school-wide student outcomes as a means to further 
support achievement. (2.1) 

 
o As the school’s current use of ACUITY is limited due to the lack of timeliness of 

the receipt of the data, it has designed a site-specific Prosper assessment tool to 
provide more timely information that teachers use to differentiate instruction and 
respond to students’ needs.  However, the school does not yet align the results 
from ACUITY with its own assessment data in order to maximize use of all 
information to further improve student achievement/outcomes. 
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Part 3: School Quality Criteria 2011-2012 
 

School name: J.H.S. 157 Stephen A. Halsey UD D P WD 

Overall QR Score    X 

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1 Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

      X 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

      X 

1.3 Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

      X 

1.4 Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

      X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1 Gather and analyze information on student learning outcomes to identify trends, 

strengths, and areas of need at the school level? 
      X 

2.2 Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

      X 

2.3 Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

      X 

2.4 Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

      X 

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1 Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

    X   

3.2 Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

      X 

3.3 Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

      X 

3.4 Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

      X 
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

      X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

      X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

    X   

4.4  Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

      X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

      X 

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

      X 

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

      X 

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

      X 

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

J.H.S. 157 Stephen A. Halsey Q157: December 13 & 14, 2011 

 

 


