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Part 1: The school context

Information about the school

P.S. X188 is a K-12 all grades school with 424 students from pre-kindergarten through
grade 12. The school population comprises 42% Black, 54% Hispanic, 2% White, 3%
Asian students and 0% other students. The student body includes 17% English
language learners and 100% special education students. Boys account for 77% of the
students enrolled and girls account for 23%. The average attendance rate for the school
year 2010 - 2011 was 83.0%.

Overall Evaluation

This school is proficient.
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Part 2: Overview

What the school does well

* A supportive and mutually respectful learning environment created by the school
ensures social-emotional and personal growth for students and adults, resulting in a
strong commitment for student success by all stakeholders (1.4)

0 Relationships across the school are warm, supportive and inclusive of students,
teachers and staff who work together to create a calm, respectful, orderly
environment for learning to take place. Data related to social-emotional growth of
students through the consistent use of Emotional Literacy, Power of Choice, a
school-wide Positive Behavior Support Program, and the Get Ready to Learn
Program has led to a 20% increase in movement to less restricted placements as
compared to this time last year. In addition, a 2.5% increase in student
attendance is attributed to these school-wide programs. Students are known well
by school staff. Administration stresses a team approach to instruction and
expects all stakeholders, including parents, to work cohesively to develop
meaningful Individual Educational Plans (IEP) and collaborate on delivering
instruction to support the generalization of skills across all learning environments.
One of the school’s Professional Learning Communities’ inquiry foci is on
improving students’ social-emotional learning by increasing positive interactions
with peers and adults and enhancing emotion recognition through the use of the
Student Annual Needs Determination Inventory (SANDI) assessment tool to
determine baseline data, the use of Units of Study that focus on social skill
development and the introduction and the use of ‘feeling words’ to express
emotion. This collaborative inquiry has cited that the daily use of the “mood
meter” to identify feelings and emotions is positively impacting students by
improving their self-advocacy and social skills.

® School leaders and faculty regularly engage families in their child’s education and
are kept informed of school programs and their child’s needs in order to promote
student achievement and the generalization of skills. (2.4)

Communication binders are used across all sites and serve as a reciprocal
means of communication between the school and home. Parents indicate that
they receive daily information on behavior, functional and academic progress. In
addition, the recent use of Global Connect, an electronic system, is enhancing
communication with families regarding attendance, upcoming events and other
important school information. Administration, the parent coordinator, the Parent
Association and School Leadership Team work collaboratively to provide parents
with a variety of ongoing workshops and events, including the newly instituted
Family Night which has resulted in an increase of 300% in parental involvement.
Parents report that they have a voice in the development of school goals and
work collaboratively with administration to improve parent participation and
engagement. Also, they meet with staff to discuss appropriate IEP goals and
receive frequent information from teachers and providers on strategies and
techniques to use at home to support student growth and the generalization of
skills. Staff provides trainings for families on Saturdays and evenings on a variety
of topics including the Common Core Learning Standards (CCLS), behavior
strategies and the use of assistive technology to improve communication.
Parents uniformly acknowledge that the school is always willing to work with
them to adjust goals and strategize on ways to promote progress for their child.
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®* The school provides an integrated network of supports to promote students’ personal
growth and future success. (4.4)

o The school provides ongoing training to staff on social-emotional learning
including Functional Behavioral Assessments and Behavioral Intervention Plans
and Emotional Literacy. 90% of all paraprofessionals have been trained in
different aspects of social-emotional learning including Therapeutic Crisis
Intervention and Life Space Crisis Intervention and most recently the Get Ready
to Learn Program. This ongoing training, coupled with the implementation and
monitoring of the school’s Positive Behavior Support programs, has led to
decreases in Level 4 and 5 infractions and a 20% increase in the number of
students identified to move to less restricted environments.

o The school’s extensive partnerships with community organizations assists them
in promoting social emotional learning, decreasing inappropriate behaviors and
preparing students for post secondary outcomes. The school has partnered with
the 42" and 48" police precincts and the Bronx’s District Attorney’s Students
Together Avoiding Risk program. They work collaboratively to promote
appropriate behavior through community service programs. The school received
the Carl D. Perkins Vocational and Technical Act Programs grant this year
enabling them to start an after school program focusing on job readiness skills
for the 15% of the student population at the high school level. In addition, the
school has increased the number of in-school vocational programs this year to
include the Serenity Café as well as establish a community vocational job site at
Melrose Library to provide vocational training for students that is linked to their
IEP transition plan. Opportunities to engage in work study helps students to
develop supportive relationships with non-disabled peers and adults extend their
learning and prepare students for their future.

®* The school’'s commonly practiced philosophy around student learning is reflected in
differentiated teacher practices that lead to progress for all students. (1.2)

0 The school’s focus on utilizing the workshop model and small group instruction
with support from paraprofessionals is evident across all sites and classrooms.
The use of formative and periodic assessments such as SANDI, Scantron and
Acuity and programs such as Treatment and Education of Autistic and Related
Communication Handicapped Children, Structured Methods In Literacy
Education, Math in Focus, Reading A-Z, UNIQUE and Impact Math provide
teachers with the ability to differentiate instruction based on assessment of each
student and their IEPsS. Access to instruction and curriculum is provided through
technology and adapted materials to support individual student learning styles,
such as the use of manipulatives to teach fractions using the UNIQUE program.
There is emphasis on the consistent use of communication systems, where
needed, to support the development of communication skills and enhance each
student’s ability to engage in learning and interact with staff and peers. As a
result, for those students who patrticipate in standardized assessments there is a
36% and 35% increase in English language arts and math, respectively in grades
3-8.

®* The principal makes purposeful organizational decisions to support on-going
improvements in learning for all students. (1.3)

0 The school creatively utilizes resources to support the professional development
of staff and the meeting the school goals. Cross content and ratio teacher teams
meet on a weekly basis engage in looking at student work to make instructional
decisions. Student groupings have been reorganized this year to provide a
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low/medium and medium/high cognitive ability range in class groupings to
support staff in strategically planning differentiated instruction to impact student
learning as it is connected to each student’s IEP. The assignment of content
clusters in science and social studies to teach students in standardized and
alternate assessment is promoting curricular alignment across the school and
increasing student engagement in challenging functional and academic tasks.
The school is using funds strategically to hire substitute teachers to cover
classes so district coaches can meet with teachers to provide professional
development in a variety of content and instructional techniques. In addition, the
strategic use of an Academic Intervention Support Coordinator to identify
students at risk, based on formative and summative assessment data, has
resulted in a comprehensive 1:1 tutoring plan for students who have scored high
level 1’s in math and English language arts. Per session funds are thoughtfully
used to provide the opportunity for staff to offer workshops for parents to support
student learning. Student engagement, an increase in parental involvement, and
teacher effectiveness continue to improve and impact student progress, resulting
in a 20% increase in the number of students from last year at this time being
recommended for a less restrictive environment.

®* Teacher development is driven by the adoption of a research-based framework that
ensures all teachers meet professional expectations and promotes targeted
professional growth. (4.1)

0 The school coach works collaboratively with district coaches and the Regional
Special Education Technical Assistance Support Centers coach to provide
ongoing support and professional development to staff, especially those new to
the school, based on their professional goals and student needs. The school has
transitioned from using the Professional Teaching Standards to the Danielson
Framework to strengthen teacher practice and improve student outcomes. Based
on the analysis of the frequent informal observations, the school now provides
targeted professional development specifically related to classroom environment,
planning instruction and questioning that promotes higher order thinking. In
addition, next steps provided in these observations are followed up by
administration in further informal and formal observations. This has set forth a
clear understanding of the administration’s expectations and supports for
continued professional growth.

What the school needs to improve

* Develop the system for how all teachers and teacher teams use a range of
information to identify strengths and needs of students in order to make informed
instructional decisions (2.2)

o0 Teams of teachers and individual teachers use a variety of baseline data in
addition to summative data, such as Brigance, SANDI , Scantron, Options,
Qualitative Reading Inventory 4 (QRI 4) and other programmatic and behavioral
data to determine learning needs of students. Currently there is not a consistent,
systematic way to look at data by teachers and teacher teams to make
instructional decisions, potentially minimizing student progress. For example,
vocational goals for the students in work study programs do not incorporate each
student’s individual content goals at the work sites in order to support students
with generalizing skills in school and in the community. A universal “188X Rubric”
is used across the school to assess student performance but it lacks specific
content assessment information. Teachers are not consistently using primary
content rubrics to provide ongoing checks for understanding in order to adjust
instruction or student groupings, hindering higher levels of student achievement.
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®* Expand the inquiry process across teacher teams so that student learning trends and
progress can effectively inform instructional planning in order to maximize best
practices across classrooms (4.2)

0 The majority of teachers participate in professional learning communities but not
all teacher teams are looking at student work and data to make informed
instructional decisions therefore impacting teachers’ ability to develop their own
pedagogy to strengthen student work. Consistent structures have yet to be
developed across the school to promote a systematic review of student
information and surface instructional strategies to improve student outcomes.
The cross disciplinary teacher team stated that they have been meeting since
October 2011 but there are not yet any formal structures in place to document
their around increasing students’ key vocabulary in all content areas. According
to this team the instructional strategies discussed to increase key vocabulary
have not been memorialized or tracked therefore missing opportunities to build
capacity and strengthen teacher practice across disciplines to improve student
outcomes.

® Establish consistent structures and processes that utilize data so that administration
can assess the effectiveness of professional collaborations and teacher
development. (5.4)

0 Administration has established Professional Learning Communities across the
188X sites to engage in action research through the inquiry based model of
collaboration. Currently, administration is developing a consistent structure and
system to monitor the work of the teams and connect it to classroom instruction
and student outcomes. Agendas and protocols are in place for some but not all
teams, therefore the history of team discussions and instructional decision-
making is not being recorded and its impact on student achievement cannot be
tracked. Administration is developing systems to use student assessment data
to evaluate the effectiveness of new teacher hirees and the school’s building
capacity efforts by conducting walkthroughs, mini observations and formal
observations but systems are not consistent across all sites, limiting
administration’s ability to accurately assess teacher pedagogy and student
growth.

® Increase the rigor in the evaluation of curricular and pedagogical decisions through
regular, formalized interim checks in order to raise instructional practices in response
to student learning needs and the expectations of the CCLS. (5.1)

0 School leaders and staff meet regularly to discuss student learning needs and
adjust curricular and instructional practices. They are in the beginning stages of
integrating the CCLS into the curricula to create systems to ensure tasks are
aligned to the CCLS and cognitively engage students. The assistant principals
have been assigned to supervise and support specific ratios of students on the
early childhood /elementary, middle and high school levels to focus on instruction
and professional development for staff across class ratios and age/grade levels.
However, the school has not yet institutionalized a system to conduct frequent
formalized interim checks of student learning to make school-wide adjustments to
close the achievement gap in connection to the CCLS. As a result, best teaching
strategies for specific student populations are not consistently being identified
and leveraged school-wide, minimizing opportunities to improve student
outcomes.
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Part 3: School Quality Criteria 2011-2012

School name: P.S. X188 ub | D P | wD
Overall QR Score

Quality Statement 1 — Instructional and Organizational Coherence: The school has a coherent strategy
to support student learning that aligns curriculum, instruction and organizational decisions.

To what extent does the school regularly...

1.1 Design engaging, rigorous and coherent curricula, including the Arts, for a variety of
learners and aligned to key State standards?

1..2 Develop teacher pedagogy from a coherent set of beliefs about how students learn
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to X
enable all students to produce meaningful work products?

1.3 Make strategic organizational decisions to support the school’s instructional goals and X
meet student learning needs as evidenced by meaningful student work products?

1.4 Maintain a culture of mutual trust and positive attitudes toward learning that support the X
academic and personal growth of students and adults?

Quality Statement 2 — Gather and Analyze Data: School leaders and faculty consistently gather,
analyze and share information on student learning outcomes to understand school and student
progress over time.

To what extent does the school ...

2.1 Gather and analyze information on student learning outcomes to identify trends, X
strengths, and areas of need at the school level?

2.2 Align assessments to curriculum, use on-going assessment practices and analyze
information on student learning outcomes to adjust instructional decisions at the team X
and classroom level?

2.3 Use grading policies and tools to enable school leaders and teachers to organize,
aggregate, and analyze student performance trends to inform instruction and X
curriculum?

2.4 Engage families in school decision-making, activities and an open exchange of X
information regarding students’ progress toward school and class expectations?

Quality Statement 3 — Plan and Set Goals: School leaders and faculty consistently engage the school
community and use data to set and track suitably high goals for accelerating student learning.

To what extent does the school ...

3.1 Establish a coherent vision of future development that is reflected in a short list of
focused, data-based goals that are understood and supported by the entire school X
community?

3.2 Use collaborative and data informed processes to set measurable and differentiated X
learning goals for student subgroups, and students in need of additional support?

3.3 Ensure the achievement of learning goals by tracking progress at the school, teacher X
team and classroom level?

3.4 Communicate high expectations to staff, students and families, and support students X
and families to achieve them?
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Quality Statement 4 — Align Capacity Building: The school aligns its leadership development and
structured professional collaboration around meeting the school’s goals and student learning and

emotional needs.

To what extent does the school...

4.1 Use the observation of classroom teaching and the analysis of learning outcomes to
elevate school-wide instructional practices and implement strategies that promote X
professional growth and reflection, with a special focus on new teachers?

4.2 Engage in structured professional collaborations on teams using an inquiry approach X
that promotes shared leadership and focuses on improved student learning?

4.3 Provide professional development that promotes independent and shared reflection,
opportunities for leadership growth, and enables teachers to continuously evaluate X
and revise their classroom practices to improve learning outcomes?

1..4 Integrate child/youth development, guidance/advisement support services and
partnerships with families and outside organizations with the school-wide goals to X
accelerate the academic and personal growth of students?

Quality Statement 5 — Monitor and Revise: The school has structures for monitoring and evaluating
progress throughout the year and for flexibly adapting plans and practices to meet its goals for
accelerating learning.

To what extent does the school...

5.1 Evaluate the quality of curricular, instructional and organizational decisions, making
adjustments as needed to increase the coherence of policies and practices across the X
school, with particular attention to the CCLS?

5.2 Evaluate systems for assessing students, organizing data, and sharing information
with student and families, making adjustments as needed to increase the coherence of X
policies and practices across the school?

5.3 Establish and sustain a transparent, collaborative system for measuring progress
towards interim and long term goals and making adjustments during the year and over X
time?

5.4 Use data to regularly evaluate the effectiveness of structured professional X
collaboration, capacity building and leadership development strategies?

Quality Review Scoring Key

Underdeveloped Developing Proficient Well Developed
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