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Part 1: The school context 
 
Information about the school 
 
P.S. 29, The Bardwell is an elementary school with 763 students from pre-kindergarten 
through grade 5.  The school population comprises 9% Black, 17% Hispanic, 61% 
White, and 14% Asian students.  The student body includes 3% English language 
learners and 13% special education students.  Boys account for 48% of the students 
enrolled and girls account for 52%.  The average attendance rate for the school year 
2010 - 2011 was 95.1%. 

 
 
 

Overall Evaluation 
 
This school is well-developed. 
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Part 2: Overview 

What the school does well  

 The principal strategically uses resources to further the school’s instructional 
goals resulting in improved teaching practices and outcomes for students. (1.3) 
 

o As the school was moving forward with the integration of the Common 
Core Learning Standards (CCLS) in the English language arts and math 
curricula, the principal realized the need to intensify the rigor of unit plans.  
To that end, the school re-affiliated with America’s Choice to focus on a 
lesson study protocol with teachers’ grade level colleagues.  This has 
enabled them to reflect upon their planning and adjust their units together, 
allowing them to see how effective their instructional practices are as well 
as how successfully students are meeting and exceeding the standards 
as teachers study student work.  This work has resulted in rigorous 
research-based tasks, displayed throughout the school building, that 
incorporate the use of the writing process and mathematical thinking. 
 

o In prioritizing key standards, the principal has provided time in teachers’ 
schedules to meet at least three times weekly and with a School Based 
Option in place for inquiry work that lasts 50 minutes weekly. In this way, 
teachers make changes in their practice as they focus their study of 
student work produced from CCLS-aligned tasks, with particular focus on 
meeting the needs of students with disabilities.  Changes included all 
students working on tasks involving real world learning experiences 
connecting social studies and science content area topics, as seen during 
classroom visits. In addition, the instructional shifts to the use of non-
fiction text have resulted in students being more engaged in their 
learning, as evidenced by students completing projects that explore 
various aspects of their community and students using online tools to 
conduct research.  

 

 Students benefit from a caring and respectful environment that ensures positive 
social-emotional development and increased academic success.  (1.4) 

 
o The concept of “Pay It Forward” is a firmly entrenched aspect of the 

school’s culture.  Staff members receive professional development so that 
expectations are consistent.  Each month, a particular character trait is 
focused on through a “book of the month” program.  Students earn “paws” 
for good deeds and positive behaviors with their names added to a mural 
in the main hallway.   Students spoke to how this initiative has helped 
them to become more considerate of fellow classmates.  They also learn 
to be charitable to the outside community through volunteer programs at 
a local food pantry, for example. The principal and her team review 
academic data to pinpoint connections between performance and 
behavioral data from the online occurrence reporting system to make 
certain that students’ specific needs are addressed. 

 
o The principal has prioritized enrichment clusters offered weekly so that 

students in grades 3, 4 and 5 have a wide ranging menu from which to 
choose including band, school beautification, journalism in a partnership 
with the Staten Island Advance, radio and chorus. One student reports 
the enrichment clusters, “makes me well rounded.”  The student council, 
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with elected officers, participates in many charitable initiatives and they 
meet with the principal monthly to discuss their concerns and 
suggestions, leading to modifications to their enrichment menu and some 
of the charitable activities.  Student choice in learning options contributes 
to students becoming more independent and well rounded. 

 

 Effective student support services and collaborations provide students with a 
wide range of opportunities to grow academically and socially. (4.4) 
 

o Teachers receive professional development from the guidance 
counselor in areas such as helping students cope with divorce and 
how to make good decisions. The “book of the month” program 
focuses on character traits with engaging reading and writing tasks 
related to the theme of books read displayed on bulletin boards.  
Through this work, students are well known and supported by their 
teachers and counselors. Students state, “they are so nice and we 
can share our feelings with them.” As a result, students are well 
supported by adults as they prepare for next steps in their education.  
 

o After reviewing data from the School Survey, the school partnered 
with community organizations to provide opportunities for students to 
learn compassion and become good citizens. Students, along with 
parents, collect money for the Power of Pennies and select the 
charity to which the funds are donated.  Parents spoke of children 
learning charitable behaviors that transfer to behaviors at home. 
Students learn about future career opportunities through the school’s 
partnerships with the Coast Guard, the police and fire departments, 
New York 1 and local colleges. During their visits to work venues 
students learn about the education and skills required for those 
careers and often do projects involving these topics, resulting in 
students developing skills to make informed decisions for their future.    
 

 The school consistently communicates high expectations to students and 
families and explains strategies for meeting those expectations. (3.4) 
 

o Students state that teachers share rubrics at the start of each 
unit/assignment and discuss them so that students know what they 
need to do to be successful. Individual conferencing takes place with 
all students regularly, reinforcing expectations as they complete 
tasks.  Teachers gain further knowledge about trends for students 
with special needs and those at risk, providing appropriate supports. 
Students are selected and honored as student of the month with the 
criteria for selection clearly explained and school leaders, teachers 
and guidance counselors working to reinforce these expectations.  
All this results in students internalizing high expectations with the 
guidance to strive towards meeting them. 
 

o Families are presented at Parent Teacher Association meetings with 
clear expectations around what students need to do to be successful.  
Parents share that the principal has an open door policy where 
families are welcome to share concerns and questions. The school’s 
website is updated frequently with school-wide and classroom 
information, and the parent coordinator emails parents frequently 
about school events.  Monthly newsletters publicize what children are 
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learning and the school utilizes School Messenger to call families 
with news and information.  The School Leadership Team uses the 
funding from their stipends to publish parent handbooks detailing 
school expectations around reading and writing.  In this way, families 
know how to support their children to achieve academic success.  
 

 Staff has demonstrated their commitment to elevate school-wide instruction 
that promotes professional collaboration and growth. (4.1) 
 

o One of the school’s goals has been to use the Danielson rubric to 
give feedback.  In particular, the school has focused on competency 
2D, Managing Student Behavior, in conjunction with other 
competencies using a feedback tool developed by school leaders.  
As the school prepares for the special education reform, teachers 
reflect on the feedback they receive in working with students with 
disabilities as well with using differing methodologies with all 
students.  Teachers state that the feedback is helpful and that they 
appreciate that they need to look at different and new ways to meet 
student needs.  One new teacher stated that she really appreciated 
her supervisors’ support as she focuses on differentiated instruction 
and that she now knows her strengths and areas for improvement.  
 

 School leaders and faculty make purposeful decisions to emphasize key 
standards for all learners in order to close the achievement gap. (1.1)   
                                                                                                                                                                                                                                                                                                                                                                                                  

o The school, with Children First Network support and America’s 
Choice, has reworked English language arts instruction to reflect the 
shift to informational text exposure in a majority of the curricular units 
where students use informational text and write persuasively with 
evidence to substantiate their viewpoint.  As a part of these units, the 
students are heavily engaged in researching topics directly 
connected to the social studies and science scope and sequence, 
such as a fourth grade unit on energy conservation in response to a 
green schools initiative. Student work products displayed reflect 
groups of students researching and presenting their work in various 
written and visual means. Multiple entry points are available for all 
students, especially students with disabilities, as task development 
allows for differing levels of texts to be used and for students to use 
modalities with which they find success.  These units, developed for 
students to meet and exceed the CCLS, have resulted in students 
being engaged in their studies, using multiple modalities and working 
collaboratively to solve problems. 
 

 Through regular use of a wide range of data, school leaders and faculty 
analyze the performance and progress of individual and groups of students, 
which informs instructional and organizational adjustments. (2.2) 
 

o Staff have designed pre- and post-assessments with rubrics that 
specifically target a student’s understanding of each unit’s content and 
cognitive demand.  In addition, grade level teams check for 
understanding through ongoing conferencing, teacher created tests, 
accountable talk, student presentations and baseline writing.  
Teachers study the performance and progress of every student 
through periodic assessments and data analysis and inquiry teams 
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meet to study student work resulting from grade level initiated tasks.  
Teacher teams create many classroom level assessments to meet the 
needs of individual students so that all are given an assessment 
adjusted to their level.  As a result of this work, teachers are well 
aware of their students’ strengths and areas for improvement. 

What the school needs to improve 

 

 Deepen the rigor of differentiated instruction so that questioning extends 
higher order thinking skills. (1.2)  
                                                                                                                                                                              

o While teachers engage students, particularly through the use of 
technology, the use of questioning to bring out more complex thinking 
is uneven.  In a few classrooms, some questions fell at the recall 
level.   As a result, some students are not given the opportunity to 
think and communicate with teachers and peers more deeply around 
their content, skills or work.  
 

o While there are instructional supports for students with disabilities 
through differentiation in most rooms, and a variety of methods 
including push-in and pull-out ESL models are utilized to scaffold 
instruction for English Language Learners, the use of strategic 
differentiated supports in lessons to extend the thinking for all 
students was inconsistent, limiting opportunities for rigorous 
engagement for some students. 

 

 Enhance the rigor in setting goals based on the students’ present and 
projected achievement outcomes for student subgroups. (3.2) 
 

o The school aggregates and organizes a wealth of data including item 
skills analysis from periodic and unit assessments in various subject 
areas. Teachers use this data to set goals for students, particularly 
students with disabilities and those at risk.  The goals, however, do 
not appear to be differentiated in some classrooms to reflect the 
needs of particular subgroups of students.  As a result, goals do not 
inform teachers as to how to attain increased progress and 
performance for students in specific subgroups. 
 

 Continue to evaluate and adjust assessment practices in line with the 
expectations of the CCLS in order to accurately determine the effectiveness 
of instructional practices and curricular decisions. (5.2) 
 

o The school has discussed modifications that need to be made to 
assessments to reflect the shift to informational text based units of 
study in English language arts. In addition, they are studying new 
ways to assess math content. They plan to work on the integration of 
new assessments including the use of performance based 
assessments to mirror the newer assessments that students will 
tackle starting in 2014.   As a result, students do not yet have the 
regular opportunity to display their learning through performance 
based assessments in English language arts and math. 
 

o Academic and social-emotional data from various sources is 
collected, shared with faculty and updated frequently, and the data is 
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also aggregated and organized as the school studies the 
effectiveness of this initiative. There are also various structures for 
sharing information with students and their families as evidenced by 
teacher comments on rubrics, individual score reports and progress 
reports. However, the data is not always presented in a format that 
ensures that all students and their families use the specific 
information provided to work on their next learning steps.   

 
 

Part 3: School Quality Criteria 2011-2012 
School name: The Bardwell/R029 UD D P WD 

Overall QR Score    X 

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

   X 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X  

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

   X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

   X 

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

   X 

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

   X 

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students progress toward school and class expectations? 

   X 

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

   X 

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X  
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3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

   X 

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

   X 

 

 

 

 

 

Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

   X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

   X 

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

   X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

   X 

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X  

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 

 


