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Part 1: The school context 

Information about the school 

Juan Pablo Duarte is an elementary school with 793 students from kindergarten through grade 5. 
The school population comprises 1% Black, 97% Hispanic, and 2% White students. The student 
body includes 54% English language learners and 14% special education students. Boys 
account for 53% of the students enrolled and girls account for 47%. The average attendance rate 
for the school year 2011 - 2012 was 94.5%. 

Overall Evaluation 

This school is Developing. 
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Part 2: Overview 

What the school does well 

 The school has a safe, nurturing environment and provides support for the 
academic and social development of students and adults.  (1.4)  

o   The school has implemented the Peace Builders program for a number of 
years to promote positive student behavior.  This year, the school has also 
adopted the Positive Behavior Instructional Support Program (PBIS) that 
aligns with the values promoted by the Peace Builders to deepen the 
school’s efforts to cultivate positive behavior and student attitude.  During 
parent and student interviews, both groups were able to articulate the values 
of respect, kindness, and safety, promoted by both programs and how the 
PBIS rewards system has helped heighten student awareness of these 
values.  According to parents, students know the expectations of the 
school’s behavior policy, which has not only had an impact at school but at 
home as well.  As a result, the school received high ratings by parents in the 
category of safety and respect on the school’s Learning Environment 
Survey.  

o    School aides, guidance counselors, and administrators, have received 
professional development on the implementation of the PBIS program in 
order to promote positive student behavior.  Expectations for student 
behavior were discussed with all teachers during the beginning of the year 
faculty conference in order to establish coherence in behavior expectations 
across classrooms.  The school’s guidance counselor works closely with the 
in-house mental health clinic sponsored by Columbia Presbyterian Hospital 
to address the social and emotional needs of at-risk students and their 
families, like those that currently live in shelters or the family that recently 
experienced a house fire.  The guidance counselor also schedules weekly 
sessions with parents to discuss topics that affect the personal and 
academic progress of their children.  Topics addressed include, principles of 
PBIS, Peace Builders, implications of the Common Core Learning 
Standards (CCLS) on curriculum and instruction and how to deal with testing 
anxiety.  As a result, outreach to parents equips them to support their 
children and complements the school’s efforts to promote students’ 
academic and personal behaviors. 

 High expectations for student achievement are communicated to students, staff, 
and families, in order to improve student outcomes.  (3.4)  

o    During parent interviews, parents report that the school’s work with the 
CCLS has led to assignments that are more rigorous.  For example, 
students are required to reading longer, more complex texts and write 
reports using evidence from various sources, which contribute to student 
preparedness for college and careers.  Furthermore, parents state that 
workshops and continuous training sessions have enabled them to 
understand the necessary shifts in instruction and assessments so that they 
can help their children at home.  The school holds monthly family nights, 
sends home written feedback in planners and progress reports to inform 
parents of their children’s progress.  Student academic expectations are re-
enforced during student of the month assemblies, celebrating students who 
strive for academic excellence.  The principal communicates instructional 
expectations to all staff members via the school newsletter “Que Pasa” and 
staff conferences in an effort to convey the school’s expectations for student 
achievement.  Additionally, teacher teams work to align curriculum to the 
CCLS in order to prepare students for their increased rigor of learning.  
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Students indicate that teachers meet with them in small groups to discuss 
progress and that feedback on student work provides guidance.  Parents 
also report that there has been an increase in the number of parent 
volunteers and attendance at Parent Association meetings as a result of the 
school’s outreach and support for parents. 

 Teacher teams work collaboratively to review student work and align curricular 
units to the CCLS, in order to prepare students for grade-level expectations (4.2)  

o    The school’s organization that includes two academies, literacy through the 
arts and the bilingual academy, promotes teachers meeting on grade level 
teams to analyze student work in order to gauge progress towards attaining 
grade level standards.  Teachers report that they meet as much as three 
times a week to collaboratively plan strategies to support students based on 
results of formatives assessments.  During teacher team meetings, some 
teachers reviewed student work products to surface trends impacting 
student achievement, such as not fully explaining mathematical reasoning or 
the lack of details to support  thesis statements, that is then used to plan 
instructional strategies   Instructional shifts such as organizing lengthy texts 
in chunks to aide comprehension, using graphic organizers and strategies 
such as finding key concepts, and underlining it and naming it (FUN) to 
support students at various levels are implemented in some classrooms. 
Teachers shared that as a result of the collaborative work done by grade 
level teams, they are better prepared to support the improvement of the 
quality of student writing and discussions.  

What the school needs to improve 

 Increase the rigor, coherence, and alignment of the school’s curriculum with key 
standards to prepare students for the challenges of grade level standards.  (1.1)  

o   Teacher team observations and review of curriculum units indicate that the 
school is working towards developing units that are aligned to the Common 
Core Learning Standards (CCLS).  During teacher team meetings, teachers 
use the CCLS as a guide to plan and revise units so that the curriculum 
exposes students to required skills.  For example, literacy lessons focus on 
reading and writing persuasive essays and features of non-fiction texts to 
help prepare students for the added rigor of the CCLS.  The school also 
uses units and performance tasks developed by the NYC Department of 
Education to gauge student progress towards grade level standards.  
Teachers use the Depth of Knowledge Framework (DOK) to develop 
questions at various levels to engage students in higher order thinking skills.  
Teachers also report that they use strategies such as Understanding by 
Design (UDL) to plan interim tasks and scaffolds, like pre-teaching of 
complex vocabulary and guided practice to provide entry points for all 
students to grade level curriculum.  However, tasks implemented in the 
classroom do not generally challenge students and most questions asked by 
teachers are lower level.  As a result, not all students are challenged 
through engagement in complex tasks as evidenced by observations, review 
of student work, and student interviews.  

 Improve teacher pedagogy to assure that students are provided with a variety of 
entry points to the school’s curriculum to increase student engagement and higher 
order thinking skills.  (1.2)  

o   The principal indicated that a major focus for improvement of teacher 
practice has been on focusing on the quality of questions asked by teachers 
in order to help students engage deeply with content.  Another school-wide 
focus has been grouping students based on results of reading levels, 
Fundations, Easy CBM, and results of end-of-unit tasks in order to provide 
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targeted instruction based on student needs.  Results of formative 
assessments are analyzed in order to group students into categories of 
high, medium, and low, to enable planning of appropriate strategies for each 
group.  Teachers report that implementing strategies such as chunking of 
text, pre-teaching content specific vocabulary, and multi-layered tasks allow 
students access to the school’s curriculum.  Classroom observations 
demonstrate that in some classes, students are grouped for instruction, 
however, students generally work on the same task.  Furthermore, based on 
classroom observations and student interviews, students are not always 
clear on learning objectives, resulting in low levels of student engagement.   

 Further develop systems for gathering and analyzing student achievement data to 
inform instructional decisions in order to improve student outcomes.  (2.2)  

o    The school has adopted Easy Curriculum Based Measurement CBM in 
literacy as the screening assessment used to identify students who need 
Tier 2 Response to Intervention.  Easy CBM, which is administered three 
times per year, is also used to group students into high, medium, and low, in 
order to provide targeted instruction in math, the school uses results of 
interim assessments to track progress and to develop instructional plans 
based on student needs.  Teachers report using results of pre- and post-unit 
assessments in literacy and math to guide instruction throughout the current 
unit and to make revisions for subsequent units.  In addition, teachers 
indicate that they use notebook entries, exit slips, conference notes, and 
informal observations to assess student understanding of learning 
objectives in order to adjust instruction.  However, the school does not have 
systems in place to track individual and whole group progress toward grade 
level goals.  Consequently, the teachers’ and the school’s ability to measure 
student progress, and to identify grade level and school wide trends to 
revise curriculum and instruction is limited.  
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Part 3: School Quality Criteria 2012-2013 

School name:  Juan Pablo Duarte  UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by a research-based, common teaching framework and is aligned to curricula, engaging 
and meets the needs of all learners so that all students produce meaningful work products? 

 X   

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

 X   

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal 
growth of students and adults? 

  X  

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve them? 

 X   

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
students’ learning needs as evidenced by meaningful student work products? 

 X   

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

 X   

4.1 Use the observation of classroom teaching with a research-based, common teaching framework 
and the analysis of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special focus on new teachers? 

 X   

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning? 

 X   

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  
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