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Part 1: The school context 

Information about the school 

P.S. 018 Edward Bush is a/an Elementary school with 213 students from through grade . The school population comprises 
15.5% Black, 82.2% Hispanic, 1.9% White, and 0.5% Asian students. The student body includes 20.2% English language 
learners and 11.3% special education students. Boys account for 49.3% of the students enrolled and girls account for 50.7%. 
The average attendance rate for the school year 2011 - 2012 was 93.33%. 

Overall Evaluation 

This school is developing. 
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Part 2: Overview 

What the school does well 

 The principal makes organizational decisions around staffing, programming of students and scheduling of teachers 
that support collaborative planning to meet students’ needs. (1.3) 

o Despite budget cuts, the principal has developed a teacher schedule that provides opportunities for 
common meeting and planning time. Most grade level teacher teams meet regularly during their common 
prep periods and teacher teams are scheduled to meet on Inquiry Thursdays before the start of the day to 
collect and analyze student data and plan for units of study aligned to the Common Core Learning 
Standards (CCLS). Additionally, the principal plans student assemblies to provide more planning time for 
teacher teams. Teachers look at student work and review results of formative assessments provided by the 
data specialist who reports his findings to the principal and to grade level teachers and teams. As a result, 
increased time for teacher collaboration leads to improving coherence in planning across the school.  

o All teachers, including English as a Second Language (ESL), cluster, special education and academic 
intervention teachers, as well as paraprofessionals are programmed to maximize serving students in small 
groups. The principal schedules staff to reduce student-teacher ratio and to comply with the 
recommendations on Individual Education Plans for special education students. Two bridge classes, 
kindergarten and grade1 and 2nd and 3rd grade, serve students in an Integrated Co-Teaching (ICT) model. 
Teachers of these classes plan together with their grade level partners. The ESL and writing teachers push 
in to grade level classes to provide instruction in small groups. As a result, student-teacher ratio this year is 
10:1 and all English language learners, special education students, and other identified students receive 
academic supports that address their needs.  

 Teachers use data from formative assessments, including student work, to make adjustments to lessons and 
curriculum maps based on student needs. (2.2) 

o Teachers across classrooms use a battery of new assessments, such as mCLASS: DIBELS assessment in 
kindergarten-2 and EdPerformance in grades 3-5, unit tests and benchmark assessments, in addition to 
running records in reading and rubrics in writing. Some teachers create rubrics and editing checklists in 
writing that are somewhat aligned with the CCLS. Most rubrics use a 4 point system. As revealed by 
individual students, teachers provide them with general feedback such as “keep it up”, “excellent job”, or 
write comments on student published pieces loosely related to the language of rubrics. As a result, most 
students are becoming aware of some of the steps needed to achieve grade level expectations in writing. 

o Teachers administer common assessments across grades and most of them look at student work and 
performance in class daily. Some teachers use conferring notes and results of class tests in English 
language arts and math to re-teach and review the skills. Grade level teachers discuss the results with ESL, 
special education and interventions teachers. Many of the formative assessments are new and the school is 
utilizing the data specialist to gather and analyze results. Some teachers have student assessment binders 
organized to capture individual student growth.  For example, Grade 2 teachers organize their information 
by utilizing a Collaborative Analysis of Student Work protocol and set goals for individual students on a 
special individual inquiry form. A grade 4 teacher uses data results from common assessments and, in 
collaboration with a writing/interventions teacher, modifies her lesson plans to reteach identified skills not 
mastered by students. As a result teachers are adjusting their instruction, especially in English language 
arts and math, based on student needs and there is some evidence that they use information from the data 
to set student goals and revise curricula. 

 The school maintains an inclusive culture of mutual respect and trust, which provides a safe environment where 
students and adults are valued and structures support meeting socio-emotional needs of the children. (1.4)   

o The principal and the teachers are accessible to students and parents. The principal speaks to parents daily 
and is present at the entryway to the student cafeteria where all students gather for the morning meeting 
with her while the parents have an opportunity to see their children interact with other students and adults. 
She shares her mobile phone number with the families to assure direct and open communication. All 
parents, including one that returned this year, say that the school has a relaxed atmosphere where teachers 
care about their children and the principal knows every child. They compare the school to “a family”. There 
are feedback sessions for students to meet with the principal during upper and lower grades Town Hall 
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Meetings where she gives the children an opportunity to discuss issues and concerns, such as bullying. The 
tone of the classrooms and the hallways are inclusive and for the most part respectful with students paying 
attention to teachers in the classrooms and interacting respectfully among themselves and with adults. As a 
result, the school provides an environment conducive to learning where students, parents and teachers feel 
safe and welcome.  

o The school social worker, the school psychologist and guidance counselors, including one hired as once a 
week F-status, work with students on developing a positive attitude toward school, especially those who 
have high absence rates due to asthma, housing or family issues. Upon returning from extended absences, 
children receive individual counseling. Next, classroom teachers place the returning students in small, 
flexible groups to help them close the gap in their school work. This is done in addition to communicating 
with parents over the phone and by mail about the importance of attending school. The school makes 
special arrangements for the parents to take a child out of school briefly to administer necessary medication 
if needed rather than missing a school day. The school maintains an active collaboration with Open Airways 
from the local Woodhull Hospital to support and educate the families of children suffering from asthma. As a 
result, students have a positive attitude toward school and individual children’s attendance has improved so 
far this year as evidenced in the ARIS report showing significant increase of days present in 12 out of 18 
students in grades 2-5 who had chronic absences last year. 

What the school needs to improve 

 Ensure that across grades and content areas academic tasks are planned to cognitively engage all learners, including 
English language learners and special education students in rigorous learning experiences. (1.1) 

o The school has developed curriculum maps in all content areas in an attempt to align them with the 
Common Core Learning Standards. The maps minimally address standards and only some of them indicate 
the titles of tasks such as “Investigating Sharks” while others state “1st ELA Task”. Focus questions, 
included in all content areas, somewhat reflect higher order thinking skills. However, the documents do not 
reflect intentional planning for multiple entry points for diverse learners and they lack rigor. Lesson plans are 
inclusive of essential questions related to the current unit of study. However, as observed in classroom 
visits, teachers across grades inconsistently use higher order questioning techniques that would promote 
development of rigorous habits for all learners, including high achievers. Teachers do not intentionally plan 
to engage English language learners or special education students. Consequently, all learners are not 
provided with cognitively engaging and challenging tasks as outlined in the CCLS thus hindering student 
learning and achievement.  

 Improve teaching practices across the school to ensure that diverse students are consistently provided with multiple 
entry points and opportunities to demonstrate higher order thinking. (1.2)  

o Teachers across grade levels use a collaboratively agreed upon lesson plan template that includes a 
distinct section, “Differentiation by level based on assessment”. Some teachers have a Flow of the Day 
chart indicating content and, in some cases, learning targets. As we visited classrooms, lessons were not 
rigorous and teachers did not provide multiple entry points to the curriculum, especially for English language 
learners and special education students. The principal states she has an expectation for teachers to plan for 
student engagement, questioning and discussion while giving a consideration to learning needs of diverse 
students. Although some teachers attempt to meet this expectation, in most classrooms lessons are 
teacher-centered, directed toward whole group, with little or no evidence of scaffolds for English language 
learners or students who have mastered concepts. For example, in one classroom an English language 
learner, with no access to English, did not receive any instruction to help her in completing a task. In 
another classroom, a student that finished early did not receive any extension to the task she completed. As 
one student stated, “sadly the work is not challenging”. Consequently, student work products and 
participation in discussions reflect uneven demonstration of higher order thinking skills, limiting student 
progress and success. Additionally, students’ diverse needs are not met.  

 Establish a system for formal and informal teacher observations that results in timely and actionable feedback which 
articulates clear expectations for improved instructional practice and student learning. (4.1)  

o Teachers were exposed to the Danielson’s Framework for teacher development during the prior school year 
and the principal referenced some components of the Framework in her written feedback. This year, 
however, a system for short feedback observations, as recommended by the Citywide Instructional 
Expectations, has not been established to date and teachers have only received verbal feedback related to 
classroom environment with emphasis on bulletin boards and grading student work. An informal 
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observation/walkthrough form used by the principal in September captured  environmental evidence related 
to such elements as word walls, display charts, evidence of independent reading, technology, and bulletin 
boards among several others. Therefore, feedback to teachers does not aptly capture strengths, areas for 
improvement, and next steps. Although the principal visits the classrooms daily, teachers do not receive 
strategic feedback with next steps to elevate school-wide instructional practices. Despite receiving 
professional development in some  instructional areas, there is still a need for in-depth training and support 
in teaching English language learners as indicated by several teachers.  As a result, teachers’ ability to 
improve their own practice is limited and acceleration of student learning is hampered. Furthermore, formal 
and informal observations have not been scheduled hindering on-going teacher professional development 
this year. As a result, teachers work alone without adequate professional development supporting their 
growth which, in turn, impedes student learning and achievement.  
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Part 3: School Quality Criteria 2012-2013 

School name: P.S. 018 Edward Bush  UD D P WD 

Overall QR Score 
 

X 
  

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health education, for 
a variety of learners and aligned to key State standards?  

X 
  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is informed 
by a research-based, common teaching framework and is aligned to curricula, engaging and meets the 
needs of all learners so that all students produce meaningful work products? 

 
X 

  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom levels?  

X 
  

School Culture 

To what extent does the school... UD D P WD  

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and personal growth 
of students and adults?   

X 
 

3.4  Establish a culture for learning that communicates high expectations to staff, students and families, and 
provide supports to achieve them?  

X 
  

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet students’ 
learning needs as evidenced by meaningful student work products?  

X 
  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of focused, data-based 
goals that are tracked for progress and are understood and supported by the entire school community?  

X 
  

4.1  Use the observation of classroom teaching with a research-based, common teaching framework and 
the analysis of learning outcomes to elevate school-wide instructional practices and implement strategies 
that promote professional growth and reflection, with a special focus on new teachers? 

X 
   

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 

shared leadership and focuses on improved student learning?  
X 

  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?  

X 
  

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  

 

 


