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Part 1: The school context 
 
 
Information about the school 
 
Michelangelo is a middle school with 995 students from grade six through grade eight. 
The school population comprises 69% Black, 26% Hispanic, 2% White, and 3% Asian 
students. The student body includes 5% English language learners and 17% special 
education students. Boys account for 55% of the students enrolled and girls account for 
45%. The average attendance rate for the school year 2009 - 2010 was 89.4%. 

 
 
 
Overall Evaluation   
 
This school is proficient. 
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Part 2: Overview 
 
What the school does well 
 

 The interim acting principal has made strategic organizational decisions to support 
the school’s instructional goals that result in both teachers and students transitioning 
to the Common Core Learning Standards (CCLS).  (1.3) 
 
o Since arriving at this school, the interim principal bought on two new instructional 

coaches and worked strategically with the assistant principals to develop a 
“Curriculum Committee” that informs and directs the work with teacher teams and 
one-to-one teacher coaching.  The principal and the leadership team have 
created a comprehensive data system that brings together several data sources 
as well as new assessments including Fountas and Pinnell, mastery tasks and 
CCLS-aligned portfolio tasks that are used to inform this committee.  In doing so, 
the principal has developed a well-coordinated and strategic organizational 
structure that uses school-wide data to inform teacher teams and classroom 
practices. As a result, students data is tracked carefully and student work is 
collected and studied for instructional and assessment purposes. 
 

o Since September of 2011, the administrative team has purposely designed 
teacher programs to allow time for teacher team meetings and common planning 
time within the school day.  They have also built in structures to allow extra 
professional time on Wednesday afternoons.  Professional assignments were 
modified this year to allow teachers even more meaningful time to meet and plan 
together at least twice a week.  As a result, teachers have been able to regularly 
look at teacher and student work in order to improve tasks and instruction to 
ensure all students are actively engaged in cognitively demanding academic 
tasks. 

 

 The principal and leadership team have created a welcoming school culture that has 
increased positive attitudes toward academic learning as well as the personal growth 
of students and adults. (1.4) 
 
o Since arriving at the school and studying the school’s previous year’s safety data, 

the interim acting principal took considerable time to rebuild the culture and 
safety of the school community, ensuring there is a renewed focus on student 
learning and professional collaborations. By making changes like requiring 
school uniforms, reorganizing the school safety officers, scheduling hallway 
monitors and providing enriching after school arts and sports programs, as well 
as walking the hallways himself, the principal has created a safe and vibrant 
community of learners.  Both students and parents reported that the principal’s 
leadership and vision has made this a much better place for learning.  One 
student said, “Yeah, there is a really big change from last year.  There are no 
more problems with fights and stuff and the teachers really want to help you.”  
Another added, “Since there are less disruptions in classrooms we can keep 
focused on our work and what we need to do to improve.”   Classroom visits 
supported this statement as students were actively engaged.  One parent 
shared, “The principal’s open door policy and the establishment of new 
communication systems including Wiki spaces, TeacherEase, Regular 
newsletters and emails, etc. were great.  He keeps you in the mix so you feel a 
part of your child’s education.”   As a result, the school has already increased its 
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attendance rate from 89% to 91.3% and decreased its chronically absent 
population from 36% to 30%. 

o By creating grade-level advisories, reworking the guidance staff schedules and 
bringing in social work clinical interns to work with groups and individual 
students, the principal has created programs to focus on anti-bullying and has 
designated one staff member to focus on school tone and celebrations.  This has 
helped to build a positive and welcoming school environment where students feel 
supported and want to succeed.  Students explained that their administration and 
teachers listen to them and they have someone to go to if they have a problem. 
Students also reported their opinions really mattered as evidenced when one 
student stated she went to the principal and asked to establish a “Green Group” 
to focus on school-wide recycling.  He agreed and helped her start a school-wide 
recycling program.  As a result of these initiatives and practices, students report 
that the administration and faculty are interested, caring and approachable. 

 The administration has upgraded and developed new assessments that more closely 
align to curriculum so teachers and teacher teams can effectively analyze student 
work and adjust instructional practices. (2.2) 
 
o Upon review of the school’s 2010 Quality Review and Learning Survey, the 

administration, along with the curriculum committee, started to work on 
developing new unit tests, mastery assessments and CCLS-aligned portfolio 
performance tasks along with an accompanying assessment calendar.  As a 
result, the school has developed a series of common assessments in literacy and 
mathematics that provide descriptive and timely information for teachers and 
teacher teams to identify student strengths and academic needs of subgroups 
which inform teachers’ intervention plans and instructional practices. 

o There is school-wide evidence of teachers conferring with students and teachers 
using running records to assess students’ reading comprehension. As a result, 
English language arts teachers capture and study student work, conference 
notes and use them along with other data sources, including students self-
assessments to help inform student grouping and instructional strategies and 
address the students’ academic needs. 

 The principal has made significant changes and revisions to the school’s grading 
tools and practices in order to analyze school-wide data in and inform adjustments to 
curriculum and instruction. (2.3) 
 
o Since coming on board, the interim acting principal has introduced TeacherEase 

grading system, which captures student grades and work products, and created 
Teacher Wiki Pages, which capture and posts homework assignments, quizzes 
and tests on line.  This has provided teachers a common platform to collect and 
organize student data to inform their teaching and make adjustments to their 
instructional units. Parents also report they have a place to keep track of their 
children’s progress (as reported in the parent meeting) and students have an 
opportunity to make sure all their work is completed and keep track of their 
course grades. As a result, teachers and teacher teams make data-informed 
instructional decisions designed to increase student performance and 
performance of key subgroups. 

o The principal and assistant principals have added TeacherEase as one of the 
data sources to keep track of student progress and performance throughout the 
year. Using the ongoing and quarterly data reports generated from TeacherEase 
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enables the school to triangulate student data from Acuity, mastery tests and 
CCLS-aligned portfolio performance tasks and student work to identify student 
trends, thus providing a more complete picture of individual students and cohorts 
of students.  As a result, teachers have been active in keeping their Wiki-spaces 
up-to-date, making sure to include student reference material, which emerged as 
a need for all students after a careful analysis of this data.  In addition, teachers 
are working on providing more descriptive and actionable comments on student 
rubrics as evidenced on work posted on bulletin boards both inside and outside 
classrooms. 

 The school leaders and coaches have communicated high expectations to staff, 
students and families, and have developed a range of supports for students to 
achieve them. (3.4) 
 
o The principal has developed what they call a “Triad of Communication” that 

effectively communicates a range of information to families, students and the 
school community. By updating and maintaining an active school website, 
working with each teacher to build and maintain a Wiki page that lists class 
notes, all home work assignments and any class trips or other special events, 
and implementing TeacherEase, the school has provided multiple ways to 
communicate high expectations for secondary and post-secondary readiness.  
Both parents and students reported how valuable these tools are in helping them 
know about specific assignments, how well they are doing and, as one student 
said so clearly, “see how I am doing and what I need to do to improve.” 

o In addressing the tone of the school and the social-emotional needs of 
adolescents, the administration created opportunities to celebrate students’ 
academic progress and social-emotional growth.  Parents are often welcome to 
join in public celebrations and staff also makes special announcements on the 
school’s website, newsletters and bulletin boards.  As a result, students feel 
acknowledged for all their hard work.  One student said these celebrations make 
her feel “…especially special since now my mother hears about all the good 
things I am doing this year and not all the trouble I got into last year.  And it 
makes me feel really good that my mother is happy with me.”   Parents also 
report that they check on the teacher web pages as well review their children’s 
grades in order to gain important information to support their children as well as 
hold them accountable for all their assignments.  Parents also reported how the 
staff is open and available to meet with them to discuss how their child is doing 
and additional ways to support them at home, enabling parents see themselves 
as partners in their children’s education. 

 The administration has developed an observation system that supports and tracks 
instructional practices that, in turn, informs teacher reflection and fosters professional 
growth. (4.1) 
 
o The school leaders have introduced the Danielson Framework prior to school 

opening in the fall and have provided on-going professional development for all 
faculty to explore the teacher evaluation rubrics.  In addition, the administration 
asked teachers to select one additional standard element as an individual goal to 
combine with the city-wide prioritized Danielson elements as a focus for the short 
and frequent classroom observations. As a result, teachers report that the 
feedback they receive is meaningful, provides a clear understanding about the 
expectations for teaching and learning in their classrooms and teachers also 
express that they have already made steps towards reaching these common 
instructional goals. 
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o The administration invested in TeachScape as a tracking system that keeps an 
accounting of the classroom visits and teacher observations. In addition, the 
principal has developed a unique teacher question tracking system that will 
provide additional descriptive information about the kinds and level of rigor 
teachers ask during instruction. This system helps administrators provide data-
informed specific, timely and descriptive feedback. As a result, the principal and 
his administrative team have focused on teacher questions that help increase the 
level of critical thinking which results in students being engaged in more 
challenging tasks and classroom discussions. In addition, the leadership team 
uses information from this tracking system to set up a series of inter-visitations, 
help inform teacher partnerships and professional development needs while 
providing important data that informs decisions on teacher tenure and retention.  

What the school needs to improve 
 

 Develop a clear review process for the development and revision of curriculum 
maps, units and tasks so that all students are consistently engaged in cognitively 
demanding work.  (1.1)    
 
o Although the assistant principals and coaches have revised their curriculum 

maps to the CCLS for the 2011-12 school year, there is no school-wide 
curriculum mapping process to help the remainder of the faculty understand 
the development of curriculum maps, units or tasks and how to ensure a 
close alignment to these standards.  As a result, in some classrooms 
teachers had a difficult time taking these instructional units and creating 
effective lessons that both engage and challenge all students.  This 
inconsistency inhibits students’ ability to develop the level of analysis and 
critical thinking skills needed to address the CCLS.  

 Continue to build on the emerging set of beliefs that define effective pedagogy so 
that students consistently address the needs of all learners that result in 
meaningful work products. (1.2)    
 
o Building upon a shared vision, the interim acting principal and the 

administrative team have upgraded curriculum maps and introduced the 
Danielson framework so there is a focus on high level questioning, rigorous 
tasks and differentiated instruction. Although there are shared documents, 
there is an inconsistency in teacher practice and shared beliefs on how all 
students learn best.  In many cases, questions posed to students and 
responses from students remained at low levels and work products are only 
beginning to demonstrate critical thinking.  As a result, there are missed 
opportunities to engage students and develop their critical thinking skills. 

 Develop an on-going and coherent professional development plan that is 
differentiated and focused on key CCLS-aligned practices that result in improved 
classroom instruction and student outcomes. (4.3) 
 
o Although there are venues for professional development, including whole 

staff and teacher team collaborations, there is little evidence that there is an 
ongoing, in-depth and systematic focus on a few select classroom practices 
that improve teachers’ pedagogy with supervisory follow-up.  Although there 
are common structures in place in all classrooms, there is inconsistency is 
how teachers understand and enact the instructional shifts needed to 
support the CCLS.  As a result, there is an uneven implementation of these 
common CCLS-aligned practices across classrooms which leads to missed 
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opportunities for all students to be engaged in cognitively demanding tasks 
that could lead to improved student outcomes. 
 

 Further develop a systematic process to evaluate the quality of improved 
curricular, instructional and organizational decisions to increase school-wide 
coherence and achieve alignment to the CCLS. (5.1) 

 
o The principal has developed effective structures that evaluate assessment 

practices and that have lead to adjustments in common assessments and 
CCLS-aligned assessment tasks. However, there is not yet a parallel 
structure in place to assess the effectiveness of the curriculum, instructional 
and organizational decisions. Consequently, there is a lack of data-informed 
instructional decisions made that result in revisions and changes to 
classroom practices in order to ensure the curriculum prepares all students 
for higher education.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

X144 Michelangelo: January 25, 2012 

 

Part 3: School Quality Criteria 2011-2012 
 

School name: JHS 144 Michelangelo UD D P WD 

Overall QR Score   X  

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

 X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X  

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

   X 

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

  X  

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support?   X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?    X  

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?     X 
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

 X   

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X  

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

 X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X  

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 
 

 


