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Part 1: The school context 
 
Information about the school 
 
P.S. 153 Helen Keller is an Elementary school with 590 students from kindergarten 
through grade 5.  The school population comprises 60% Black, 26% Hispanic, 5% 
White, 7% Asian students and 2% other students.  The student body includes 3% 
English language learners and 22% special education students.  Boys account for 48% 
of the students enrolled and girls account for 52%.  The average attendance rate for the 
school year 2010 - 2011 was 94.1%. 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school effectively organizes the school day and teacher development 
opportunities, which support instructional goals that result in positive student 
outcomes.  (1.3) 
 
o Aligned with the school’s instructional goals, strategic organizational 

decisions such as grade specific team meetings, specialized team 
meetings (gifted and talented and special education), and streaming 
students into proficiency based small group classes in English language 
arts  and math, have resulted in positive outcomes for students in multiple 
subgroups.  The time that is built into the school day for teacher 
collaborative work enables them to review curriculum and identify 
teaching strategies used in academic intervention services (AIS) and 
gifted and talented (G&T) enrichment opportunities, resulting in improved 
student work products.  G&T students have become better with revising 
written compositions resulting in writing that avoids redundant or 
superfluous text.  The streaming model for delivery of instruction enables 
teachers to target instructional strategies that are aligned to the academic 
proficiency needs of students.  It has also resulted in a reduction in the 
student-teacher ratio providing students with greater access to 
curriculum.  These measures have positively impacted overall student 
performance as well as progress towards closing the achievement gap for 
students with individualized education plans (IEPs), the lowest third, and 
male ethnic groups, as evidenced by the extra credit on the 2010-2011 
Progress Report. 
 

 The school’s highly supportive culture encourages academic success 
resulting in positive student attitudes towards learning.  (1.4) 
 
o The high level of support for students by staff, parents and peers alike, 

has resulted in low disciplinary incidents school wide.  The parent 
association, in collaboration with the school, advocates for the needs of 
students and it engages in community outreach and support via charitable 
drives (food, toy, health), that result in promotion of students’ social 
efficacy and philanthropy.  In addition, the parent coordinator serves as a 
family liaison and ‘school mother’ in addition to supporting the many 
highly attended student artistic programs in the school.  The impact of 
positive adult support has resulted in a highly engaged student 
population.  Students are interested in their learning, want to succeed, 
and are eager to show what they know.  In a kindergarten class, a group 
of students effectively explained the characteristics of shapes.  They were 
able to readjust their thinking to more accurate explain when probed 
further.  They are able to clearly articulate the nuances of performance 
levels and understand what is passing, (Levels 3 and 4), and what tells 
them further work is needed (Levels 1 and 2).  In addition, students in 
grade 1 engage in peer editing and give accurate feedback on writing 
assignments by identifying positives and next steps.  Students can also 
articulate next steps with their individual goals.  This positive school 
culture and attitude towards learning is clearly evident in the significant 
growth percentile ranking gains in both ELA and math.  
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 The school gathers and analyzes student outcome trends to effectively 
capture a composite of the school’s academic strengths and next steps.  (2.1)    

 
o The school engages in a comprehensive analysis of data to formulate 

school wide plans and track progress towards comprehensive goals like 
the integration of Common Core Learning Standards (CCLS).  Gap 
analysis showed that students’ inference skills needed further 
development so CCLS work reflects opportunities in this area.  
Summative statistics, baseline assessments such as unprompted writing 
samples, ‘Connect’ diagnostics in math, as well as teacher self-
reflections, have resulted in a clear depiction of school wide development.  
Additionally, regular collection and review of data enables effective and 
strategic adjustments to instructional supports for both students and 
teachers.  Using a six-week cycle the school reviews student data, work 
products, as well as teacher evaluations, to modify student instructional 
groups, monitor subgroup progress including students with disabilities, 
and align professional development with pedagogical needs, addressing 
the need to bolster questioning and discussion techniques. 
 

 School leaders effectively use cyclical classroom visits to promote teacher 
development resulting in feedback that promotes continual pedagogical 
improvement.  (4.1) 
 
o School leaders conduct frequent cycles of classroom observations based 

on a schedule created at the beginning of the year that is adjusted 
yearlong relative to ongoing results from teacher evaluations and 
referenced to clear expectations derived from a common research-based 
framework.  Administrative evaluations, teacher self-assessment, and 
peer-to-peer feedback, leads to the development of individual teacher 
goals. 

 
o An individualized professional development plan, and mentoring for 

newer staff are provided.  Feedback that is on going includes a ‘Buddy to 
Buddy’ conference checklist from peer reviews, post observation 
conference reflection, student work, and a formal midyear check-in with 
administrators.  Consequently, these measures enable the school to aptly 
capture teacher development, provide specific individualized feedback 
and professional development support, and have positively impacted 
student outcomes.  In ELA, students are continuing to improve their 
prowess in the organization and use of voice in written compositions.  

 

 Teachers are engaged in effective collaborative inquiry practices that result in 
improvements in curricula and teacher practice. (4.2) 

 
o School wide, teachers meet regularly for common instructional planning 

with an eye towards specific planning for relevant subgroups including G 
& T and students with disabilities.  Teachers review case studies to 
explore the social emotional needs of students and identify suitable 
interventions such as peer partnering, thus providing help, and enabling 
students to succeed academically.  Teachers review student work 
produced from common core tasks and identify misconceptions and 
implications for further instruction.  During a math inquiry meeting, 
teachers analyzed student work and uncovered that for several students 
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the task was not fully completed as students only identified one possible 
solution rather than the intended two.  As a result, during instruction 
teachers encouraged students to verbally explain what the task is asking 
them to do prior to completing the task, allowing teachers to ensure 
understanding of math terms like addend and sum.  As a result, inquiry 
based practices enable teachers to revise curricula such as the language 
in common core assessments, development of rubrics for assessment, 
and identification of resources for instruction including manipulatives, 
graphic organizers, and trade books in math.  The identification and 
implementation of successful pedagogical practice have led to improved 
student outcomes across subjects.  
 

 School leaders have effective means for pedagogical review that ensure 
timely adjustments are implemented for coherence of policies and practices.  
(5.2) 
 
o The school effectively aggregates and periodically updates student data 

in the ‘Student Tracking Book’.  School wide information relative to 
attendance, promotion-in-doubt, summative, baseline, and predictive 
assessment information are captured by grade, subgroup, and gender 
enabling the school to modify organizational decisions impacting teaching 
and learning.  This organization of information results in efficient 
identification of trends informing assessment practices and teacher team 
efforts.  As an outgrowth of this practice, the school plans not to use 
Performance Series as an assessment tool next year as it does not 
sufficiently align with the rigor of common core standards, and is planning 
to place a heavier emphasis on student work.  This has led to increased 
support for teacher teams in the use of authentic student work to evaluate 
and monitor student progress. 

 

What the school needs to improve 
 

 Further develop curricula to ensure that across subjects, curricula is rigorous 
and aligned to State standards to promote students developing higher order 
thinking skills.  (1.1) 
 
o The school is deeply embedded in the work of aligning curricula to 

common core expectations.  Key standards such as writing and 
inferencing skills have been identified and continue to be integrated into 
curricula.  These efforts are most prominent in ELA and math where a 
gap analysis was conducted to inform school wide goals.  In science, 
impact of teaching and learning is positively reflected in their on-going 
pre- and post-classroom assessments.  Ninety eight percent of fourth 
graders scored Level 3 or better on the last summative assessment.  
Since curriculum across the school encourages students to demonstrate 
their thinking through habits of writing, the school’s efforts have led to 
positive improvement in the way students demonstrate their conceptual 
understanding of subject matter.  In social studies, the school has made 
efforts to use a multidisciplinary approach with ELA.  However, curricular 
tasks in social studies are not as developed resulting in uneven ability to 
develop coherence with expectations for this subject.   

 

 Enhance teacher practice to foster differentiated academic rigorous 
instruction that meets the needs of all learners.   (1.2) 
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o Teacher practice is typically aligned with expectations for rigor and school 

wide goals.  In most classes teachers encourage student thinking during 
group tasks and they are encouraged to build on the thinking of their 
peers during group discussions.  In written composition students support 
their thinking and engage in peer editing, even in the lower grades.  
However, in a few cases, direct instructional practices do not always 
encourage student thinking.  For example before a math exploration task 
involving standard and nonstandard units of measurement, students were 
shown how to measure using a variety of tools, however, they were then 
told that nonstandard measurement results in inconsistent data as 
opposed to allowing students to uncover this for themselves during the 
exploratory task.  Student participation was reduced to simply measuring 
objects.  Thus, the challenge of discovery-based thinking was minimal 
especially for advanced learners. 

 

 Further develop consistent teacher assessment practices across classrooms 
that result in on-going checks for understanding used to support student 
outcomes.  (2.2) 
 
o Individual teachers consistently track student data using tools for 

conferring, including teaching points, student self-evaluation, and teacher 
evaluation.  Also included are comments based on student observations 
and conversation.  In most classrooms teachers circulate around the 
room giving guidance as needed to individual or groups of students.  In a 
few places however on-going checks for understanding was not evident.  
During a lesson utilizing a two-teacher model one teacher did the direct 
teaching and the other sat with the students.  This resulted in a missed 
opportunity to check for understanding by not sufficiently monitoring all 
students’ progress.  Consequently, without sufficient guidance students 
are not always successful at completing tasks.   
 

 Provide consistent feedback to families that will enable them to assist 
students in achieving academic proficiency across classrooms. (3.3) 

 
o Parents and school leadership team documents reflect that 

communication with classroom teachers about progress towards school 
wide goals is on going.  The school and faculty track progress regularly, 
which enables them to make adjustments as needed.  Parents receive 
information about students via email, school letter and by telephone.  In 
addition, the parent coordinator serves as a hub for information and 
publishes a monthly parent/student newsletter informing families about 
items such as parent association events, workshops, Learning 
Environment Survey, school calendar reminders, and it includes stories 
that feature student writers.  The school provides interim progress reports 
between formal grading quarters, however the tool used to deliver 
information to families is inconsistent across teachers and is not specific 
enough in some cases.  Lack of specific next steps limits parents’ ability 
to know, understand, and support student goals, thus minimizing 
opportunities for increasing mastery of learning for all students. 
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Part 3: School Quality Criteria 2011-2012 
 

School name: The Helen Keller School UD D P WD 

Overall QR Score   X  

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X  

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

   X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

   X 

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X  

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

  X  

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students progress toward school and class expectations? 

  X  

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

  X  

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

  X  
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

   X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X  

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X  

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X  

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 

 


