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Part 1: The school context 
 
Information about the school 
 
P.S. 36 is an elementary-middle-high school with 273 students from grade K through 
grade 12. The school population comprises 64.0% Black, 25% Hispanic, 7% White, and 
3% Asian students. The student body includes 13% English language learners and 
100% special education students. Boys account for 81% of the students enrolled and 
girls account for 19%. The average attendance rate for the school year 2011 - 2012 was 
84.28%. 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  

 Teaching practices across the school reflect a coherent set of beliefs about    
student learning and consistently purposeful strategies to meet varied needs, in 
order to engage students in appropriately challenging tasks.    (1.2)    

o The school community believes students learn best by being engaged in 
purposeful and productive lessons that directly relate to the students’ lives 
and include embedded opportunities for students to engage in productive 
conversations, based on the text they are reading or the problems they 
are solving in math and science. Across classrooms, there was evidence 
of rigor in learning; for example, students participated in a discussion of 
how the events in To Kill a Mockingbird, mirror the events in Harper Lee’s 
life, while other students used scientific description and measurement to 
write to a professor at Cornell University, asking for assistance in 
identifying a hornet’s nest. To ensure that students assume ownership of 
their own learning, the school uses the workshop model in all classes, 
with opportunities for students to engage in guided and independent 
practice. Multiple entry points to lessons and tasks are provided for all 
learners via scaffolding techniques, such as effective use of graphic 
organizers with annotations, leveled texts, assistive technology, activities 
with questions that match the appropriate depth of knowledge for the 
group, strategies for skill building, and systematic teaching and 
reinforcement of academic vocabulary across content areas. Teachers 
employ many different strategies to engage students, so across 
classrooms, the use of technology, visual aids, manipulatives and oral 
recordings is evident. Students are able to speak about how the 
organizers they use help them in achieving their goals in reading and 
writing. To strategically support student participation in complex student 
discussions, the school uses the Depth of Knowledge Framework and the 
Danielson Framework for teaching, which elevate teachers’ questioning 
and discussion techniques. Observations of student work indicate that as 
a result of these practices, across classrooms, students are engaged in 
higher order thinking and real world application of skills, including 
modeling, argumentative discourse, and writing and inquiry skills.    

 School leaders make organizational decisions with an emphasis on program 
scheduling and professional development that support instructional initiatives, 
to maximize student progress.    (1.3)  

o    All resources are strategically aligned to the school’s overarching 
goals and key priorities. Through strategic budgeting and 
programming, the principal added two lead teachers and four cluster 
positions to the organization, two in math and two in speaking, 
listening and English language arts enrichment. School leaders have 
provided an additional math period to each class as a result of the 
math cluster positions, and students reported that the additional 
period in math helps them master various skills, such as estimating 
and comparing fractions, and builds their confidence in math. As a 
result of having cluster positions in speaking and listening, the 
school formed a debate team which allows students to participate in 
classroom debates, as well as in District 75 inter-school debates.  
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In all classes observed, the impact of the cluster positions in 
speaking and listening was evident in the proficiency students 
demonstrated with tasks such as Turn and Share, asking their peers 
thought provoking questions, and citing references from the text to 
support their statements. To ensure that students have increased 
access to technology, the principal programmed a teacher as a 
Technology Coordinator. The Technology Coordinator also provides 
ongoing professional development to all teachers.  The school also 
purchased additional Smart Boards, laptops and new projectors. 
Additionally, to support the Citywide Instructional Expectations, (CIE) 
the school invested in informational texts as part of their re-vamped 
school library, with an established class schedule that allows 
students to have increased access to library services. Another 
strategic organizational decision involves the school’s collaboration 
with Lightning Girl FUNdation, which provides students with 
opportunities to discover and get to know their “inner superhero”, 
through writing, music and art, resulting in student enthusiasm 
around school activities that make students feel valued, creative and 
empowered to learn and succeed.     

o    The principal has supported professional learning communities by 
scheduling weekly meeting time so that teachers can examine 
student progress in meeting their goals. Teachers also have a 
weekly common planning meeting that results in analyses of levels 
of questioning and activities to support rigorous discussion about 
complex concepts, as observed in the classrooms. Counseling staff 
meet with teachers once per week to conduct mini case conferences 
of students and to ensure integration of academic habits with 
instruction. Staff time is also structured so that teachers have time 
for peer reviews and intervisitations in the areas of speaking, 
listening and questioning, which have resulted in consistency in 
pedagogical practices, as evident in the different classes. Teacher 
schedules have also been structured so that there is support for in-
class coaching, and time for teachers to meet with school and 
District coaches in the areas of literacy, math and positive behavior 
supports, as well as review feedback and make instructional 
adjustments, leading to instructional coherence across classrooms, 
as observed in classroom visits.    

 School leaders have established a respectful and safe environment where   
students and staff are highly engaged in learning and benefit greatly from the 
extensive supports they receive for their social and academic growth.    (1.4)    

o Schoolwide use of positive behavior supports and emphasis on socio-
emotional learning are prevalent throughout the school. The school 
provides a collaborative and mutually respectful environment which 
proactively addresses the needs of staff and students, through highly 
integrated supports. This year, to support the Positive Behavior 
System (PBS), the school initiated an Incentive Catalogue, that 
includes a number of opportunities for students to develop new 
interests and learn skills in different areas, such as Tai Chi, juggling 
and jewelry making, which staff and students work on together. In 
classrooms and student meetings, students provided examples of how 
positive behavior supports help them to perform better on their 
academic tasks. To guide school improvement efforts, the school 
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involves students in decision-making processes, via committees such 
as Student Government and the “Event and School Nutrition 
Committee”. Students speak with pride about their influence on 
changes implemented in the school, such as the re-doing of the gym 
and the use of athletic facilities at the Brownsville Recreation Center. 
Based on analyses of data for students who have been persistently 
tardy, coordinated efforts among school administration, teachers and 
related service providers, have  allowed students to use points they 
have earned from the PBS, to participate in an early morning program, 
This program has resulted in a  positive  impact on the arrival time and 
behavior of students who travel independently; in September 2012, 
according to School Wide Information Systems data, the average 
number of referrals was 18 per day for these students, compared to 
February 2013, at which time the average number for this same group 
of students dropped to 3.  As a result of increased punctuality and 
positive behavior, independent reading levels of targeted students, 
especially students receiving Academic Intervention Services, have 
shown dramatic growth, as evidenced by an average increase of 
approximately three reading levels since the beginning of the current 
academic year.     

 School leaders and staff effectively communicate with families about high             
expectations for behavior and learning so that parents and families know how to 
support their children in attaining higher levels of achievement.    (3.4)  

o Parents in the school are proud that their school has a comprehensive 
program for parents in which academic and behavioral supports and 
expectations are a high priority and are communicated to them through 
a welcome letter in September, daily point sheets, communication 
notebooks, progress reports, Individualized Educational Plans (IEPs), 
report cards, phone calls to celebrate successes as well as to discuss 
challenges, and invitations to school events and workshops. According 
to the 2011-2012 Learning Environment Survey, 99 % of parents 
reported that “the school clearly communicates its expectations for my 
child’s learning to me and my child” and 99% believed that the “school 
has high and appropriate expectations for my child.” School leadership 
provides parents with ongoing training that addresses academic and 
behavioral expectations, including training in using the Achievement 
Reporting and Innovation System (ARIS) to access their children’s 
performance data, Common Core Learning Standards (CCLS), and 
strategies for supporting their children in meeting their IEP goals. In 
collaboration with Vocational and Educational Services for Individuals 
with Disabilities (VESID), the school reviewed the program 
requirements for high school and assisted with planning for students’ 
transition to high school. As a result, students are well supported in 
meeting the many high expectations set for and with them, and 
parents state that they are empowered to share responsibility for their 
children’s learning in this, “family oriented school where education is 
valued”.   

o Teacher teams monitor student growth and progress on benchmark 
assessments on a monthly basis so that parents are well informed of 
their children’s progress and goals. As part of a comprehensive 
counseling system, on a weekly basis, counselors meet with teachers 
to review student progress in meeting academic and social emotional 
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goals and to maintain contact with families about how to support their 
children so that they can achieve their goals. Teachers review the 
learning goals and objectives on the IEPs with their students and 
provide them with feedback about their progress and next steps for 
improvement. Thus students are able to state their IEP goals and 
indicate what progress they are making in meeting them. In fact, as a 
result of close monitoring of student progress and provision of 
appropriate supports, twenty students from the school will be going to 
less restrictive environments in September 2013.   

What the school needs to improve 

 Continue to engage in designing rigorous, relevant and coherent curricula that 
are aligned to the CCLS across content areas, to strengthen instructional 
capacity and maximize outcomes for all students.   (1.1)  

o The school has made strategic decisions to focus on speaking and         
listening as key standards to inform instructional adjustments across 
all content areas. The targeted focus on speaking and listening has 
included teachers and teacher teams collaborating to refine the units 
of study to ensure there are embedded opportunities for students to 
engage in purposeful discussions about the different content areas. 
Teachers collaborate to design and review learning opportunities that 
strengthen the connections between speaking and listening, 
vocabulary development, reading and writing, as well as content 
knowledge. Across classes and subject areas, there is evidence of the 
Common Core shifts, specifically text-based answers, vocabulary use 
and writing from different sources; this has resulted in a higher level of 
student questioning and engagement on tasks aligned to subject 
matter, for all students. However, with this focused attention on 
speaking and listening, there is inconsistent evidence of teacher use of 
student work and data to deepen mastery of standards pertinent to all 
content areas, thereby resulting in missed opportunities to enhance 
the cognitive engagement of all students across disciplines.    

 Improve structures that support teacher teams in the collaborative review of 
student work to enhance teacher practice and accelerate student progress 
towards mastery of learning goals.   (4.2)                                                                                                                                   

o Teacher teams engage in the consistent analysis of student work and 
use a wide range of assessment data to assist students in reaching 
their goals. For example, teacher teams collaboratively review item 
analyses of Acuity performance indicators, as well as student work, to 
surface trends and patterns that lead to improvements in teaching 
practices. However, the protocol for looking at student work was not 
consistently shared by the different teams, thereby diminishing the 
impact of the results of the analysis and the instructional decisions 
based on the findings of the analyses. Additionally, data and decisions 
generated from the efforts of teacher teams are not systematically 
disseminated across the different teams and thus do not yield shared 
improvements in teacher development and mastery of goals for groups 
of students for whom they share responsibility, resulting in missed 
opportunities for academic growth by all staff and students.    
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Part 3: School Quality Criteria 2012-2013 
 

School name: PS 36 UD D P WD 

Overall QR Score      X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

   X 

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
 X   

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


