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Part 1: The school context 

Information about the school 

P.S. 003 The Bedford Village is a/an Elementary school with 616 students from pre-kindergarten 
through grade 5. The school population comprises 77% Black, 8% Hispanic, 3% White, and 10% 
Asian students. The student body includes 8% English language learners and 9% special 
education students. Boys account for 47% of the students enrolled and girls account for 53%. 
The average attendance rate for the school year 2011 - 2012 was 92%. 

Overall Evaluation 

This school is developing. 
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Part 2: Overview 

What the school does well 

 The administration effectively utilizes partnerships, teacher scheduling and staff 
placements to support the school's instructional goals and meet students' learning 
needs (1.3)  

o The principal understands that students’ social-emotional needs must be met in 
order for students to focus on and benefit from academic experiences.  As such, 
the principal has maintained extensive partnerships with arts and community 
based organizations like Orchestra of St. Luke’s Music and Dance Education, 
for students in grades 3-5 and Shadow Box Theater that provides puppetry 
workshops for students in grades k-4.  The school also partners with Children of 
Promise, an after school program for children of incarnated parents and 
Partnership with Children , an organization that provides one-on-one, small 
group, and full- classroom counseling services to children.  In addition to 
seeking out partnerships with outside organizations to enhance students’ 
academic performance, the principal, has created a flexible schedule in all 
classrooms so that students, who are chronically late, don’t miss instruction in 
the same subject.  The result has been more time on task and stronger student 
work products.  

o The principal has made strategic decisions to direct resources towards key 
grades to close the achievement gap.  Data revealed that although grade 2 
teachers reported that their students performed at or above grade level, they 
entered third grade ill-equipped to master grade level work.  The principal took 
steps to strengthen the grade by taking over supervision of the grade and 
adding teachers who were skilled in effective assessment practices, so that 
other teachers would emulate these best practices.  To further support the 
grade 2 teachers, the principal replaced the Early Childhood Literacy 
Assessment System (ECLAS) with a Rigby benchmark assessment system, so 
that teachers could get a more accurate picture of student reading levels.  The 
principal also hired a literacy consultant to guide teachers in planning and using 
academic time effectively.  To improve student performance on grade 4, the 
principal assigned the librarian to provide push-in support to students during 
their ELA block.  The result of the principal’s reorganization efforts and increase 
focus on specific grades has resulted in a shared responsibility for student 
progress.   

 The school staff and administration maintain a safe, inclusive environment that 
contributes to students' academic and social development. (1.4)  

o The school has a variety of supports in place that contribute to a culture of 
mutual respect for adults and students.  Programs including peer mediation, 
which gives students the skills to resolve conflicts and “Play Works,” that 
teaches students how to play cooperatively during outdoor recess, contribute to 
a culture of tolerance.   Also, this year the school has fully implemented the, 
“Leader in Me” program. This program, directed at the entire school community, 
encourages leadership, academic excellence and mutual responsibility for 
student success.  Parents and teachers attend professional development to get 
trained in the principles of the program. Also parents are invited to attend the 
weekly Town Hall Forums, where classes sign up to share their learning in any 
subject, but many share learning related to the “Leader in Me.”  Student voice is 
encouraged through the student council.  Fourth and fifth grade members lead 
the school “Penny Harvest” drive and are charged with choosing an organization 
to receive the funds raised.  The school’s approach to creating an all-inclusive 
culture has helped to maintain a high student register and daily attendance 
rates.   
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 School leaders consistently communicate high expectations to staff and families 
for student learning and provide supports to achieve them, resulting in a shared 
responsibility for student growth. (3.4) 

o At the start of each year, the principal has one-on-one conversations with each 
member of the staff to learn their professional goals.  This conversation guides 
the principal in communicating expectations for teachers that match both where 
the teacher’s practice is, according to the Danielson rubric, and where the 
principal knows that teacher needs to be in order for students to progress. 
Trainings on Danielson are provided to staff throughout the year, at faculty 
conferences and grade meetings. In addition, all staff offer support to one 
another   in meeting the principal’s expectations by holding professional 
development during lunch periods around Danielson and other topics that 
impact instruction. Consistent communication around expectations of 
professionalism, related to the Danielson framework result in buy-in and support 
for increased student outcomes.    
    

o Every Thursday the school sets aside time for parent meetings. Topics for these 
meetings include ARIS, the Common Core Standards and test-taking strategies.  
At times, however these parent meetings have addressed the personal needs of 
families as well. Sessions facilitated by other parents, teachers, and the 
principal have prepared participants for the General Education Development 
(GED) Exam, offered information about housing and supported parents in 
learning English.  Parent voice is a welcomed part of the school community.  
The school administers a survey to parents each school year.  As a result of 
feedback provided on last year’s survey, the school started a website to 
establish on-going communication between families and teachers.  Parents 
reported that the school has always had an open-door policy, but the website is 
an additional resource for parents to stay informed about their child’s progress.  
The school’s holistic approach to family engagement has resulted in a viable 
school – home partnership that positions parents to keep their children on a 
path towards college and career readiness.   
 

 

What the school needs to improve 

 Refine curricula and academic tasks to consistently provide appropriate scaffolds 
for all students to be cognitively engaged and demonstrate their thinking. (1.1)  

o Kindergarten through Fifth grade teachers use the Macmillan McGraw-Hill 
“Treasures” program for literacy instruction.  Teachers in all grade levels have 
aligned the literacy curriculum to the Common Core State Standards by 
studying and implementing suggestions made on a compact disc, put out by the 
publishing company for the purposes of curriculum alignment,    In addition, 
teachers are beginning to incorporate the literacy instructional shifts by making 
purposeful decisions to supplement the curriculum to support students’ 
exposure to informational text and academic vocabulary.  Similarly, in math 
teachers have re-organized the Every Day Math Curriculum to focus on the 
major work of the grade, as outlined in the Common Core Standards.  However, 
academic tasks are not rigorous for all students. In most classrooms, all 
students (English language learners, students with disabilities and high 
achievers) were assigned the same task to complete, regardless of ability level.  
Therefore, some students completed tasks quickly; demonstrating mastery of 
the content, while others in the same classroom struggled to complete the task.  
As a result of the inconsistencies in planning for a diversity of learners, not all 
students are able to meet their learning potential.  
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 Continue to develop teacher pedagogy to include effective questioning, discussion 
and differentiation techniques that result in multiple entry points, so that all 
students are consistently engaged in learning and discussions. (1.2)  

o Teachers are engaged in a year-long focus, related to the Danielson framework 
for teacher development, on improving questioning and discussion techniques.  
Across classrooms, teachers are engaging students with questions, but most 
resulting discussions are teacher-to-student with inconsistent opportunities and 
encouragement for students to respond to each other’s thinking. Also, because 
of the teacher-to-student, student-to-teacher pattern of conversation, all 
students, including English language learners and students with disabilities, are 
not given an opportunity, during classroom lessons to demonstrate their 
thinking.  This leads to uneven levels of student participation and missed 
opportunities to clarify misunderstandings that may hinder students’ ability to 
produce meaningful work products.  

 Continue to refine assessment practices so that they inform teacher practice and 
support specific goals for all learners. (2.2)  

o Teachers use common assessments to measure student growth in math and 
reading. In math, these assessments are given at the beginning of a unit of 
study.  The results are then used to make adjustments to teaching that will 
impact student work products during that unit of study.  In reading, however, 
baseline assessments are given at the beginning of a unit of study, but are not 
related to the specific standards and skills students will be taught in the unit of 
study.  Because of this, the baseline assessments are not used to tweak plans or 
adjust teaching strategies to meet the needs of specific groups of students. As a 
result, feedback related to student specific goals is limited.  Furthermore, 
teachers inconsistently use on-going checks for understanding during lessons. 
This minimizes teachers’ abilities to correct course and provide meaningful 
learning experiences for all students.   
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Part 3: School Quality Criteria 2012-2013 

School name: P.S. 003 The Bedford Village  UD D P WD 

Overall QR Score 
 

X 
  

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards?  

X 
  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by a research-based, common teaching framework and is aligned to curricula, engaging 
and meets the needs of all learners so that all students produce meaningful work products? 

 
X 

  

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

 
X 

  

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal 
growth of students and adults?   

X 
 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve them?   

X 
 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
students’ learning needs as evidenced by meaningful student work products?   

X 
 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  
X 

 

4.1 Use the observation of classroom teaching with a research-based, common teaching framework 
and the analysis of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special focus on new teachers? 

 
X 

  

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?   

X 
 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?  

X 
  

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  
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