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Part 1: The school context 
 

Information about the school 
 
P.S. Q255 is a K-12 all grades school with 402 students from pre-kindergarten through 
grade 12.  The school population comprises 13% Black, 34% Hispanic, 23% White, 23% 
Asian students and 2% other students.  The student body includes 16% English 
language learners and 100% special education students.  Boys account for 86% of the 
students enrolled and girls account for 14%.  The average attendance rate for the school 
year 2010 - 2011 was 91.0%. 
 
 

Overall Evaluation 
 
This school is proficient. 

P.S. Q255: January 27, 2012  
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Part 2: Overview 
 
What the school does well  

 

• Students demonstrate high levels of engagement in well-matched lessons, good 

behavior and enthusiasm for learning in order to reach their full potential. (1.2) 

P.S. Q255: January 27, 2012 
o The school is committed to each student achieving maximum independence and 

reaching his/her highest academic potential.  In setting high expectations to 
challenge and engage all students, teachers routinely present materials and 
manage classroom environments in highly structured ways and break 
performance tasks down into a series of manageable steps to promote retention 
and successful learning. During collaborative meetings teachers share how the 
use of specific graphic organizers has led to improved student writing products.  
Assessment of Basic Language and Learning Skills (ABLLS), Treatment and 
Education of Autistic and Communicatively handicapped Children (TEACCH) 
methodology, Positive Behavior Supports (PBS) and augmentative 
communication systems/devices provide students the foundational routines and 
structural supports their disability requires to maximize access to academic 
content.  Collaborations assure consistent supports as all staff work with 
individual or student groups, and consistent high expectations for students is 
evident in how staff use prompting and prompt-fading, resulting in authentic and 
rigorous student work products.  As students demonstrate progress, consistent 
opportunities are provided to apply these skills to real-world experiences as 
appropriate for each student.  Work sites such as St. John’s University further 
ensure every student’s access to authentic learning tasks as aligned to the 
curriculum and student’s individual education plan (IEP) goals and functional 
needs, thereby maximizing learning outcomes for all students. 

• The highly supportive and mutually respectful learning environment created by the 

principal and his cohesive leadership team ensures social/emotional and personal 
growth for all students. (1.4) 

P.S. Q255: January 27, 2012 
o A strategically layered data-driven system that explicitly addresses positive 

behavioral supports and the development of communication and social skills 
undergirds how the school community ensures that students experience 
academic and personal growth.  A distinctive feature of the system includes an 
emphasis on understanding the function of students’ challenging behaviors and 
designing corresponding tasks to teach appropriate replacement behaviors. 
School staff and parents collaborate to design and implement in-depth behavior 
plans that outlines proactive strategies for use in school and at home.  
Consequently, students are well known by the entire team who consistently 
communicate to ensure these skills are integrated throughout the day, across 
settings, as informed by tracking data.   Attendance is monitored and timely 
follow-up occurs by site-based team members and an attendance teacher who 
makes home visits. This comprehensive approach to positive behavior has led to 
a 95% decrease in behavioral incidents resulting in the school’s removal from the 
list of potentially dangerous schools since 2009. 

• Very effective communication between the school and families provides parents with 

a clear understanding of their child’s needs, progress and goals, leading to improved 
student performance. (2.4)  

P.S. Q255: January 27, 2012 
o The school engages families in reciprocal conversations regarding their 

children’s progress and has a culture whereby all staff depend on input from their 
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students’ families.  Multiple opportunities to share and exchange information 
regarding students’ academic and behavioral successes, challenges and next 
steps are in place.  Parents report the availability of any stakeholder they seek 
out when a need arises and have high praise for the individualized support their 
children receive in promoting personal achievement.  When a family identified a 
specific social skill deficit, the school quickly made the necessary adjustments to 
this child’s goals, and a plan targeting that social skill instruction was 
implemented for all male students.  Parents and teachers celebrate the success 
of students, demonstrating the school’s focus on immediately addressing 
parental concerns to assure on-going student progress, ensuring maximum 
independence leading to students to reach their academic potential. 

o The school is committed to all partners collaborating in order to provide best 
practices that promote on-going student success. Parents report how, based on 
surveys, they are provided training and resources to support their child in reading 
comprehension, the use of PECS, strategies for attending and focusing from the 
Get Ready to Learn Program, and activities of daily living, to name a few.  
Concurrently, the School Leadership Team and Parent Association raise funds to 
support resources for staff as aligned to school goals. To foster more parent 
involvement they have instituted a family gym night that provides parent-to-
parent and sibling support, which has resulted in a 100% increase in parent 
attendance in the past year. 

• The school provides an extensive network of specialized supports that ensure the 

personal, social, physical and emotional needs of students and families are met, 
leading to accelerated academic and personal growth. (4.4) 

 
o All teachers utilize a uniform battery of assessments to develop a 

social/emotional student profile enabling teachers to make informed decisions 
regarding students’ behavioral and social needs.  A specific challenging 
behavior, such as biting, will be targeted, and a detailed Functional Behavioral 
Assessment is administered in addition. Supporting assessments, the Motivation 
Assessment Scale (MAS), Antecedent Behavior Consequence chart (ABC), a 
frequency count and Scatter Plot, add information to understand the behavior, 
the trigger, and its function for the student.  The site-based behavior team, with 
input and support from families, creates a plan that details proactive strategies to 
prevent the challenging behavior and an intervention plan for the classroom 
teaching team, if needed.  On-going training and support from related service 
providers, the site-based lead teacher, school-based coach and immediate 
supervisor in effective implementation of the various components of the plan is 
provided.  Frequency data is used to drive revisions to the plan as needed, and 
families learn to use specific structures and strategies from the plan at home.  
Families report how their own expectations about what their child can achieve 
have been raised as a result of the techniques the school has trained them in. 
They share that their children are more purposeful, focused and can attend to 
completing homework, and how reinforcers are promoting appropriate behavior 
at home. The outcome of this well-integrated approach to youth development 
ensures that learning is generalized across settings, resulting in accelerated 
student progress towards postsecondary readiness. 

 

• The school's coherent curriculum, aligned to the Common Core Learning Standards 

(CCLS), offers opportunities for all students to engage in focused learning 
experiences that result in increasing levels of achievement. (1.1) 

 
o The school adopted the Unique curriculum for all students who participate in 

alternate assessment measures, which is aligned to the CCLS.  This curriculum 
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offers three levels of adaptations to accommodate a range of student cognitive 
ability levels.  Teachers make further adaptations to units during structured team 
meetings so that every student has access to grade level concepts at their 
functional level in core academic subject areas.  This work has led the staff to 
have a direct emphasis on consistently asking higher order questions that 
challenge students to demonstrate their thinking. A variety of other programs and 
resources are used to supplement the curriculum based on data-driven 
identification of student needs to deliver appropriately challenging academic skills 
during center-based learning.  As a result, there is routine emphasis on pushing 
student thinking in order to ensure academic progress for all students.  

 

• Informed and effective organizational decisions across the school support on-going 

improvements in learning for students and staff. (1.3) 

 
o The school serves students at eight different school campuses, making the 

cohesion of policy and practice a challenging endeavor.  The principal has 
strategically designed cross-functional, inter-site committees to promote 
capacity-building and cohesion to support the school goals.  All school-wide 
committees are facilitated by supervisors and have representatives from each 
site, who are given the time and opportunity to be in a leadership role in 
developing and/or identifying effective strategies to be leveraged at their home 
site. This has led to consistency in the implementation of the various curricula, 
programs and methodologies that are evidenced in high levels of student 
learning across all sites.  Training materials, adapted curriculum maps, pacing 
calendars, and guides are the products of these committees and further supports 
internal capacity and the diverse professional development needs of teachers.  
The principal has also programmed time for teachers to meet twice a week for 
structured team meetings where student work is used to revise performance 
tasks and teachers share effective instructional practices.  This inter- and intra-
site loop builds staff investment around school goals and consistency of 
instructional practices school-wide, thereby guaranteeing that all students are 
engaged in rigorous academic learning as evidenced in student work products in 
portfolios and on bulletin boards in all sites. 

 

What the school needs to improve 

P.S. Q255: January 27, 2012 

• Expand the development and application of assessment tools across the school in 

order to assure that consistent progress is made for students across all areas. (2.2) 

 
o Teachers are proficient in utilizing extensive data systems to routinely and 

consistently track progress as aligned to students’ IEP goals in the areas of 
behavior, socialization and communication.  Analyzing information from ABLLS, 
MAS, ABC Charts, and the social skills inventory, they make timely adjustments 
to their instructional decisions based on student mastery. However, this vast 
amount of information has not yet been aggregated, along with academic data 
points, into an ‘at-a-glance’ overview of individual strengths and for the class at 
large.  As a result, teachers’ understandings of students’ strengths and needs is 
somewhat limited, thereby reducing their ability to effectively adjust instruction in 
order to promote greater progress for students across all areas of learning. 

 
o Teachers work collaboratively to adapt academic units of study driven by a 

cohesive curriculum for alternate assessment students and use data points from 
the Unique curriculum to identify students’ strengths and needs.  They further 
supplement summative, periodic and classroom data by using rubrics to assess 
student work products driven by academic performance tasks set against the 
core curriculum and the CCLS. However, these tools do not yet include specific 
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expectations for tasks, adequate feedback, or identified expectations for specific 
work products that demonstrate learning. This prevents teachers, as well as 
students, from knowing what is required or how to improve learning in order to 
achieve higher outcomes. 

 

• Deepen feedback given to teachers so that they meet administrative expectations to 

support students in reaching higher levels of academic achievement. (4.1) 

P.S. Q255: January 27, 2012 
o Teachers develop professional goals at the onset of the school year and indicate 

preferred external trainings and preferences for internal support as aligned to 
those goals. Teachers garner professional support in achieving these goals from 
administration in the form of formal and informal observations. Review of this 
data provides the administrative team with information for documented support 
as a follow up, as well as for less formal dialogue and modeling opportunities 
through arranged inter-visitations. While there is a culture that promotes the 
elevation of instructional practices to promote school-wide professional growth, 
there is a lack of clarity in articulating expectations around specific strategies for 
content instruction in order to provide students optimal access to learning. As a 
result, there are missed opportunities for targeted next steps for teachers to 
maximize student academic learning. 

• Continue to build upon the goal setting process to include targeted academic skill 

development in order to promote higher levels of achievement for all students. (3.3) 

P.S. Q255: January 27, 2012 
o The school administration sets long- and short-term goals for students as 

evidenced in the school’s Comprehensive Educational Plan.  Common periodic 
assessments, based on students’ cognitive ability, provide the school with 
information in setting goals for groups of students. A range of classroom level 
data is used to routinely track progress over the course of the year, and teachers 
are vigilant in making adjustments to individual student’s goals as necessary with 
parent input. However, there is inconsistency in the quality of diagnostic tools 
used to set targeted academic goals and to track progress in these skills across 
classrooms. As a result, school leaders and teachers are limited in their ability to 
adjust plans and goals meaningfully as well as to provide students and families 
with targeted feedback on strengths and weaknesses related to academic 
expectations. This hampers the rate of overall school improvement. 

• Extend the existing system of collecting and monitoring behavioral data in order to 

ensure higher levels of students' academic performance. (5.2) 

P.S. Q255: January 27, 2012 
o School leaders and faculty routinely analyze a range of data so that all 

stakeholders make well-informed adjustments to practices moderated against the 
mandates of students’ IEP goals and objectives which are now being further 
aligned with the rigorous expectations of the CCLS. The staff regularly shares 
student progress with families through notebooks and conversations. While there 
is a well-tiered, integrated evaluation structure and feedback loop around how 
the school organizes its analysis, provides feedback and makes necessary 
adjustments to policy and practice around behavioral data, parallel structures 
around academic performance data are not at the same depth or level.  This 
prevents rigorous academic trend analysis at the school and classroom levels, 
thus limiting adjustments to practice that could enhance student progress.  This 
also prevents the school from being able to provide specific, consistent academic 
feedback to families across the school, thereby reducing opportunities for skill 
reinforcement and generalization across settings for all students. 
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Part 3: School Quality Criteria 2011-2012 
 

School name: P.S. Q255 UD D P WD 

Overall QR Score   X  

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

    X   

1..2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

      X 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

    X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

      X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

    X   

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

    X   

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

    X   

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

      X 

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

    X   

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

    X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

    X   

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

    X   

 

P.S. Q255: January 27, 2012  
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

    X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

    X   

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

    X   

4.1 Integrate child/youth development, guidance/advisement support services and   
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

      X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

    X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

    X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

    X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

    X   

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

P.S. Q255: January 27, 2012 
 


