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Part 1: The school context 
 

Information about the school 
 
World Journalism Preparatory: A College Board School is a Secondary School with 571 
students from grade 6 through grade 9.  The school population comprises 8% Black, 
21% Hispanic, 50% White, 19% Asian students and 1% other students.  The student 
body includes 1% English language learners and 21% special education students.  Boys 
account for 44% of the students enrolled and girls account for 56%.  The average 
attendance rate for the school year 2010 - 2011 was 96.1%. 
 
 

Overall Evaluation 
 
This school is well-developed. 

World Journalism Preparatory: A College Board School Q285: November 16, 2011
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Part 2: Overview 
 
What the school does well 

World Journalism Preparatory: A College Board School Q285: November 16, 2011 

• The school aligns curricula integrating well planned and refined Common Core 

Learning tasks emphasizing rigorous habits and higher order skills thus engaging all 
learners in rigorous instruction and increasing student achievement. (1.1) 

 
o The school has designed a detailed and coherent curriculum which integrates 

Common Core Learning Standards (CCLS) tasks and is aligned across grades 
and subject areas. Extensive portfolio work across grades and all content areas 
demonstrate increasing levels of rigor and complexity from sixth to twelfth grade. 
Using a variety of strategies to create meaningful learning opportunities for all 
students, teachers create curriculum maps through Atlas Rubicon. In vertical and 
grade level teams, teachers revise curriculum to meet the needs of all students 
and promote post secondary readiness. Students complete College Preparatory 
Assessment System (C-PAS) performance based tasks in mathematics and 
English Language Arts which are aligned to CCLS as well as David Conley’s 
“Key Cognitive Strategies for College and Career Readiness.” Through senior 
portfolio exhibitions for graduation aligned to the Conley’s Key Cognitive 
Strategies students articulate how their learning has made them ready for college 
and career. For example, students cite detailed research for Senior English as a 
major part of the portfolio which exemplifies college level practices, complex 
texts, and careful revision. The four year graduation rate of 90.3% is a testament 
to the high performance levels at this school. 
 

o The faculty has planned a curriculum where rigorous academic habits, tasks and 
assessments are emphasized. Following Lev Vygotsky’s “Zone of Proximal 
Development” theory, teachers develop highly effective tasks which are matched 
to the proficiency level of the student. In addition, all teachers work with one 
another to diagnose student strengths and growth areas, design intervention and 
extension plans for each student, monitor the progress students make on those 
plans and goals, and revise for continued progress against CCLS. Vertical team 
deconstruction of the tasks with student work analysis helps to organize teacher 
work around the creation of Performance-based assessments. Student 
commitment to publications in all grade levels and classes results in improved 
achievement.  A major impact of the journalism focus and participation is an 
increase in the level and quality of literacy as evidenced in increased 
performance. Over the last four years, students passing Advanced Placement 
exams have increased from 2.4% to 27.7%, SAT scores increased from an 
average of 1250 to 1375, and Regents’ examinations pass rates increased in 
Integrated Algebra by 25%. 
 

 Across classrooms, teaching strategies are strategically differentiated to provide all 
learners multiple entry points, support and extensions that result in high levels of 
student engagement and high quality work products. (1.2) 
  
o Teachers create multiple entry points for students across classrooms through the 

use of teaching strategies and routines that are purposefully differentiated so that 
all learners, including students with disabilities and English Language Learners 
(ELLs), are engaged in rigorous tasks. Classes and projects are consistently 
planned to incorporate higher order thinking and allow multiple entry points into 
the curricula to maximize student achievement and success. Through the 
implementation of the workshop model, students are empowered to socially 
construct, mediate, and establish meaning that is reflected in high quality 
products, discussions, and presentations. In Integrated Algebra classes, students 
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challenge and question classmates on their mathematical thinking when they are 
asked about the relationship of the numbers in an algorithm and the graph on a 
two dimensional plane. One key impact of this work is the increase in Regents’ 
pass rates by 25% over the past three years.  
 

o The school uses an ePortfolio system that allows students to publish their work 
individually, as a class, or through an official publication course. Depth of 
Knowledge (DOK) questioning by teachers address areas of strategic reasoning 
and extended thinking. In a mathematics class, groups of students actively 
engage in solving a real world problem when asked to investigate the safety of 
the staircases at the nearby LIRR station using mathematical tools from Algebra 
and Geometry. In a science class, students asked each other high level 
questions on their simple machine project design which requires synthesis, 
evaluation and concept integration; in a journalism class, students were engaged 
in authentic learning to report back to the community. The meta-cognitive 
reflections by students document their learning struggles as well as successes, 
Students engage in revision processes with teachers and peers to improve the 
quality of their written work.  

 

  School leaders make effective organizational decisions in support of performance 
based assessments across all aspects of the school to meet student learning needs 
as evidenced by meaningful student work products. (1.3) 

 
o The administrative team makes numerous resources available to staff, parents 

and students to support instructional goals and meet student learning needs and 
long range action plans evidenced in student work products. Some of these 
resources include electronic student portfolio databases, curriculum mapping 
software and systems, on-line research tools for students and a comprehensive 
database that the school uses to track student assessment data. The use of 
these integrated, personalized online systems support students to produce high 
quality work products. The ePortfolio is a showcase of exemplary work that is the 
result of these supports.  Exemplars include video news packages and editorial 

pieces around frog dissection projects, an essay that examines the “Use of 

Setting as a Multifaceted Lens to Analyze Character Interaction in Steinbeck’s 
The Grapes of Wrath and East of Eden. 
 

o  Teacher and student time is structured to respond to the learning needs of all 
students through the utilization of circular six activities on Wednesday, after 
school study laboratories and tutoring assignments, weekly grade level and 
subject area team meetings and student advisory periods to facilitate ePortfolios 
preparation. The result is targeted instruction where all students are challenged 
with interdisciplinary academic tasks.  The ninth grade team’s focus on 
McCarthyism in Social Studies and The Crucible in ELA leads to challenging 
writing, historical exploration, and argument.  This work leads to students to be 
able to use evidence to support their arguments through discussion, revision, 
conferences with peers and teachers.  

 

•  School leaders and faculty consistently gather, analyze and share classroom level 

assessment data to inform alignment of curricula and instruction resulting in strong 
student achievement data. (2.2) 

 
o From diagnosis to ongoing monitoring to graduation exhibitions of ePortfolio 

growth, teacher teams and individual teachers view assessment data as the 
cornerstone of all teaching and learning. As a result of teacher team meetings, 
teachers have implemented Assessment for Learning (AFL) pedagogy. These 
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practices allow teachers to adjust instruction immediately and on a regular basis. 
If a teacher sees through a thumbs up/thumbs down assessment that five 
students are unclear, the teacher plans for a small group lesson the next day to 
allow them more time and opportunity to learn the concept. Classroom level 
strategies and rubrics, such as thumbs up/down, exit tickets, white board 
responses and item analysis, are also used to diagnose or surface prior 
knowledge. The impact of this work is high quality pedagogy across classrooms.  
 

o Classroom teachers and students actively analyze data to make plans, set goals, 
and organize for improving achievement. On- going checks for understanding 
allow teachers the opportunity to make timely adjustments and meet the needs of 
all students. Students evaluate their own work using rubrics that clearly delineate 
requirements for mastery. Teacher teams further compare assessment data from 
individual classes to identify trends, challenges, success, and outliers to 
determine the directions for the entire team. For example, an assessment 
analysis revealed the need to increase critical reading capacity in students and 
this realization resulted in an increased reading focus across the school. As a 
result of this initiative students now carry independent reading books, have 
sustained conversations with one another about their books and include 
evaluative recommendations.  PSAT and SAT scores reflect greater felicity with 
language and vocabulary in critical reading and writing. In the past three years, 
SAT scores have steadily climbed. 

 

• School leaders employ the walk-through protocol to assess instruction as a reflective 

process that supports high quality evaluation and support of school-wide instructional 
practices.  (4.1) 

 
o Pedagogical staff receives frequent feedback and detailed next steps through an 

ongoing structured observation process which revolves around the need to meet 
students where they are and move them towards mastery. As a result, staff is 
able to adjust teaching practices to respond to the learning needs of student 
including students with disabilities and English Language learners.  Teachers act 
on feedback quickly and as a result students are better able to achieve learning 
targets. 
  

o In a highly collaborative fashion, using the Danielson Framework school leaders 
consistently coach teachers through observation, grade and vertical team 
meetings, common planning periods and informal discussions. These individual 
and group pedagogical conversations on topics such as AFL strategies allow the 
principal and academic team to make highly effective decisions on the best 
professional development goals that teachers have agreed upon with school 
leaders that furthers the improvement of student achievement.  One key impact 
of this is that scholarship reports illustrate improvement in credit accumulation.   
 

• The principal and faculty clearly articulate a coherent vision of future development 

that is reflected in focused goals and supported by the entire school community. (3.1) 

 
o All stakeholders set school level goals, and prepare and monitor effective action 

plans which lead to high levels of performance and student achievement. In 
support of this effort, students and faculty write SMART goals. Students in 
particular focus on goals through advisory period as well as in individual 
classrooms.  These opportunities uniquely prepare them to set, meet and 
achieve goals as reflected in increased scholarship reports.    
 

o To support closing the achievement gap, school leaders and faculty use Regents 
data, periodic assessments, subject area and grade level scholarship reports and 
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student work to make effective modifications to school structure in order to meet 
the learning needs of students. This resulting goal setting results in significant 
improvements in achievements in State assessment examinations.  

 

• School leaders and academic team establish effective systems of self-evaluation, 

review and modification of curriculum, instruction and organizational resources 
resulting in improved learning, increased levels of literacy and capacity building. (5.1) 

 
o School personnel evaluate curricular practices as provided through Atlas 

Rubicon curriculum maps as the intended curriculum and in ePortfolio as the 
taught curriculum. As student work is analyzed in grade level and vertical teams, 
the curricula is scrutinized for developmental appropriateness and rigor using 
student work protocols from the National School Reform Faculty and the College 
Board.  With Wednesday professional development each week, faculty regularly 
addresses the needs of targeted subgroups as well as cohorts of students. 
Vertical teams work on codifying curriculum, comparing it across grade level and 
content areas, analyzing it for gaps and redundancies, with particular attention to 
Common Core Learning Standards, thus increasing the coherence of policies 
and practice across the school.  The ELA vertical team implements a sequence 
for teaching Pre-AP skills.  Each grade is responsible for a particular set of 
strategies that students internalize before moving to high school and using them 
in Advanced Placement courses.  
 

o An emphasis on Assessment for Learning Strategies (AFL) and practices like the 
workshop model afford great latitude for teachers to evaluate and adjust 
instruction. Pedagogical staff regularly and carefully diagnoses learning 
challenges, engage students in relevant and rigorous work, and provide 
interventions and extensions which have resulted in a significant improvement in 
teaching and learning in support of student mastery.  When teachers conference 
as a regular strategy in writers workshop, the individual attention improves 
literacy performance across content areas. In Cohort year 2007, ELA 
performance on Regents’ Exams has increased, particularly for students with 
disabilities, with 36% of SWD students performing at 85% and above. 
 

 

What the school needs to improve 
 

• Refine opportunities for individual teachers and teacher teams to master the use of 

tools to aggregate and organize data so that succinct trends in student performance 
may be shared more explicitly across the school.   (2.3) 

 
o While school leaders and faculty have incorporated a Datacation system to 

aggregate and organize data to monitor progress effectively, the school 
community has not yet achieved high levels of fluency around this data 
management software program that the school newly adopted. This lack of 
mastery hampers opportunities so that trends in student performance of key 
subgroups are accessible and useful for making school level decisions.  
 

o Although the staff has the necessary tools to organize and analyze data, they 
would benefit from deeper levels of data collection and overt documentation 
practices in order to uncover a full portrayal of student mastery and areas of 
need.  

• Extend the use of professional collaboration and data informed processes to set and 

effectively track high goals for accelerating student learning. (3.2) 
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o While individual teachers and teacher teams regularly use collaborative and data 
informed systems to identify which students in need of improvement, the 
additional supports and extensions provided to those students to accelerate their 
learning next steps would benefit from additional monitoring in order for all 
students to achieve at college levels. 
 

o Team and classroom level goals have leveraged significant changes in 
classroom practice across the school; however lesson planning could benefit 
from increases in student-directed learning. As a result, student voice and choice 
have yet to denote the highest levels of student directed learning for all students 
and at all achievement levels.  

• Deepen the capacity to regularly evaluate planning structures for measuring 

progress towards interim and long term goals so that progress can be measured, 
readjustments made and success evaluated. (5.3) 

 
o Schools leaders and academic team closely align their work to grade level and 

subject area teams engaged in the inquiry process, regularly evaluating the 
evidence of student progress through a portfolio system and sharing their finding 
in a school culture that truly values collaboration and scholarship. However, 
inquiry teams do not share a common language across all vertical teams which 
hinder school faculty from maximizing their learning towards school-wide goals.  

World Journalism Preparatory: A College Board Sool Q285: November 16, 2011



  

 

  8 
 

 

Part 3: School Quality Criteria 2011-2012 
 

School name: World Journalism Preparatory: A College Board 
School 

UD D P WD 

Overall QR Score    X 

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

      X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

      X 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

      X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

      X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

      X 

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

      X 

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

    X   

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

    X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

      X 

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

    X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

      X 

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

      X 
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

      X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

      X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

      X 

4.4  Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

      X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

      X 

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

    X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

    X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

      X 

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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