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Part 1: The school context 
 
Information about the school 
 
Queens Vocational and Technical High School is a high school with 1335 students from 
grade 9 through grade 12.  The school population comprises 7% Black, 73% Hispanic, 
10% White, 10% Asian students and 0% other students.  The student body includes 5% 
English language learners and 15% special education students.  Boys account for 61% 
of the students enrolled and girls account for 39%.  The average attendance rate for the 
school year 2010 - 2011 was 87.7%. 
 
 

Overall Evaluation 
 
This school is well developed. 
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Part 2: Overview 
 

What the school does well  
 

 A rigorous curriculum aligned with Common Core Learning Standards, and 
Career and Technical Education certification requirements, prepares students 
thoroughly for college and/or a career pathway. (1.1) 

 
o The school aligns its curricula with the Common Core Learning Standards 

(CCLS) and invests ongoing effort to address the standards from a variety 
of perspectives, including focusing on the Chancellor’s expectations, 
looking at student work through a CCLS lens, and engaging in 
professional development with external partners designed to strengthen 
CCLS-based instruction. The school-wide emphasis on raising the level of 
students’ performance in argumentative writing is evident in all 
classrooms, including the Career and Technical Education (CTE) classes.  
In one history class, students craft a logical argument about how a 
disease like the Black Plague could happen today. A bulletin board 
displays “baby books” students created for elements on the period table.  
As a result, students, including English language learners (ELLs) and 
those with disabilities, engage in rigorous curriculum across content areas 
that consistently reinforces mastery of standards-based content. One 
notable outcome of these efforts is the increase in the number of students 
earning a 75 or better on the ELA Regents, which is already at a 3% 
increase over last year’s performance.   
 

 Data-based differentiation of instruction leads to lesson planning that includes 
purposeful student groupings, appropriately leveled challenges for students and 
questioning that extends thinking, to maximize student learning. (1.2)    

 
o Teachers in a Small Learning Community (SLC) provide instruction by 

working exclusively with a targeted population of over-age, under-credited 
9th graders, and use ongoing formative assessments to make daily 
adjustments to instruction to meet the specific academic and social-
emotional needs for this cohort of students. According to one teacher in 
the SLC, this leads to more project based learning in their classrooms, an 
instructional approach that increases student ownership of their learning. 
As a result, the students (many of whom will transition at the end of the 
school year out of this supportive environment and into articulated 11th 
grade classrooms) build the skills and confidence necessary for academic 
success and on-track graduation.  
 

o Teachers utilize an exhaustive set of data, in conjunction with their 
knowledge of individual students’ strengths, needs, and interests, to 
differentiate instructional activities for all students, including ELLs, 
students with disabilities, and the lowest performing students. Purposeful, 
appropriate groupings in all classrooms enable students to work 
effectively and learn from one another. Additionally, the groupings are 
transparent, and students speak frankly and comfortably about why and 
how they are grouped, and what they are expected to gain from their 
particular grouping. As a result, students’ posses a keen awareness of 
their learning styles, strengths, challenges, and potential, which enables 
them to produce high leveled work products.  
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 School leaders and faculty make effective budgetary and organizational decisions 
across all aspects of the school to support student and adult learning.  (1.3)  

 
o The targeted use of school funds to purchase instructional technology 

resources, including two iPads for each SLC and SMARTboards with 
ongoing training for all teachers, has elevated teacher capacity for 
increasing instructional rigor and implementing differentiated practices as 
evidenced by meaningful student engagement in lessons with multiple 
entry points and high level work products displayed in classrooms and 
hallways. The school has scaffolded its eventual move toward the 
implementation of i-textbooks by inviting professional developers from 
Apple and iPad to offer interim training around maximizing the 
SMARTboard to show texts and 3-D models to enhance learning 
opportunities for all students.  
  

o Staff and student time is structured so that all students are engaged in 
challenging academic tasks as evidenced by several key strategies. All 
ninth graders follow a block schedule with extended time in classrooms to 
ensure they obtain the academic and CTE skills, knowledge, and habits 
of mind needed to set the foundation for success at the school; over-age, 
under-credited incoming 9th graders are housed in a special SLC (with 
some of the school’s strongest teachers) that caters directly to their 
academic and behavioral needs to ensure that they remediate, gain 
credits, and are able to matriculate into their appropriate grade level by 
year’s end; CTE classes in the 10-12th grades meet for extended blocks 
that often emphasize academic learning in the first hour, and hands-on 
application of learning in the second This  contributes to the school-wide 
goal of preparing students for postsecondary pathways.  
 

 Each SLC continuously gathers and analyzes data garnered from the ongoing 
development and implementation of classroom level assessments, creating a 
detailed portrait of students’ needs and strengths. (2.2)    

 
o Teachers develop common assessments in all core areas to capture the 

information about students’ knowledge and skills that is foundational for 
day-to-day planning, and adjust instruction and resources to support 
students accordingly. As a result, the school implements programs to 
support both academics and CTE requirements, such as afterschool and 
summer tutoring for students pursuing their Occupational Safety and 
Health Administration certification and New York State Association exams 
within the CTE areas, and college level courses through a clearly 
articulated and enthusiastically promoted partnership with College Now. 
The SLCs focused and relentless examination of data led to separate 
before and after school classes for ELLs, team-taught by English 
language arts and social studies teachers specifically to prepare those 
students for the Regents. These focused, responsive supports lead to 
measurable student outcomes.  
 

o Across classrooms and content areas, teachers use a variety of formative 
assessments, such as exit slips, thumbs up/down, individual and whole 
group checks for understanding, and peer-to-peer feedback. In a Global 
History class, a teacher asked increasingly more difficult questions to 
push students’ thinking while assessing their level of understanding and 
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where she needed to provide extra support. In a CTE classroom, the 
teacher reinforced students’ argumentative writing skills—a key school-
wide goal—by asking them to write a “step-by-step guide in trade terms” 
for the procedures they were learning. These daily assessments enable 
students to master content and progress in their learning.  
 

 Data driven goals impact instructional decisions and leverage change, resulting in 
accelerated student learning for individual students and student groups, including 
lowest performing subgroups. (3.1) 
 

o The school addresses the needs of its most struggling students through 
the Advance SLC, a small group of faculty dedicated to working with the 
school’s over-age, under-credited 9th graders. This includes a cohort 
approach, small group instruction across content areas, ongoing 
individual and group counseling, project-based learning to keep them 
engaged, and gradual release of responsibility over the year that 
prepares them for independent learning. As a result, two thirds of these 
students (many of whom have long term absences) complete 9th grade 
with the 15.5 credits required to enter 11th grade and graduate with a 
general diploma along with their cohort.   
 

o Thoughtfully planned events throughout the year effectively engage the 
school community in supporting and contributing to the school’s goals. 
This includes a comprehensive freshmen orientation and a mid-year “CTE 
Night” where students and their families learn about different career and 
technical pathways available to them for their 10-12th years. Parents and 
students are kept informed of goals via assemblies, classroom-based 
discussions, and parent information sessions which support their 
understanding of school based as well as student goals.  
 

 Professional collaboration is a high priority and faculty benefit from varied 
opportunities to share and develop strengths as individuals and as members of a 
professional learning community. (4.1) 

   
o Weekly informal walkthroughs and formal observations by school leaders, 

along with peer inter-visitation observations, provide teachers with prompt 
verbal and written feedback aligned with the school’s overarching goals, 
which includes concrete next steps and recommendations for growth.  
Additionally, SLC’s share and discuss the feedback they receive in light of 
their own observations and assessments of their work, and their students’ 
outcomes. As a result, teachers exhibit an understanding of grade 
appropriate strategies that elicit measurable outcomes for students, and 
support one another as they implement new approaches, refine practice, 
and take on new initiatives designed to advance student learning.  
 

 School leaders and teacher teams consistently gather, analyze, and share 
student performance data that influences instructional decisions and aligns 
assessments at the school and classroom level. (5.2) 

 
o Extremely well developed data systems, updated weekly during SLC 

meetings, allow for a transparent view of students’ academic achievement 
across all subject areas. For example, when data analysis revealed that 
the school needed to improve attendance and increase ELL performance 
on the ELA Regents, the school implemented a new lateness policy and 
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revised academic programming and additional tutoring for ELLs. These 
initiatives were communicated to parents and students via 
announcements, information sent home, and through the parent 
coordinator. As a result, lateness has decreased by half since the policy 
was put in place, leading to a 90-92% attendance rate at present. 
Additionally, not only has the number of general education students 
passing the ELA Regents increased by 3% from last year, the number of 
ELLs passing has increased nearly 50% from 2010-11 Combined, these 
results lead to increased student performance and graduation rates.  

 

What the school needs to improve 

 

 Continue existing efforts to increase the level of parent engagement so that 
families can collaborate with the school to further support student learning in both 
the short- and long-term.  (2.4) 

 
o The school employs an open door policy for parents, alongside a 

comprehensive outreach plan to engage them in all aspects of the school 
culture. Through workshops, celebratory events, and meaningful 
opportunities for individualized case conferencing geared to support 
students’ academic and behavioral success, both teachers and guidance 
counselors diligently outreach to the parent community. However, just 
over 215 parents in a school of 1300 students completed the school’s 
environment survey. Similarly, turnout for workshops that parents say are 
“excellent,” “helpful,” and “responsive to our interests and needs” is small, 
averaging 20-50 parents. Consequently, lack of parental engagement 
limits parental voice in school decisions.  

 

 Expand the benchmark-setting systems used by SLCs to individual students and 
groups of students to reinforce student accountability and self-awareness of their 
learning progression. (3.2) 

 
o While several students say they know “what’s due when,” not all teachers 

set formally structured interim goals for students. One student shared a 
chart his teacher provides for preparation of a senior portfolio. The chart 
articulates interim and final goals for the portfolio, which the student found 
helpful because he is someone who likes to know what he is expected to 
do. Although a few other students said that some teachers guide them in 
setting interim learning goals for themselves, the practice is not apparent 
in all subject areas and with all teachers. As a result, some students have 
a clearer vision for postsecondary readiness than others.  

   

 Increase opportunities for all teachers to meet in content-area teams, to build 
coherence of expectations that support increased learning for all students.  (4.2)     

 
o Through rich, ongoing discussions and collaboration, the school’s SLCs 

engage in meaningful inquiry work that addresses student needs and 
leverages outcomes. Scheduled time for teachers to meet in content area 
teams is less frequent and sometimes cancelled due to day-to-day 
priorities. As a result, all teachers may not have opportunities to 
exchange content knowledge and resources and engage in professional 
discourse across SLCs to deepen their content-area expertise and 
practice in order to accelerate learning for all students across all content 
areas.   
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Part 3: School Quality Criteria 2011-2012 
 

School name: Queens Vocational and Technical High School UD D P WD 

Overall QR Score    X 

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

   X 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

   X 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

   X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

   X 

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

   X 

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

   X 

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students progress toward school and class expectations? 

  X  

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

   X 

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

   X 

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

   X 
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

   X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

   X 

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

   X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

   X 

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

   X 

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

   X 

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

   X 

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 

 


