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Part 1: The school context

Information about the school

PS 305 is an elementary school with 308 students from pre-kindergarten through grade
5. The school population comprises 81% Black, 12% Hispanic, 3% White, and 3% Asian
students. The student body includes 7% English language learners and 10% special

education students. Boys account for 54% of the students enrolled and girls account for
46%. The average attendance rate for the school year 2011 - 2012 was 91.0%.

Overall Evaluation

This school is developing.
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Part 2: Overview

What the school does well

o The school is beginning to make organizational decisions to attain its
instructional goals and meet students learning needs as evidenced by
emerging meaningful student work. (1.3)

O

The school has set aside funding to support teachers’ planning. Teachers
are working on refining curriculum maps, construction of tasks aligned to
the Common Core Learning Standards (CCLS), and creating
assessments aligned to new units of study. Additionally, the school has
also purchased additional consumable materials to support existing
programs to increase student writing. The Teacher Effectiveness Team
(TET) has begun planning professional development to improve teachers’
understanding around the Danielson research-based framework and
identifying attributes for effective practices. These organizational
decisions are extending support to student growth enabling them to
produce more meaningful work.

The principal has constructed a master schedule to provide teachers the
opportunity to meet in teams 2 periods per week. Teacher meetings are
beginning to focus on student learning needs, based on common
assessment data, around topics such as word study and academic
vocabulary and revisiting instructional practices. The principal is
developing structures to ensure that team meetings are effective such as
reviewing and responding to team minutes / agendas and ensuring
teams are following agreed upon protocols to maintain school wide
consistency when discussing student work. As a result, teams have the
ability to make instructional decisions that will impact the quality of work
students produce.

o The school has put structures in place to create a culture that supports
students’ as well as teachers’ personal and academic growth. (1.4)

O

Based on teacher feedback portion of the schools’ Learning Environment
Survey (LES) specifically in areas of communication and engagement,
school leaders have highlighted lowest rated indicators and committed to
addressing areas of concern such as student discipline. The school has
adopted a Positive Behavior Intervention System (PBIS) to clarify
expectations around personal behaviors for students. Students are
responsive to school incentives such as STARbucks utilizing the school
store and public displays highlighting those positive behaviors. School
leaders have also created structures to ensure information around the
Citywide Instructional Expectations (CIE), the Danielson research-based
framework of teacher effectiveness, and expectations for inquiry teams
are easily shared and transparent promoting a learning culture that
supports teachers’ and students’ growth.

Because of the small size of the school, all students are known by at least
one staff member. The PBIS team coordinates student support systems
that address behaviors and concerns affecting/impeding student
progress. The school’s Children Are Reason Enough (CARE) team, crisis
team, and Response To Intervention (RTI) team corroborate with the
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PBIS team to share information, strategies, and supports creating one
cohesive system. A social worker and a counselor provided by a
partnered community-based organization provide additional support for
coordinating attendance and outside sources. This has led to minimal
classroom disruptions, no suspensions for behavior, and an increase in
attendance to 92%, 2% higher than this time last year.

o School leaders are beginning to use observations of classroom teaching and
the analysis of student learning outcomes to elevate teacher practices and
strategies that result in teachers’ professional growth. (4.1)

o School leaders have identified key areas as the focus of classroom
observations. Observations focus on preparation and planning, student
engagement and questioning that is based on the Depth of Knowledge
(DOK) framework. Aligned with student work and classroom data this
focus is beginning to produce effective feedback to teachers. Cabinet
meetings that include school leaders, instructional leads, coaches, and
mentors concentrate on this feedback, recommendations and the
additional support as next steps for teachers, including those new to the
building. This collaborative and focused work is beginning to elevate
teacher practice.

o The school uses the Danielson common teaching framework to measure
teacher effectiveness and is participating in the Teacher Effectiveness
Program (TEP). Effective feedback has begun to be based on an
observed lesson, quality of student work and student performance on
grade/class assessments. Teachers have the opportunity to be reflective
of their practice and meet with school leaders to discuss lessons and
other supporting data to determine where instructional practices rate
according to the rubric. School leaders have provided feedback to
teachers in areas such as strategies for small group instruction, lesson
planning, and providing students with activities that foster independence.
As a result, expectations for teacher practice are clearer with staff
becoming aware of their strengths and next steps to improve.

What the school needs to improve

o Continue to align the development of curricula with identified key standards in
order to engage and meet the needs of all learners. (1.1)

o The school’s instructional cabinet reviewed the citywide instructional
expectations (CIE) and selected the units of study that would support the
integration of the CCLS in the four content areas. Key standards were
selected based on NYS summative data and item analysis and
emphasized throughout the year. However, content area maps for social
studies and science and adaptations to curricula for students with
disabilities and English Language Learners (ELLS) is limited resulting in
curricula not accessible to all learners in order to close the achievement

gap.

o Tasks are developed through the use of the DOK framework and the
lesson planning component in Danielson’s framework for teacher
effectiveness. During task design, discussions around accommodations
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for students with disabilities (SWDs) are included so all students have the
opportunity to engage in rigorous tasks. Teachers collaborate to discuss
how students will work in pairs and small groups to complete the tasks.
However, the task design process is not consistent in all content areas
and does not include higher-order thinking skills that lead to student
independence and self-regulation thus limiting students to become
engaged in rigorous and meaningful academic tasks and curricula.

o Further develop teacher practice to reflect the schools’ beliefs about how
students learn best and are aligned to curricula so that all students are able
to produce meaningful work. (1.2)

o The school believes that students learn best when they can make
connections to their real lives and when they are engaged in tasks that
required high levels of student discussion. School leaders and staff have
confidence that if students are supported with focused lessons that
include thought provoking questions all students can be successful.
However, across classrooms teacher modeling was limited. Teachers’
guestions often led to one path of investigation with only a few students
involved limiting the opportunities for students to participate in genuine
discussions that further their thinking. As a result, the alignment between
teacher practice and the school’s belief system is diminished.

o Across classrooms students were grouped and working on tasks during
the independent practice portion of lessons. Teachers circulated the
classroom and had discussions with small groups about the tasks to
provide additional guidance in completing the tasks. However, classroom
structures to ensure that all students participated in tasks as well as
differentiated questioning during independent work were not consistent
thereby resulting in limited scaffolds and supports for all students to
produce meaningful work especially ELLs and SWDs.

o Ensure alignment of assessments to curricula to promote adjustments to
instruction that meet all student needs. (2.2)

o Collection of common assessment data, task data, reading level data,
and Acuity baseline data are used to check for ongoing student growth.
The school’'s data specialist analyzes the data and reports how
classes/grades are doing in comparison to school-wide goals.
Adjustments are made to curriculum maps based on student
performance. However, these adjustments are predominantly in English
language arts and mathematics and not inconsistent in all subject areas
and in teacher practice. As a result, goal attainment is hampered.

o Teachers analyze student reading levels to determine the gaps in student
learning in order to adjust their instructional plans. Teachers also
conference with students during their independent practice time.
However, classroom assessments, conference notes, and ongoing
checks for understanding are used inconsistently across classrooms. As
a result, teachers’ ability to use assessment practices as a means to
inform and adjust classroom instruction is limited thereby not meeting the
needs of all learners.
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Part 3: School Quality Criteria 2012-2013

School name: Dr. Peter Ray

ub

WD

Overall QR Score

Instructional Core

To what extent does the school regularly ...

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and
health education, for a variety of learners and aligned to key State standards?

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best
that is informed by a research-based, common teaching framework and is aligned to
curricula, engaging and meets the needs of all learners so that all students produce
meaningful work products?

2.2 Align assessments to curricula, use on-going assessment and grading practices, and
analyze information on student learning outcomes to adjust instructional decisions at the
team and classroom levels?

School Culture

To what extent does the school ...

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and
personal growth of students and adults?

3.4 Establish a culture for learning that communicates high expectations to staff, students
and families, and provide supports to achieve them?

Systems for Improvement

To what extent does the school ...

1.3 Make strategic organizational decisions to support the school’s instructional goals and
meet students’ learning needs as evidenced by meaningful student work products?

3.1 Establish a coherent vision of school improvement that is reflected in a short list of
focused, data-based goals that are tracked for progress and are understood and
supported by the entire school community?

4.1 Use the observation of classroom teaching with a research-based, common teaching
framework and the analysis of learning outcomes to elevate school-wide instructional
practices and implement strategies that promote professional growth and reflection, with
a special focus on new teachers?

4.2 Engage in structured professional collaborations on teams using an inquiry approach
that promotes shared leadership and focuses on improved student learning?

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to
increase the coherence of policies and practices across the school, with particular
attention to the CCLS?

Quality Review Scoring Key

Underdeveloped i Proficient

Well Developed
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