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Part 1: The school context 
 
Information about the school 
 
P.S. 162 John Golden is an Elementary school with 686 students from 
kindergarten through grade 5.  The school population comprises 1% Black, 8% 
Hispanic, 67% Asian students and 0% other students.  The student body 
includes 7% English language learners and 7% special education students.  
Boys account for 55% of the students enrolled and girls account for 45%.  The 
average attendance rate for the school year 2010 - 2011 was 97.3%. 
 
 

Overall Evaluation 
 
This school is Proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The principal and staff work as a unified team to create a calm, respectful, 
orderly, and caring environment that promotes learning. (1.4)      
 
o The school radiates happiness from the inviting security agent, to a 

welcoming office staff, a caring professional staff, and children who walk 
the halls smiling and respectfully hold doors for others, a consequence of 
the G–R-R-R-R-eat (Respect, Responsibility, Reputation, Rules) 
Citizenship Program.  Children like to come to school as is evident in the 
high attendance rate of 97.3 %. Consequently, there is a culture that 
supports learning.   
 

o The School Student Council meets regularly with the principal to express 
their thoughts and opinions.  As a result, the school now has Spirit Day 
once a month, All American Day, Crazy Hat Day, Twin Day, as well as 
fund raising such as, Toys for Tots.  These activities are initiated by the 
student body and promote students’ social-emotional learning as well as 
positively affect academic success.   
 

 School leaders and faculty analyze a wide range of data to track students’ 
progress, identify learning needs to pinpoint trends and adjust practices for 
improved student outcomes. (2.1)    
 
o Summative data including the Progress Report and State exams item 

skills analysis are analyzed and benchmark writing samples and reading 
levels are collected at least four times a year to track student progress 
and identify trends.  A lack of progress for level 3 and 4 students in 
mathematics, especially in base value structure, numeric and geometric 
patterns, and in English Language Arts, inference skills as well as 
vocabulary, especially amongst the English language learners (ELLs), 
was noted. As a result, a new mathematics program is being used with 
greater focus on differentiation, high order thinking and mathematical 
modeling, while Tier 3 and 4 vocabulary words and inference skills are 
also emphasized with the use of special instructional programs.   
 

o The principal reviews and analyzes all Inquiry Team agendas and 
minutes and visits a team once a week, meets with Vertical Teams 
monthly to monitor instructional strategies recommended to staff for 
targeted students, and makes frequent classroom visits observing and 
looking at student work to evaluate and track progress of practices, 
including differentiated entry points for subgroups, and the effect on 
students’ work. The principal also collects teacher logs four times a year 
that track targeted student progress with samples of work and tests. 
These analyses are shared with staff at faculty conferences and team and 
individual teacher meetings to ensure appropriate instructional 
modifications. 
 

 The school provides ongoing training and support to sustain a safe and 
respectful culture, enabling faculty and families to accelerate academic 
success and social/emotional growth in preparation towards post secondary 
success. (4.4)    



 

Q162 John Golden Elementary School: October 17, 2011                     4 

 
o The staff has been provided with professional development regarding 

child abuse, bullying, the school wide citizenship program, and a Safety 
Town Hall meeting with local police and network safety directors to 
ensure an inclusive safe and respectful environment. The principal 
participates in a monthly conference call with the network director of 
youth development and provides professional development to staff on the 
specific topics discussed. Each classroom celebrates academic and 
social emotional growth with a bulletin board of student “paws” indicating 
respectful, responsible behavior, as well as, successful content area 
work.  Beautiful hall displays of student work in citizenship and academic 
achievement are everywhere as evidence of the inclusive school culture 
that’s conducive to academic success.       

    
o Based on a survey of families, the school has provided parents with a 

series of workshops, e.g., “How to Talk So Children Will Listen,” in 
English and Chinese, “Cyberspace Bullying,” “Navigating Acuity,” as well 
as, the “Common Core Learning Standards (CCLS),” for post secondary 
readiness. These workshops help develop internal capacity of families to 
support academic and personal growth of students, resulting in 
accelerated academic engagement for success.  

 

 Teachers participate in collaborative inquiry and professional development 
focused on improved achievement, strengthening instruction and increasing 
learning outcomes,  (4.2)     
 
o 100% of staff regularly meets in teams using an inquiry approach to 

analyze formative and summative data and student work.  As a result, 
teachers research and share effective instructional strategies to meet the 
needs of students.  The grade 3 team developed and shared specific 
strategies for improving comprehension skills since they found students 
could decode but lacked comprehension.   This work has already begun 
to show positive impact as evidenced by an increase in students’ ability to 
retell nonfiction reading pieces in sequence, orally and in writing. 
 

o The core teacher team and the grade leader team meet monthly with the 
principal to express teacher concerns and share thoughts and opinions in 
decision making.  For example, through their collaborative inquiry, staff 
identified a need for consistency in evaluating reading levels and as a 
result the entire school uses Teachers College reading levels rather than 
two different programs.  Additionally, the staff was instrumental in the 
decision to schedule extended day before school rather than after school 
to increase effectiveness.  Due to established distributed leadership 
structures staff plays an integral role in decision-making that affects 
student learning.   
 

 A clear set of beliefs about how students learn drives curriculum-aligned 
instructional practices resulting in appropriate level of challenges and 
supports for success. (1.2) 
 
o The leadership and staff believe “all students can be nurtured, supported 

and achieve the CCLS through a variety of instructional strategies that 
address multiple intelligences and learning styles.”  For example, 5th 
grade children engaged in discussion with a partner making personal 



 

Q162 John Golden Elementary School: October 17, 2011                     5 

connections to empathize with a character; thinking maps are displayed 
as visual supports in various classrooms; kindergarten students use an 
interactive word wall; 4th graders use interactive Smart Boards to model 
various solutions to a problem; 3rd graders write original math problems 
and explain solutions in writing and illustrations. Hence, careful planning 
and differentiated learning opportunities enable students to be engaged at 
general levels of thinking, challenged at their level and proud of their 
accomplishments as evidenced by their discussions and work.    
 

 The school has established a system for teacher development practices with 
a clear focus on improving instructional practices to enhance student 
outcomes.  (4.1)  
 
o Teachers complete a professional development survey so that individual 

needs can be self-assessed.  The principal meets with each teacher to 
discuss the survey in accordance with analyzed data and student work 
samples to identify needs of the class.  Frequent cycles of classroom 
observation, including looking at student work provide clear and specific 
feedback and a discussion of next steps for improving instruction.  
 

o The principal observes instruction using a research-based rubric that 
provides very clear expectations for teacher practice regarding 
questioning and student engagement.  Teacher strengths, as well as next 
steps to adjust and improve teacher practice are discussed with specific 
recommendations.  Follow up short visits by the principal to observe, 
improved instructional practices, including questioning and assessing 
student engagement through appropriate and challenging work, results in 
increased student achievement as evidenced by student work products 
and feedback records.  
 

What the school needs to improve 
 

 Develop a rigorous and coherent curriculum designed to meet state and 
CCLS and academic needs of students to increase achievement.  (1.1)  
 
o Although the school is currently using the Teachers College reading and 

writing curriculum maps and pacing calendars, the principal and staff are 
just beginning to revise curriculum maps and pacing calendars to reflect 
the new CCLS in other subject areas.  Furthermore, specific CCLS tasks 
that stress rigorous habits and higher order thinking skills are not 
consistently differentiated in all grades, hindering availability of multiple 
entry points for sub-groups of learners, including ELLs.      
 

 Continue to develop a system to regularly evaluate the effectiveness of 
teacher and leadership development so that professional growth of staff is 
consistently advancing to support achievement.  (5.4)  
 
o Distributive leadership is apparent with the rotation of team facilitators 

and the presence of a core team navigator. However, despite the fact that 
the principal collects and reviews agendas and minutes, and meets 
monthly with the core team to review teacher teamwork, there is no 
system generating data to regularly evaluate the leadership ability and 
success of each facilitator or the effectiveness of teacher teams. In the 
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absence of such system, adjustments to decisions that impact this work 
are less likely to result in continuous improvements.       
 

 Further develop structures to regularly evaluate and adjust curriculum, 
instructional and organizational practices to meet learning need of students 
and expectations of CCLS. (5.1)    
 
o  Although the principal and teams engage in periodic review of curricular 

and instructional practices, structures to regularly evaluate and revise 
these areas across all grades and subjects have not been completely 
developed according to the expectations of the CCLS.  Without such a 
structure, total coherence of practices and policies cannot be fully 
ensured to maximize student outcomes.    
 

o Although the principal maintains student data records for each class, 
checks lesson plans and regularly visits classrooms, a structure to 
evaluate organizational decisions regarding staff changes and the effect 
on student learning is still being developed. Without the fully developed 
structures, the schools capacity to effectively match resources to areas of 
needs will be diminished.  
 

 Continue to develop systems for measuring progress toward interim goals and 
areas of improvement for groups or targeted students. (5.3)    
 
o The administration has analyzed a wide range of data from the last year’s 

summative assessments to set instructional goals for students this year.  
However, the school and teams of teachers have not fully established 
interim goals for targeted students.  Without an established system to 
measure progress within the school year, adjustments to decisions that 
will impact instruction will not be fully leveraged for increased 
performance. 
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Part 3: School Quality Criteria 2011-2012 
 

School name:  John Golden Elementary School UD D P WD 

Overall QR Score     X  

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy to 
support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, 
and ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all 
students to produce meaningful work products?  

  X  

1.3  Make  strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, analyze 
and share information on student learning outcomes to understand school and student progress over 
time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, 
and areas of need at the school level? 

   X 

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team and 
classroom level? 

  X  

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and curriculum? 

  X  

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students progress toward school and class expectations? 

  X  

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

  X  

3.4  Communicate high expectations to staff, students and families, and support students and 
families to achieve them?  

  X  
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

   X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X  

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

   X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

 X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

 X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

 X   

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 

 


