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Part 1: The school context 
 

Information about the school 
 
Young Women's Leadership School, Queens is a Secondary School with 492 students 
from grade 6 through grade 9.  The school population comprises 59% Black, 19% 
Hispanic, 2% White, 16% Asian students and 2% other students.  The student body 
includes 2% English language learners and 9% special education students.  Boys 
account for 0% of the students enrolled and girls account for 100%.  The average 
attendance rate for the school year 2010 - 2011 was 94.2%. 
 
 

Overall Evaluation 
 
This school is developing. 

Young Women's Leadership School, Queens Q896: March 12, 2012
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Part 2: Overview 
 
What the school does well 

Q896 Young Women's Leadership School: March 5, 2012 

• Administrators and teachers use a wide range of assessment data to monitor school-

level needs, student progress, plan instruction and create intervention strategies 
when needed. (2.3) 

 
o The school effectively uses the Skedula program from DataCation for a plethora 

of student data information. This site enables administrators and faculty to 
access students’ State, interim assessments, school created common 
assessments, as well as youth development statistics such as attendance and 
suspensions. This access enables the school to analyze school-wide data to 
determine strengths and areas of concern towards promoting student 
achievement.  

o The school has created a publication printed by each department including 
course descriptions, grading policies, course examinations as well as the 
additional course requirements. This publication is distributed to students and 
parents at the beginning of the school year and serves not only to inform 
students and parents of what is expected but also to help parents support their 
children in meeting and exceeding course expectations, thus improving  student 
performance. 

• The school has good communication systems for keeping parents fully informed of 

their children's progress in order to accelerate learning. (2.4) 

 
o Parents are given access to "Pupil Path," a web-based program by DataCation 

that gives parent immediate information regarding their child's assignments, 
performance in each class, progress reports from teachers, transcripts and 
graduation eligibility status and attendance. Parents are able to see this 
information on a daily basis to ensure that they remain on track in every class. 
One parent mentioned that because of the constant dialogue with her daughter’s 
English teacher, she was able to effectively work with the teacher to support her 
child’s academic growth.  Eventually, her child’s grades improved so much that 
she was recommended to a citywide high school writing program and ultimately 
won an award for writing.  

o At the parent meeting, members of the School Leadership Team (SLT) remarked 
on how they looked collaboratively at the school’s previous Comprehensive 
Education Plan goals and created goals for the 2011-2012 that raised the bar. 
Together, staff and parents saw where the school is, where they would like the 
school to be and how they wanted to achieve it, which demonstrates a culture of 
shared commitment to ever-increasing student achievement.  

• The achievement and success of students is a central focus of the whole school 

community, leading to improved understanding and tracking of individual student 
needs as well as increased academic achievement for all students. (3.3) 

 
o According to the principal’s School Self-Evaluation Form, she reorganized the 

science and math sequence of classes to add additional seat time to those ninth 
grade students in the lowest third, based on their eighth grade English language 
arts, math and science scores. This was done after analysis of the previous 
year’s Regents course and failure rates as well as a discussion with the SLT and 
then she shared this change with the school community. The goal is for this 
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reorganization to promote learning experiences that will positively impact student 
outcomes.  

o Parents at the parents meeting said how they appreciate getting information 
through Pupil Path, an online system that gives parents access to relevant and 
up-to-date student data. Parents receive their child’s information at the beginning 
of the semester and are updated every six weeks during marking period. Parents 
can also see upcoming assignments, test scores and attendance. This creates 
an open line of communication where parents can email teachers with any 
concerns. This website explicitly communicates student goals to parents as a 
means to make them a partner in helping their children to improve their academic 
performance.  

• The school is a safe place where students appreciate the good level of support they 

receive for their personal and academic development, resulting in increased social-
emotional and academic development. (1.4) 

 
o Students in both student meetings remarked on how much they enjoy the school. 

They mention how comfortable they are in going to a teacher anytime during the 
day to help them with a problem or if they do not understand something in class. 
Parents remarked at the parent meeting how they all love the school because of 
the intimate atmosphere as well as the opportunities girls are receiving that they 
would not have received in a coed school. Parents remarked how Pupil Path 
gives them so much timely information regarding their child, helping them to keep 
abreast of their child’s progress both academically as well as socially. Students 
and parents feel that the teachers in the school really try to get to know them 
better and are consistently encouraging habits that support teachers' efforts to 
keep students on track for academic and social-emotional progress.  

 

• The school conveys high expectations to students and parents, leading to positive 

impacts on student achievement. (3.4) 

 
o The school has a partnership with the College Board where the College Board 

counselor assesses the students and uses the resulting data to suggest 
appropriate colleges to which they should apply. She then helps students through 
the entire college application process and offers workshops to parents on what to 
expect as they prepare students for college. The counselor also visits student 
advisories and does workshops on transition to college and college vocabulary 
word students should know. The principal makes sure that students participate in 
at least one trip to a college campus and attend one college fair. She arranges 
for students to visit York College, City College, Queens College, Yale University, 
Long Island University and Columbia University, among others. Each year, she 
also has designated days where staff wore college paraphernalia to facilitate 
discussions about college. This partnership attributes to the school’s 90% 
graduation rate, with all of those students matriculating to two or four year 
colleges.  
 

o High expectations are communicated through the school’s grading policy that is 
given at the beginning of the school year. Teachers also have to write down and 
give their expectations for their lower performing students to administration. 
Although the implementation of school goals varies widely throughout the 
building, teachers understand the direction and are working towards them in an 
effort to boost both student and school performance.  
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What the school needs to improve 
 

• Develop coherence and rigor in the school's curriculum tasks aligning to the 

Common Core Learning Standards (CCLS) in order to ensure that all students make 
progress in their learning. (1.1) 

 
o Despite the fact that teachers work collaboratively on department level teams 

and that the school reflects on the CCLS and works to align the curriculum 
appropriately, the practice of collectively creating rigorous tasks for all students, 
including English language learners and students with disabilities, is not yet 
standard or common. This results in the absence of engaging tasks that 
challenge students' thinking, thereby hindering academic growth. 
 

o Currently, teams of teachers across grades and departments are working on 
developing rigorous curriculum.  However, the school has yet to make adequate 
progress on this work.  Classes are not yet fully aligned vertically and 
horizontally. Consequently, some classes offered higher-order tasks that 
challenged students, but that practice was not consistent across classes and 
student work observed in hallways did not adequately push students’ thinking, all 
of which demonstrates that there are limited opportunities for student ‘s academic 
growth. 

 

• Promote greater consistency in differentiation of instruction so that lesson planning 

reflects purposeful groupings, students are challenged, tasks accommodate different 
learning styles and questioning extends thinking to maximize students learning. (1.2) 

 
o Although some teachers use a variety of classroom strategies that support 

difference in students' learning styles, interests and abilities, other teachers do 
not design activities that engage the highest and lowest achieving students. In 
addition, some teachers still demonstrate teacher-directed lessons that do not 
allow students frequent opportunities for peer exchange of ideas or assessments. 
This limits students' ability to learn from each other and maximize student growth.  

 
o Administration is developing plans to focus on questioning and discussion 

techniques for the second round of informal observations around the work of 
teacher effectiveness, but these practices are currently lacking in the school. In 
classes observed, there were no higher levels of questioning used. Thus 
students are not participating in challenging work that elevates their critical 
thinking skills leading to increasing student performance.  

 

• Create a strategic plan to ensure teachers and students receive suitable support 

from the school in order to improve classroom practice. (1.3) 
 

o In November, teachers conducted and won a School Based Option vote which 
provided teachers one period every week to meet as teams by their department. 
However, programming issues prevented all teachers from being able to 
participate in these department team meetings.  Their absence hinders teachers 
from being able to collaboratively analyze their department’s data to find 
strengths and weaknesses and to plan and share best practices. This results in 
instructional time not being used to adequately support the academic needs of 
learners.  

o In the 2011 School Survey a large majority of students were not offered art, 
music dance, theater, foreign language, computer skills, schools sport teams or 
clubs before, after or during free periods. Students also stated that the school 
does not offer a wide enough variety of classes and activities to keep them 
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interested in school, which was verified at both student meetings. When asked, 
the principal stated that it was due to budgetary constraints. However, there was 
no evidence of her trying to find different money streams, such as grants or 
fundraisers, that would give students opportunities for a variety of extracurricular 
activities.  As a result, opportunities for students to extend and enhance learning 
beyond the classroom to foster academic and personal development are missing.  
 

• Develop a cohesive system to ensure that all teachers know their individual students' 

needs, strengths, achievement and learning styles across the curriculum on an 
ongoing basis to support targeted instruction and foster task engagement. (2.2) 

 
o Even though rubrics are used for student tasks, there was a discrepancy in the 

type of rubrics used within each department and when students received these 
rubrics. Therefore, it is not know if students know what is expected prior to the 
task or if the students receive reliable feedback. This limits students' ability to 
identify skills and strategies in order to promote student success.  

o Teacher assessments, student reflection and student checks for understanding 
are done on an individual basis or randomly. There is no school wide policy on 
their implementation. This inhibits teachers’ ability to provide intense prescriptive 
support that fosters greater student progress.  

• Use observations tool to develop, with teacher input, goals and plans that reflect and 

support the attainment of school-wide goals for teachers’ professional growth and 
students’ improved academic achievement. (4.1) 

 
o Even though administration has formally observed teachers at least once, it was 

done based on the specific teachers they were responsible for administratively. 
Teachers who were rated unsatisfactory the previous year or new to the school 
had only been observed once and not by both the principal and assistant 
principal at the time of this writing. This lack of specificity and frequency does not 
drive teacher improvement and results in incongruence in instruction throughout 
the school.  

o The school focuses on informally observing teachers using competency 1e, 
Designing Coherent Instruction. However, to date, this is the only competency 
they have focused on, out of the three which are required in the Chancellor’s 
Initiatives. This clear lack of focus to elevate rigor inhibits both the professional 
growth of teachers as well as student achievement.  

Young Women's Leadership School, Queens Q896: March 12, 2012
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Part 3: School Quality Criteria 2011-2012 
 

School name: Young Women's Leadership School, Queens UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1 Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

  X     

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X     

1.3 Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X     

1.4 Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

    X   

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1 Gather and analyze information on student learning outcomes to identify trends, 

strengths, and areas of need at the school level? 
  X     

2.2 Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X     

2.3 Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

    X   

2.4 Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

    X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1 Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X     

3.2 Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X     

3.3 Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

    X   

3.4 Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

    X   
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1 Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X    

4.2 Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X     

4.3 Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

   X    

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X     

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X     

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X     

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

   X    

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X    

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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