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Part 1: The school context 
 
Information about the school 
 
High School for Global Citizenship is a high school with 295 students from grade 9 
through grade 12.  The school population comprises 89% Black, 7% Hispanic, 2% 
White, and 2% Asian students.  The student body includes 5% English language 
learners and 13% special education students.  Boys account for 50% of the students 
enrolled and girls account for 50%.  The average attendance rate for the school year 
2011 - 2012 was 86.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school carefully leverages time, staff, and other resources to support 
instructional goals aimed at accelerating student learning and improving 
teacher practice across the school. (1.3) 
 
o With a three-year school improvement plan in place, the school uses its 

resources to achieve its instructional goals aimed at raising the level of 
teacher effectiveness and increasing student progress.  Following careful 
analysis of student and teacher performance data, the school leveraged a 
number of resources to meet its goals.  First, the school identified the 9th 
grade as a critical year to ensure credit accumulation and on-time 
graduation.  Deepening the College Launch advisory class, the school 
contracted Global Kids to support the incoming cohort with embedded 
learning during the day, as well as providing a vibrant after school 
program to support social-emotional as well as academic growth.  To 
address student learning needs in literacy, student programming across 
the school supports three levels of classes: ramp-up, regular, and honors.  
Ramp-up provides one hundred minutes of English language arts 
instruction separated into two classes: one focused on developing 
reading skills and the other, writing skills.  The school offers Advanced 
Placement English language arts to students who meet the criteria of the 
class.  The school leverages its budget as well as hiring and teacher 
assignments to strategically staff the additional courses, allowing for data-
driven, individualized programming.  Staff were selected and hired during 
the summer to teach these courses, and professional development and 
curricular design took place at that time and continues as job-embedded 
professional development. Teacher common planning and team time 
increased to five days a week, allowing staff to collaborate and receive 
weekly professional development geared toward meeting student learning 
needs, including English language learners and students with disabilities, 
as identified by diagnostic, formative and summative assessment data.  
Teachers and administrators commented that teacher team time focused 
on implementation of data-informed strategies has led to school-wide 
consistent practices and increased student progress. The school 
attributes a 26% increase in 9th grade credit accumulation from 58.33% in 
January 2012 to 84.13% in January 2013 to the careful coordination of 
resources aimed at supporting teacher growth and improving student 
outcomes. 
 

 School-wide assessment practices provide teachers with student data 
used to inform instructional decisions tailored to student learning needs 
that lead to increased student outcomes. (2.2) 

    
o Periodic, teacher-created and curricula-aligned interim assessments and 

task-specific rubrics provide teachers with student performance data.  
Teachers use this data to revise planning to support student needs, 
collaboratively set student learning goals, co-establish action plans with 
students, and provide families with on-going communication about 
student progress.  Coupled with progress reports provided three times per 
semester, these practices ensure that teachers can provide timely, data-
informed feedback to students and their families about what they are 
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doing well and what they need to improve.  In addition, online 
performance data allows teachers and families to access and monitor 
student progress.  Students commented that their teachers share 
assessment data with them frequently to support tracking of goals and 
action plans following interim assessments.  Parents commented that 
they receive regular communication from teachers via email in addition to 
the online system and progress reports.  Daily checks for understanding, 
formative and interim assessment data allow teachers to determine the 
content and skills that students know and are able to do while surfacing 
gaps in student learning.  In-depth analysis of interim assessment data by 
teachers and reviewed by school leaders promotes on-going 
communication of student learning and leverages collaboration aimed at 
shifting teacher practice to align with student needs.  Based on this data, 
teachers make adjustments to curricula and daily planning to re-teach 
identified gaps in content and skills.  Students participate in the process 
of self-assessment by using rubrics to assess peers’ and their work prior 
to teacher feedback.  Students also create their own performance data 
action plans with guidance from teachers.  This school-wide articulated 
assessment approach and feedback loop is leading to increases in 
student progress.  The school’s teacher team focus on improving the 
progress of its lowest third through the use of assessment data to modify 
instruction has resulted in a 10% increase in credit accumulation from 
January 2012 to January 2013 for lowest third students entering the in 
2011-12. 
 

 Supporting pedagogical practice with feedback from observation of 
instruction, review of teacher planning, responsive professional development 
and peer support promotes continual improvement aligned to goals. (4.1) 
 
o The school provides on-going, framework-aligned feedback to teachers 

focused on curricular planning, classroom practice, and student 
performance.  Teachers reflect on practice before and after classroom 
observation, through the curricular planning revision process, and 
following student assessments. Teachers receive email and formal written 
feedback as well as engage in conversations with school leaders and 
colleagues about their work and next steps.  In addition to feedback from 
school leaders, teachers provide each other with feedback and support 
through the systematic process of reviewing of curricula, lesson plans, 
classroom practice and student work/data.  The school’s use of the 
Danielson Framework aligns school goals with the on-going development 
of pedagogical practice.   Focused on rigorous and Common Core- 
aligned planning, the school provides a number of supports connected to 
the competency of planning and preparation.  Teachers receive feedback 
on their maps, units, and lessons, as well as responsive, differentiated 
professional development to meet their needs.  The school’s online 
curriculum mapping and unit planning system allows teachers to review 
colleagues’ curricula and provide reflective feedback.  Teachers and 
school leaders commented on how this process promotes sharing of best 
practice and the adoption of strategies across grades and content.  
Teacher goals correlate with school goals and provide concrete alignment 
across the school, focused on: increasing student progress and 
performance as an outcome of unified work on curricular planning, 
questioning and discussion techniques, and assessment of student 
learning.  Tracking of teacher growth across the school allows for 
responsive professional development.  The school provides time for in-
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depth curriculum mapping and unit planning, more opportunities for 
teachers to collaborate and for additional hours of professional 
development during the first semester which has led to all teachers 
writing effective lesson and unit plans aligned to the school’s suggested 
templates and stated criteria.  
 

 Teacher team collaborations provide multiple opportunities for focused, 
ongoing professional development and collegial conversations aligned to 
school goals that work to improve teacher practice and student learning. (4.2) 
 
o Teachers engage in multiple meetings each week, including content, 

inquiry, and grade level teams.  The school provides daily dedicated time 
to focus on team work aligned to school goals.  Each department has 
articulated data-driven goals aligned to the school credit accumulation 
and Regents’ goals as well as those focused on effective teacher 
planning and practice.  Focused on the needs of struggling students, 
teachers receive professional development within their teams that aligns 
with student assessment data and the implementation of specific 
strategies aimed at increasing student learning.  Instructional lead 
teachers facilitate inquiry team meetings and professional development.  
During department team meetings, members share responsibility for the 
protocol process of looking at student work by rotating roles of facilitator, 
documenter, and presenter.  Teachers commented that their practice has 
shifted as a result of both inquiry and department team work.  One 
teacher mentioned how adopting the Power Point layout used by his 
department colleagues, coupled with the use of Depth of Knowledge 
leveled questioning learned during team professional development, led to 
an increase of 42% in student performance on the concept of the 
converse, inverse, and contra-positive of a conditional statement.  
Another teacher shared that the suggestion of focusing on key word 
knowledge during a department team meeting led to an increase of 50% 
in student performance following conceptual re-teaching based on interim 
assessment data.  Teachers mentioned the adoption of guided notes as a 
strategy to support student learning shared during inquiry and department 
meetings has led to increased student engagement and the completion of 
assignments across the school. One teacher specified that using guided 
notes led to an increase in daily student work completion and retention of 
information as observed by student oral responses and in written 
assessment across classes.  

   

What the school needs to improve 
 

 Continue to refine curricula to include a range of rigorous tasks so that all 
students demonstrate increasingly higher levels of thinking, questioning and 
cognitive engagement, thus ensuring college and career readiness. (1.1)  
 
o The school has a system for developing, revising, and implementing 

curricula aligned to key State standards.  By using the Atlas Rubicon 
online system for curriculum mapping and unit planning in unison with on-
going professional development on curricular development and 
refinement provided by a leader in the field, the school has created a 
uniform, systematic approach to school-wide curriculum.  Evidence of 
alignment to the Common Core Learning Standards (CCLS) and 
instructional shifts was seen in sample curriculum maps and units.  For 
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example, the focus on domain specific vocabulary is present in maps and 
units of study across the school.  The use of informational text and tasks 
asking for evidence to support claims is embedded in literacy content in 
English language arts, social studies, and science.  Teachers plan and 
revise curricula using student data and feedback from peers and school 
leaders.  Special attention to the needs of struggling students is the focus 
on strategy instruction implementation developed through inquiry team 
professional development sessions.  While the school has consistently 
structured curriculum across the school that is systematically planned and 
revised using student data,  rigorous habits and higher order skills that 
are differentiated for a range of learners from lowest to highest is not 
emphasized and embedded in all plans to the same level of depth and 
detail across the school.  In reviewing maps and units, there were 
differences in the levels of articulated differentiation of instruction.  In 
some, differentiation was generic while in others it was highly articulated 
by learning style and student grouping information.  As a result, 
consistency in the depth and detail of rigorous and differentiated 
instruction focused on meeting the needs of all students across the 
school is uneven across curricula, thus limiting the school’s capacity to 
accelerate the closing of the achievement gap.  

 

 Deepen common teaching practices focused on questioning, discussion 
challenging tasks for all students so that all students create work products 
that demonstrate mastery of State standards. (1.2) 
 
o The school’s consistent use of the workshop model to structure daily 

instruction aligns with the school’s belief about how students learn best.  
This process uses direct and modeled instruction followed by guided 
practice for groups as well as individual students and leads to the gradual 
release of responsibility fostering independence and accountability for 
learning.  As observed in written lesson plans and classrooms visited, 
teachers carefully plan and deliver instruction to support student learning.  
The use of consistent structures such as guided notes was seen across 
classrooms.  Questioning along the range of Depth of Knowledge (DOK) 
was evident in plans and heard in classrooms observed.  While teacher 
plans and classrooms observed evidenced the use of these consistent 
structures, teachers did not consistently capture, build upon and extend 
student thinking among students or build upon student questioning of 
other students during whole class discussion, shares and summaries.  In 
some classrooms observed, teachers asked students questions at 
different points in the lesson; however, follow up questions about how 
they came to their answer, why they thought something was so were not 
asked, or the asking for clarification and explanation was not always 
prompted.  One example was observed when a student asked a question 
and the teacher provided the answer and did not redirect it to the students 
in the class to consider and respond, thus allowing for deeper thinking, 
clarification, and probing follow-up questions by students.  Limited 
opportunities for students to deeply and rigorously engage their thinking 
as well as critiquing and questioning the reasoning of their peers during 
whole class discussion does not allow for consistently high levels of 
thinking, participation, and ownership across all grades and content. 
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Part 3: School Quality Criteria 2012-2013 
 

School name:  UD D P WD 

Overall QR Score      X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


