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Part 1: The school context 
 
Information about the school 
 
Upper School @ P.S. 25 is a middle school with 183 students from grade 6 through grade 8. 
The school population comprises 75% Black, 23% Hispanic, 1% White, and 1% Asian students. 
The student body includes 7% English language learners and 22% special education students. 
Boys account for 54% of the students enrolled and girls account for 46%. The average 
attendance rate for the school year 2011 - 2012 was 90.0%. 
 
 
  

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 The principal has made strategic organizational decisions to support school goals 
and increase levels of student achievement.  (1.3)  

  
o The school implements the Middle School Quality Initiative (MSQI) to provide 

professional development support for teachers in the infusion of literacy in all 
content areas to strengthen teacher skills and strategies for literacy 
instruction.  This has deepened the levels of student fluency and 
comprehension in English language arts.  Also, in efforts to increase the use 
of technology in the classroom as a teaching tool and resource for learning, 
the school hired a full time technology teacher who works with students in the 
computer lab and supports the school in the use of equipment hardware and 
program applications for classroom learning.  The school purchased additional 
computer laptops and provided training to all teachers on the use of the 
SMARTboard as a tool and resource for teaching.  Most teachers now use the 
SMARTboards to illustrate concepts during lesson presentations and students 
use computers and laptops to work on writing projects and computer-based 
assignments.  To provide extra resources for intervention in English language 
arts and math the school received grant funds to purchase Achieve 3000 and 
Izone/ILearn instructional computer programs that differentiate lessons based 
on assessed individual student needs.  These initiatives have led to increased 
student use of technology as a tool to facilitate learning and promote greater 
engagement in lesson activities.  In addition, the school collaborates with the 
Center for the Arts Education (CAE) to deliver school and community-based 
programs in dance, music, theater, visual arts and media.  These experiences 
tap students’ talents and enrich their learning and appreciation for the arts to 
maximize achievement.   As a result, benchmark assessments and student 
work products indicate that students are making progress in English language 
arts and math including English language learners (ELL) and students with 
disabilities (SWD).     

 
o The school principal has established a team of teachers that collaborates in 

the screening process and selection of candidates for vacant teacher positions 
at the school.  The team has input in the interview process and the selection 
of candidates based on criteria that encompass the Common Core Learning 
Standards (CCLS) and the Danielson Framework.   Assignments are 
determined based on the teachers’ areas of expertise and interest and the 
school’s identified needs.  For example, the school hired a full time Dean of 
Students who in collaboration with guidance personnel helps coordinate the 
systems and procedures for maintaining a calm and safe environment.  
Additionally, paraprofessionals are assigned to selected classes to provide 
additional one-on-one and small group support to SWD students.  
Furthermore, in order to extend learning experiences for ELL students, the 
school adopts a pull-out and push-in model so that students benefit from what 
is being taught in class with scaffold support from the English as a second 
language (ESL) teacher.  As a result, teachers feel they have input in the 
decision making process to improve pedagogy and student learning 
experiences to improve results on standardized assessments.     
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 The school works collaboratively to create a nurturing and safe environment that 
promotes and supports students’ social-emotional and academic growth.  (1.4)  
 
o Responding to the results of last year’s School Survey that indicated concerns 

from students and teachers regarding safety, discipline and respect, the 
school established and implemented various approaches to create a positive 
and respectful school culture.  These include strengthening the participation 
and input of the Student Council that now requires representatives from every 
class and meets weekly to discuss plans to improve the school climate.  One 
of the school-wide events sponsored by the Student Council is “Spirit Day” 
celebrated at monthly school assemblies.  The assemblies focus on a different 
theme every month to emphasize and reinforce behavior protocols such as 
integrity, responsibility and trustworthiness among others.  Also, individual 
students are recognized for improved attendance and receive Honor Roll 
certificates for academic progress.  Among the structures in place to provide 
continued support for students’ social and emotional development are the 
gender clubs H.O.N.E.Y (Helping Others in Need and Empowering Youth) for 
girls and Young Kings for boys.  The clubs meet on selected weekdays and 
Saturdays headed by school staff to plan ways to serve the community.  Some 
of the clubs’ contributions include the Breast Cancer Walk that took place in 
the fall and the canned food drive during the holidays to help feed the needy.  
In addition, guidance counselor visits each class weekly to discuss issues 
such as bullying and guides classroom discussions that focus student 
attention and thinking on college and career readiness.  Furthermore, in 
efforts to increase student attendance and decrease lateness, school 
personnel make daily phone calls to the homes of students who are absent 
without excused notification.  These strategies have led to the school 
increasing overall student attendance by 1.5% so far this year and noting a 
decrease in the number of incidents and suspensions over last year.  As a 
result, there is greater student participation in classroom learning activities 
that leads to improved academic performance.                
 
 

 Teachers meet in teams and participate in professional development activities to 
build teacher capacity and leadership that promotes improved student 
achievement.  (4.2)   
 
o Teachers collaborate in teams once per week on Thursdays and focus on 

improving instructional delivery in content areas with an emphasis in English 
language arts.  During meetings, teachers analyze data outcomes that include 
Word Generation assessments measuring vocabulary, reading 
comprehension and argumentative writing to look for patterns and trends to 
inform next steps and plan interventions to address the needs of individual 
students.  For example, The English Language Arts team’s findings included 
the need for students to extend the use of academic vocabulary in their 
discussions and writing assignments to develop deeper understanding of 
lesson concepts and promote fluency.  In efforts to support two students who 
were having difficulty with this task, the teachers agreed to provide additional 
one-on-one tutoring support and discussed strategies that include increasing 
the use of selected vocabulary during discussions and written assignments for 
reinforcement.  Furthermore, as per action plans for the school’s instructional 
goals, teams use the CCLS bundles in English language arts and math when 
planning lessons that contain an instructional focus based on their findings to 
ensure a rigorous curriculum and use a common rubric aligned to CCLS to 
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provide feedback to students.  These interactions promoted teacher dialogue 
and collaboration and improved instructional practices to increase student 
progress.  As a result, there is noted progress in vocabulary development and 
writing among the target population of students.    
 

o The principal assigned teachers to leadership roles that include grade and 
team leaders and invited teachers to participate as members of the 
instructional cabinet.  Additionally, teachers attend outside venues that include 
school visits and workshops and subsequently conduct turn-key training for 
their colleagues.  For example, selected teachers attend frequent training 
sessions on the Middle School Initiative and then share the learning with their 
colleagues at team and staff meetings.  Within this framework teachers are 
given autonomy in the development of curricular units of study in content 
areas for their students.  These structures promote teacher leadership and 
decision-making capacity to implement curriculum and teaching strategies that 
improve classroom instruction and increase student learning.    

   

What the school needs to improve 
 

 Develop greater alignment of the school’s curriculum to the CCLS in order to 
promote higher order thinking and achievement for all students. (1.1)  
 
o The school has begun to satisfy citywide instructional expectations by starting 

the process through teacher collaboration to create curriculum maps that 
integrate the CCLS in content areas.  The school identified writing and higher 
order questioning as key standards.  Using the ‘Word Generation’ curriculum 
and supplementary resources such as news and magazine articles, students 
engage in writing argumentative essays based on selected controversial 
topics and use text evidence to support their claims.  However, since the 
curricular scope and sequence is not yet fully developed in social studies, the 
school is currently integrating social studies topics in the humanities 
curriculum to meet the social studies curricular mandate.  This diminishes 
opportunities for students to maximize learning in all content areas.     

 
o While in many classrooms lesson objectives reflected the expectations of the 

CCLS, the academic tasks in several classrooms did not emphasize rigorous 
habits that yielded higher order thinking and learning.  For example, in one 
classroom the teacher completed math problems on the chalk board whole 
group and by the end of the presentation there was limited time left for 
students to ask questions, collaborate in groups and work on challenging 
assignments to enhance the learning.  This reduces peer sharing and 
analysis, thus hindering creativity and student achievement.  In addition, in 
some classrooms there was little evidence of planning lesson scaffolds 
aligned to the CCLS to generate higher order thinking for student subgroups.   
Activities consisted mainly of completing assignments from commercially 
produced worksheets.  This decreases opportunities for a diverse population 
of students, especially students with disabilities and English language 
learners, to engage in lesson activities and tasks that provoke thinking at high 
levels for increased achievement.     

      

 Develop effective, consistent classroom practices and tasks to ensure student 
engagement and thinking at high levels that result in more meaningful student 
work. (1.2)  
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o The school subscribes to the belief that rigorous, thought provoking tasks 
planned appropriately to provide multiple entry points is a means to meet the 
various needs of students.  Also, the Danielson framework has been adopted 
to guide research based classroom practices to improve teaching and 
increase learning.  However, these best practices are not yet reflected 
consistently throughout the school.  In one classroom, students engaged in 
completing the same worksheet type activity within their groups with little 
evidence of in-depth learning opportunities to support students performing at 
different levels.  In another classroom the lesson was teacher-dominated and 
conducted whole class with few opportunities for all students, including 
student subgroups, to share and have input in the learning.  This diminishes 
the understanding and skill development needed to ensure academic 
achievement for all students.       
  

o In several classrooms, students worked in collaborative groups to complete 
assignments aligned to curricular standards.  However, tasks that generated 
higher-order thinking were not evident in some classrooms.  In these 
classrooms, discussions consisted mainly of answering low-level, teacher-
directed questions that generated minimally thoughtful conversations, student 
participation and peer interaction.  Additionally, while hall bulletin boards 
contained samples of student work related to the curriculum, classroom 
bulletin boards and student folders were sparse with few samples of student 
work products that evidenced rigor and learning at high levels.  This lack of 
challenging tasks adversely affects students’ ability, especially students with 
disabilities and English language learners, to think critically and inhibits their 
potential for progress and academic growth.           

  

 Improve assessment analysis in all content areas to monitor student progress 
toward goals and adjust curricula and instruction to meet the needs of all 
students.  (2.2)   

 
o In the beginning of the year, the school administered a school-based 

diagnostic assessment aligned to CCLS and compared the results to skills 
analysis information from the State English language arts and math 
assessments to identify skills in need of improvement.  The school has also 
begun to gather information from periodic and formative assessments, 
conferencing and performance tasks to measure progress and adjust 
instruction accordingly.  Teacher teams analyze student work to assess 
progress in writing and focus on areas of need.  Feedback from classroom 
teachers to students includes post it notes attached to student work products 
displayed on bulletin boards.  In addition, the school has developed exit slips 
and common rubrics aligned to the CCLS in literacy and math for students to 
assess their work and reflect on their learning and next steps.  While these 
protocols of analyses of assessment outcomes are established for literacy and 
math, this practice is not evident in every classroom and not applied in social 
studies.  This lessens teachers’ abilities to use the information to plan 
effectively to meet the academic needs of students, thus limiting opportunities 
to consistently provide suitable instruction to accelerate progress and 
maximize learning.        
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Part 3: School Quality Criteria 2012-2013 
 

School name:  Academy of Instructional Technology UD D P WD 

Overall QR Score     X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

    X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X    

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

   X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  x  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

 x     

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

 x   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  x  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 x   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


