
 

 

 

 

 

 

 

 

 
 

 
 

Quality Review 
Report 

 

2011-2012 
 
 

Law, Government and Community Service  

High School 494 
 

207- 01 116TH AVENUE 
QUEENS 
NY 11411 

 
Principal: Donna Delfyett-White 

 

Dates of review: May 05 - 06, 2012 

Lead Reviewer:  Deena Abu-Lughod 
 
 
 

 

 

  



  

 

Q494 Law, Community Service High School: May 05, 2012  2 
 

 

Part 1: The school context 
 

Information about the school 
 
Law, Government and Community Service is a high school with 441 students from grade 
9 through grade 12.  The school population comprises 82% Black, 9% Hispanic, 1% 
White, 5% Asian students, and 2% other students.  The student body includes 2% 
English language learners and 14% special education students.  Boys account for 46% 
of the students enrolled and girls account for 54%.  The average attendance rate for the 
school year 2010 - 2011 was 85.5%. 
 
 

Overall Evaluation 
 
This school is developing. 

Q494 Law, Community Service High School: May 05, 2012
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Part 2: Overview 
 
What the school does well 

 

• Resources are aligned to support the school’s efforts to meet its instructional goals 

and improve outcomes for students.  (1.3) 

 
o The school-instituted schedule changes this year that concentrate extended time 

into two weekly 75 minute blocks afterschool.  This enables targeted students to 
receive focused tutoring in their areas of need while teachers meet in 
departmental teams during one of the blocks to develop their practice.  
Administrative matters that are now handled through written communications, 
allow monthly departmental meetings to be dedicated to the analysis of student 
work and data, thus increasing the school’s focus on instruction to build a 
common understanding of standard-level work.  A newly hired lead teacher in 
literacy with strong pedagogical skills and content knowledge has been paired 
with a strong math teacher to teach first year students.  This ensures that 
students benefit from high quality instruction in their critical first year to provide 
these students with strong foundational skills.  This has increased first semester 
credit accumulation with a view to reducing the large number of holdovers. 

• The principal examines a wide range of data to identify strengths, trends, as well as 

areas of need, at the school level to make informed and effective decisions.  (2.1) 

Q494 and Community Service High School: May 05, 2012 
o The school makes good use of resources available in ARIS, Automate the 

School, the NYC Progress Report, as well as information received from the 
services of a private data company, to evaluate trends across multiple years, and 
marking periods, to inform programming, organizational and instructional 
decisions.  Regular collection of attendance and disciplinary data shows that 
prior years’ goals relative to improving these areas continue in a favorable 
direction.  When the analysis of data revealed that students do better on 
Regents’ exams than in credit accumulation, the school undertook a root cause 
analysis, which indicated that relying on PM school reduced student focus on 
regular class work.  As a result, teachers are pushing students to pass the 
course the first time, using additional literacy and math skill electives and 
providing afterschool tutoring to help them succeed.  A comparison of first 
semester credit accumulation with the same period last year reveals a five-point 
increase in overall passing rates.  Analysis also showed that many students were 
unable to sit for the science Regents because they had failed the labs.  Lab 
assignments are now tracked diligently, and students can make up work on 
Saturdays.  As a result, the percent of students able to take the Regents has 
increased from 70 to 85%. 

• The principal uses key school documents to develop and prioritize a set of 

instructional and achievement goals that focus efforts on building coherence in 
school practice to improve student success rates.  (3.1) 

Q494 and Community Service High School: May 05, 2012 
o The school has established a set of clear achievement and instructional goals 

that respond directly to its areas of need, as identified through the school’s 
Progress Report, the analysis of scholarship data, and last year’s Quality 
Review.  The Comprehensive Education Plan links the school’s aim around 
increasing credit accumulation and the graduation rate by 5 points to staff’s 
effective use of differentiated instruction and implementation of an improved 
curriculum.  The school’s implementation of its action plans includes frequent 
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professional development opportunities, regular conferencing about scholarship 
reports, and targeted support and remediation packets for students in the lowest 
third.  Although teachers were not involved in developing the annual plans, they 
have begun to be included in discussions about the school’s direction so they 
can contribute to building a common belief system and have a voice in 
instructional and organizational decisions.  As a result, a cultural shift towards an 
increased focus on students’ academic and social-emotional needs is evident in 
the school. 

• Professional development aligns closely with school goals and needs to stimulate 

improvements in pedagogy with a view to improving learning outcomes.  (4.3) 

 
o The principal has made great strides this year in creating learning opportunities 

in full alignment with its instructional goals.  Science teachers have support, as a 
retired specialist works with them weekly to improve lesson design and 
curriculum.  The school has marshaled support from network specialists to 
provide staff development in the area of differentiated instruction and the 
expectations of the Common Core, with a focus on rigor.  In addition, math and 
science teachers have off-site opportunities to deepen their content knowledge.  
Two teachers have piloted tasks from the Common Core bundles, and their work 
is being used to extend knowledge to additional teachers.  Teachers greatly 
appreciate these efforts.  As one faculty member explained, “We have received 
more professional development in the last eight months than we had in the last 
eight years.” 

 

• Faculty are involved in collaborative learning teams that are building a dynamic of 

sustainable professional growth that empowers teachers to become more reflective 
practitioners to impact favorably on student achievement.  (4.2) 

 
o Under the guidance of the lead teacher, the majority of teachers are beginning to 

meet as teams to analyze test results, and some teams are sharing student and 
teacher work to identify best practices, and develop common strategies to 
address common learning problems.  As a result of this work, math teachers 
have adopted the Frayer method and created glossaries to help students master 
math vocabulary, while posted word walls and formula walls increase student 
independence.  Self-proclaimed “old school” math teachers say that this 
collaboration is “unbelievable” and that they are now planning better questions, 
releasing responsibility to the students and conversing with each group.  As a 
result, they observe students are producing more high quality work.  An 
additional cross-department data inquiry team began to meet in March to 
consider programming decisions and supports to boost the graduation rate 
amongst students with individualized education plans. 

 

What the school needs to improve 
 

• Deliver consistent, targeted feedback to teachers to accelerate their improvement so 

that their pedagogy impacts positively on student performance.  (4.1) 

 
o Although teachers are now more frequently observed both formally and 

informally, the feedback they receive does not specify strengths or describe the 
challenges, and fails to include next steps, supports or a timeline for 
administrators to check in on whether improvements have been made.  The 
principal uses categories derived from selected competencies from the Danielson 
framework, but teachers have not engaged in any collective learning to 
understand the expectations around their pedagogical practices.  Furthermore, 
the observation process has not yet extended to include the analysis of student 
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work, demonstrating a missed opportunity to take a deeper look at the impact 
teachers are having on their students.  As a result, the supervisory process does 
not yet make the needed contribution to elevating school-wide practices and 
professional growth. 

 

• Adapt curricula to focus on key standards and include rigorous academic tasks that 

allow students to apply their learning and produce meaningful work products.  (1.1) 

 
o While teachers make use of clear pacing guides adapted from the State and the 

City to ensure coverage of the State standards, the school has not identified key 
standards nor developed unit or lesson plans that align with the pacing guides.  
The school has attempted to implement a Common Core aligned task in some 
9th grade literacy and math classes, but the work has not extended through the 
departments, and teachers have only a surface understanding of the new 
standards.  In most classrooms, tasks do not emphasize rigorous habits or higher 
order skills.  Most writing assignments are unsubstantial, requiring no more than 
two paragraphs, which are returned without written feedback.  Even in a 
promising upper grade honors class, the teacher provided the students with the 
themes of the book, thus foreclosing opportunities for students to construct 
meaning.  Many students said classroom tasks were easy, and expended 
minimal effort completing them.  The low level of expectations for student work in 
many classes results in similarly low-level products. 

 

• Promote greater consistency across classrooms in the use of questioning and 

discussion to provide multiple entry points for a range of learners so that students 
are cognitively engaged.  (1.2) 

Q494 Law, Community Service High School: May 05, 2012 
o The school’s work on differentiated instruction is focused primarily on grouping, 

and on providing students opportunities to demonstrate their knowledge via 
menus of choices in products that are linked to different learning styles.  There is 
some use of visuals and Smart boards to catch student attention, but these are 
not used to enhance content understanding.  In some math and science classes, 
students worked very productively on investigations and were held immediately 
accountable for their learning through presentations.  However, other lessons are 
poorly paced, with extended do-now’s that were only loosely connected to the 
aim, and questions were largely low level, directly answerable from the text or 
from background knowledge, and most often, delivered to the whole class 
without opportunities for discussion.  Grouping is not consistently purposeful, and 
therefore reduces the utility of the practice for enhancing learning outcomes, 
especially since few tasks are tiered.  As a result, the level of student 
engagement and effort and the quality of work varies considerably across 
classrooms. 

• Develop assessments aligned to standards and expand the use of strategies to 

ensure all teachers know individual student needs, strengths, and achievements, in 
order to provide targeted instruction at the classroom level.  (2.2) 

and Community Service High School: May 05, 2012 
o Some teachers are beginning to use analytic rubrics that help them understand 

particular strengths and needs as revealed in student writing.  Other teachers 
understand rubrics as a point system, and scores are determined by how many 
components of an assignment are completed, without significant attention to 
quality.  In such cases, students are left without guidance on what to improve 
upon or how, and teachers lack vital information to better guide their instruction.  
Additionally, the school does not currently possess a set of common mid-term 
and finals aligned to standards, which limits its ability to evaluate the 
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effectiveness of its instructional practices and curriculum to inform future 
decisions. 

o Teachers examine item data from past Regents and yearlong Acuity results to 
identify specific skill and content needs at the overall level, which is used in 
making curricular choices.  However, teachers do not disaggregate the data by 
subgroup or by individual student, thus losing important opportunities to tailor 
instruction to better meet the needs of various learners. 

• Refine action planning to include interim goals and benchmarks at the school, 

teacher team, and student level, so that progress can be measured, readjustments 
made, and success evaluated.  (5.3) 

Q494 Law, and Community Service High School: May 05, 2012 
o While the school set clear targets for credit accumulation and graduation rates, 

and monitors progress through scholarship reports, these targets are not 
differentiated by department or subgroup to better evaluate impact and make 
timely adjustments.  All teachers work with students in the lowest third during 
afterschool tutoring, and some support the Saturday Academy, but this work is 
not driven by goals for individual students or groups of students.  Similarly, there 
is no system for teachers to set professional goals for themselves.  
Consequently, teachers are not sure of what degree of improvement in their 
students’ outcomes they are held accountable to so they can be more reflective 
about how their instruction contributes to the school’s overall performance.  In the 
absence of a clear system for setting and measuring progress towards goals for 
all constituents, at all levels, the school community is missing opportunities to 
allow goals and benchmarks to focus and measure the success of their work and 
drive the decision making process. 
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Part 3: School Quality Criteria 2011-2012 
 

School name: Law, Government and Community Service High 
School 

UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

  X     

1..2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X     

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

    X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

  X     

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

    X   

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X     

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

  X     

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

  X     

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

    X   

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X     

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

  X     

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

  X     
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

X       

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X     

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X     

1..4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X     

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X     

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X     

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X     

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X     

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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