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Part 1: The school context 
 

Information about the school 
 
P.S. 199 Maurice A. Fitzgerald is an Elementary school with 1037 students from 
kindergarten through grade 4.  The school population comprises 1% Black, 61% 
Hispanic, 6% White, 30% Asian students and 1% other students.  The student body 
includes 45% English language learners and 11% special education students.  Boys 
account for 50% of the students enrolled and girls account for 50%.  The average 
attendance rate for the school year 2010 - 2011 was 95.3%. 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 
What the school does well 

P.S. 199 Maurice A. Fitzgerald Q199: March 8-9, 2012 

• School leaders and faculty have a deep knowledge of the social and academic 

needs of each student so that every learner feels valued and successful in an 
environment where learning is honored and celebrated. (1.4) 

 
o A character development program aligned to the school’s balanced literacy 

component has been implemented school wide and  results yield an increase in 
positive behavior. Students report that the program helps classmates be, “more 
respectful; everyone has a voice and no one is afraid to be heard". In addition, 
school leaders analyze the Learning Environment Survey and initiated a Student 
Safety Patrol.  Results show decreased behavioral incidents during lunch and 
recess and a greater awareness of school rules.  

o Classroom  lessons provide multi-sensory activities allowing students with 
different modalities to be highly engaged in the lesson. Students refer to their 
quarterly Progress Reports and define goals they need to meet for grade 
promotion. Students enjoy coming to school and embrace this school’s culture 
which has created a pathway of emotional support towards academic 
development.  

• Community partnerships and school faculty have created a rich learning environment 

that effectively supports the social and emotional needs of students, resulting in 
increased levels of student engagement.    (4.4) 

 
o The Sunnyside community-based organization offers academic and guidance  

support to students and families. This organization provides data generated 
goals to enhance the whole child. Positive findings indicate that 65% of 
participating students have increased their reading comprehension and 
vocabulary skills since September, improved their focus towards learning new 
concepts and built leadership skills. Parents agree they are better informed about 
school goals and have become active partners with the school.  

o A nurturing full time guidance team and school based support team provide 
parent workshops and professional development for staff that positively 
influences classroom outcomes. Outcomes of this assistance has shown 
improvements in reduced behavior concerns reflected in the Occurrence 
Reporting System and referral rates have decreased by 25% since February, 
2011. 

• The review of a wide range of data provides the principal and staff with key 

information relative to school, class and student performance that is well utilized to 
assess needs and inform instruction. (2.2) 

 
o Teachers de-spiraled the Everyday Math Unit Checklist to adjust instruction that 

was better aligned to the strategies of the Common Core Learning Standards 
(CCLS) and assisted in better planning models. Results indicated that 12% of 
third and fourth grade students with disabilities increased from Novice to 
Practitioner learners and showed a better understanding of previously taught 
concepts as reflected in their increased participation rate.  

o An ongoing analysis and comparison of student sub-group performance levels of 
various assessments, baseline data and English Language Arts and Math State 
tests is a consistent practice for each marking period. Teachers collaborate with 
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ELL specialists and merge word identification strategies with writing in the 
content area to yield reading and writing progress. Results from the K-8 
Continuum for Assessing Narrative Writing indicate that 15% of beginners ELLs 
in Grades K-2 have shown an improvement in reading from September to 
February.  

• School leaders and staff make organizational decisions within a coherent framework 

designed to support the academic growth of students as evidenced by meaningful 
student work. (1.3) 

 
o After a review of summative data for ELLs, ELL services were combined with the 

social studies and science content areas. By identifying rich vocabulary in the 
context of these curricula areas, students are better able to understand the 
curricula, while gaining assistance in language and speech development. 
Specifically there has been improvement in third graders recognizing high 
frequency words for these subjects in context and in isolation.  

 
o Through an agreed upon School Based Organization (SBO) decision teacher 

teams meet twice a week utilizing an inquiry approach in order to align students' 
thinking and work with the CCLS. Team’s work on adding details to writing and 
supporting non-fiction text in writing with evidence as well as expressing ideas 
and opinions about open-ended math problems has helped to engage students 
and challenge their thinking using multi-dimensional tasks providing a forum for 
challenging activities.  

 

• The school has created a strong, standards based curriculum that connects across 

grades and subjects, supporting learning based on students' needs. (1.1) 

 
o Through the school's instructional philosophy to infiltrate each subject area with 

meta-cognitive skills and CCLS, grade 3 and 4 teachers aligned curriculum maps 
and lessons to key standards like application of knowledge of language in 
different contexts and use of sentence level context as a clue to understand the 
meaning of a words. The impact of this process assists students to be prepared 
for the next grade by being challenged in a risk free learning environment.  

 
o This unique school has over 400 ELLs of varying academic abilities. Teachers 

College on Demand writing pieces show an increase in students' writing levels 
since September. Teachers posit that these increases are due to student 
conferences and lessons designed to pinpoint specific needs like providing 
enriched vocabulary and identifying letters and sounds on a regular basis helping 
students to be fully immersed in the lesson. Cognitive engagement is reinforced 
by students’ ability to use classroom learning centers as a resource for support. 

 

• Active student engagement and teaching practices provide classroom support to all 

learners continually improving students' cognitive capacity. (1.2) 

 
o Students are assigned strategy groups based on their  academic needs because 

the school believes that students learn best when needs are addressed 
according to  specific skills . Pre and post test data for the fourth grade math 
performance task indicated that more than 75% of the grades were in the Novice 
category in September. After intensive instruction, supported by pre-assessment 
needs, approximately 40% of those students were able to attain a Practitioners 
level of proficiency by February.  
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o Through the use of Teachers College Writing Continuum students are able to 
write more fluidly about non-fiction topics using vocabulary that is descriptive and 
above their grade level. Specifically, students have been successful in tasks that 
require them to draw and label representational pictures across pages.  In 
kindergarten and first grade there has been an increase in student participation 
and use of voice in students' writing pieces. 

 

What the school needs to improve 
 

• Deepen the connection between measurable, differentiated learning goal setting for 

subgroups of students and students in need of additional supports so that planning 
can reflect mastery of standards throughout the curriculum. (3.2) 

 
o Teachers set goals for students, but at this time there is an inconsistency 

between classes and grades in the timing and record keeping of annual and 
interim goals. This makes it difficult to explain how students’ progress is being 
tracked; limiting the ability to identify which instructional strategies are the most 
effective towards student achievement. 

 
o Teachers refer to data as a source of information to frame students' goals, but 

differentiated learning goals aligned to specific plans for identified subgroups are 
inconsistently available. This hinders the ability to determine which lessons are 
meeting the specific needs of particular students in connection to student work 
products.  

 

• Unify professional learning opportunities to provide a link between what was learned 

and what is taught, continuously encouraging teachers to evaluate and revise their 
classroom practices to improve student outcomes. (4.3) 

 
o Teachers are engaged in a myriad of professional learning opportunities aligned 

with school goals, based on inquiry reflections, however, professional 
development does not consistently support the implementation of CCLS. This 
results in a lack of clarity between lesson plan expectations, how students are 
being grouped and the impact the results are having on each teacher's 
improvement of their own skills. 

o Professional development has lead to the analysis of teachers' instruction and 
students' work products however, inter-visitations are not yet transparent and a 
stronger connection between data based improvements is missing. As a result, it 
is difficult to determine the impact professional development is having on 
teachers’ instructional changes in relation to observational feedback.  

• Refine the alignment between the observation process and teacher feedback so that 

recommendations are supported and implemented in a timely manner to elevate 
school wide instructional practices. (4.1) 

 
o Although a research based design has been adopted to support teacher's 

development, it is unclear whether professional goals are being met because   
feedback from observations is lacking a measurable time frame to show 
improvements in connection with student data and work. In addition, teachers are 
video taping their own lessons to determine their next steps; however, there is no 
transparent connection about how improvements in practice are being achieved.  
This hinders the ability to see teacher growth as a result of professional goal 
setting and feedback process.  
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• Create purposeful school wide protocols to evaluate the effectiveness of the work of 

all staff using measurable goals aligned to student work products at key intervals 
throughout the school year in order to determine student success. (5.4) 

 
o School leaders determine the effectiveness of teacher teams through team visits. 

Modifications to teachers' practice are made in alignment with student data; 
however, the feedback process does not focus on the alignment of curricula, 
instruction and assessment. As a result, teams do not receive direct feedback on 
their effectiveness, minimizing opportunities to showcase their most successful 
work.   

 o Key staff members evaluate teacher practice using student assessment data to 
determine if teacher placement is effective, however classroom observations are 
not yet linking the evaluation of teachers in need of extra support, limiting 
opportunities to maximize growth for these teachers.  
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Part 3: School Quality Criteria 2011-2012 
 

School name: P.S. 199 Maurice A. Fitzgerald UD D P WD 

Overall QR Score   X  

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

    X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

    X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

    X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

      X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

    X   

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

    X   

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

    X   

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

    X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

    X   

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X     

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

    X   

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

    X   
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

    X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

    X   

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

    X   

4.4  Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

      X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

    X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

    X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

    X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

    X   

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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