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Part 1: The school context 

Information about the school 

P.S. 242 - The Young Diplomats Magnet Academy is a/an Elementary school with 295 students 
from kindergarten through grade 5. The school population comprises 71% Black, 22% Hispanic, 
3% White, and 0% Asian students. The student body includes 7% English language learners and 
18% special education students. Boys account for 49% of the students enrolled and girls account 
for 51%. The average attendance rate for the school year 2011 - 2012 was 90.0%. 

Overall Evaluation 

This school is Developing. 
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Part 2: Overview 

What the school does well 

 The school strategically utilizes organizational resources to support their 
instructional goals with a focus on increasing student outcomes. (1.3)  

o The school tactically uses its resources to fund a magnet specialist/literacy 
coach, math coach, and AUSSIE consultant who are integral in supporting 
the teacher teams and developing curriculum. There is structured staff time 
to provide two to three common periods a week for the teachers to enable 
them to meet. Teachers state that a minimum of once a week, their 
meetings look at student work, and plan common core aligned units as well 
as units aligned with the magnet theme, International Baccalaureate. 
Teachers meet independently in addition to formally scheduled meeting with 
the math and literacy coach/magnet specialist to delve deeper into the 
curriculum units and determine the level of rigor as noted in the student 
work.  Additional funding is also provided for teachers to meet after school 
for their participation in the curriculum team and the magnet leadership 
team. As a result of the structured time, teachers are collaborating in 
improving instruction as noted in the planning of academic tasks with an 
increased emphasis on writing across all content areas. 

o The school purposefully assigns teachers to grade level assignments with 
close attention to demonstrated strengths of practice. The principal ensures 
that each grade team is led by an unofficial teacher leader who has proven 
to be effective in creating challenging academic tasks and improving student 
performance.  In addition, the integrated co-teaching (ICT) teachers are 
partnered to build upon each other’s strengths such as classroom 
management, integrating technology, flexible grouping, and providing 
supports to address the needs of all students as well as students with 
disabilities. For example, the administration moved a teacher up to grade 
five as a result of the data and observations to better challenge these 
students and another teacher moved down to grade two where observations 
indicated that their lessons did not previously demonstrate high levels of 
challenge for grade 5 students. The special education teacher support 
service (SETSS) teacher and the members of the Response to Intervention 
(RTI) Team work with teachers to discuss concerns and next steps, thus 
beginning to create a shared responsibility towards increasing students’ 
academic performance. 

 The administration effectively uses research-based framework to create teacher 
action plans to ensure that targeted feedback enhances teacher development. 
(4.1)  

o The school conducts short cycles of observations to support teachers and 
provides them with feedback focused primarily on designing coherent 
instruction, using questioning, and using assessment in instruction. Through 
the network the school participated in a three-week training in the teacher 
effectiveness program. The administration created cohorts of teachers to 
ensure that the weekly feedback they receive supports their development 
aligned with the identified components of the framework. Each week 
teachers are observed and receive written feedback from either the 
administration, or they work directly with the magnet specialist/literacy 
coach, math coach or the AUSSIE consultant to further their instructional 
practices. The feedback provided to teachers from the consultant and 
coaches are shared with the administration. The instructional team, 
consisting of administration, coaches and the consultant debrief weekly to 
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review the feedback, progress and next steps provided to teachers to 
ensure their continued development along the continuum of effective 
practices, as well as identify trends for all staff members or groups of 
teachers. A professional development plan that is connected to these 
findings reflects attention to teacher’s professional goals as well as mapped 
out professional development throughout the school year to support growth. 
This plan is a working document and routine revisions, based upon data and 
observations drive modifications ensure that identified areas in need of 
support are addressed. Lunch time sessions were added to provide 
teachers with additional opportunities to further develop their practice. New 
teachers receive mentors as well as new teacher development supports 
from the AUSSIE consultant. The school’s integrated co-teaching (ICT) 
partnerships are provided with additional planning time and receive targeted 
professional development from the Network. Teachers have attended the 
Nationwide International Baccalaureate (IB) training and several teachers 
were selected to present at this conference. Through the magnet leadership 
team, curriculum teams, and grade level teams teachers take on leadership 
roles as they lead their colleagues through learning experiences related to 
teaching and learning. As a result of this targeted professional development 
and the monitoring of feedback, teachers are demonstrating progress and 
growth within the specific competencies of designing coherent instruction, 
questioning, and using assessments from the research based framework. 

 Teachers are engaged in professional collaborations to develop curriculum, 
analyze student work and plan instruction resulting in CCLS integration and 
strengthening instructional capacity. (4.2)  

o All teachers are engaged in professional collaborations through grade level 
teams, the curriculum team, and the magnet leadership team. The teachers 
work together to ensure that the curricula addresses the areas of increasing 
writing across content areas, increasing non-fiction reading and writing, and 
developing students’ conceptual understanding in math concepts, 
supporting the school’s goals. Through the use of two protocols, Critical 
Friends and the Tuning protocol, teachers analyze student work and the 
rigor contained within curricular units of study.  Staff is trained in use of 
these protocols during faculty conferences. As a result of this work and 
discussions at team meetings, teachers identified a gap in their level of 
questioning during instruction.  This led to requested further professional 
development sessions in this area. Teachers are empowered to make 
adjustments to their academic tasks. For example, the grade 2 team 
decided that their end of unit performance task lacked substantial rigor, in 
that the depth of the writing component did not meet the higher expectations 
of the Common Core Learning Standards (CCLS).  Their revised task now 
requires that students write a persuasive letter aligned with a community 
issue. Teachers are encouraged to participate on the magnet leadership 
and curriculum teams, resulting in representation from every grade to ensue 
vertical alignment.  As a result teachers are encouraged to undertake a 
leadership role and convey the information to the grade level team 
meetings. 

What the school needs to improve 

 Deepen the planning of curricular units of study and academic tasks across all 
grades and content areas to ensure higher levels of cognitive engagement for all 
students. (1.1)  

o The school has aligned the magnet theme, International Baccalaureate unit 
plans including key standards and transdisciplinary skills with the Common 
Core Learning Standards (CCLS) and the citywide expectations. Teachers 
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stated that the curriculum team writes plans that span six-weeks. Unit plans 
in reading, writing and math indicate the learning objectives, the time line 
and identify limited activities for students to engage in learning. The school 
has added homework projects that align with the units of study. Often, they 
require the students to create a project such as diorama, a relief map, or a 
mask, tasks that do not require the demonstration of higher order thinking 
skills for all students. Rigorous tasks that challenge all students including 
students with disabilities are not evident across all classrooms and subjects.  
As a result, the planned units are not consistently challenging to all students 
and limiting student progress. 

 Enhance teacher pedagogy to ensure that all instruction provide opportunities for 
all students to demonstrate higher order thinking and discussion in order to 
produce meaningful work products. (1.2)  

o Across classrooms there is a common belief that students learn best through 
small group instruction with scaffolds and supports where they are offered 
opportunities to think critically and participate in discussions. However, 
these practices were inconsistent throughout classroom visits.  In one class, 
through a gradual release of responsibility, the teacher modeled the 
learning, and then provided students with an opportunity to participate in an 
active engagement activity using the whole class text. Students were then to 
work in assigned partnerships based on reading levels as the teachers 
conferred with other students. Conversely, in a lower grade class, students 
were participating in groups and talking with their peers about the learning 
activity.  Lesson plans identified that students would move through several 
learning stations. However when these groups rotated through  these station 
activities, little support  was provided thus limiting  multiple entry points for 
all learners in order  to be successful. Consequently,  tasks and student 
work products reflect an uneven demonstration of higher order thinking 
limiting all student from entering learning activities or engaging in activities 
that lead to successfully meeting the requirements of the learning activity. 

 Deepen assessments to align with key standards so that teachers can make 
effective adjustments to the curriculum and instruction to meet all students learning 
needs. (2.2)  

o The school uses common assessments and rubrics to measure students’ 
progress such as Fountas and Pinnell reading levels, rubrics in writing and 
the exemplars in math. However the rubrics are loosely aligned with the 
school’s identified key standards and are written as a checklist. 
Furthermore, students’ notebooks reflect evaluation of their work using 
checks or smiley faces, thus providing limited targeted feedback and next 
steps to improve students’ achievement.  This prevents both teachers and 
students from having the information necessary to ensure students are 
achieving the standards. 

o The school uses Acuity tests, performance tasks, end of unit tests and 
assesses reading levels four times a year, as well as the Children’s 
Progressive assessment for early childhood students. As a result, teachers 
are able to measure student progress towards meeting grade level 
expectations. The first grade teachers utilized the results of the Children’s 
Progressive and determined the need for more phonemic awareness 
instruction. As a result of the decline in mathematics, the school started 
using the math exemplars to increase students’ problem solving abilities. 
Despite these identified needs, the results of assessments administered are 
inconsistently used to adjust curricula and instruction resulting in an inability 
to meet the learning needs of all students. 
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Part 3: School Quality Criteria 2012-2013 

School name: P.S. 242 - The Young Diplomats Magnet Academy  UD D P WD 

Overall QR Score 
 

X 
  

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards?  

X 
  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by a research-based, common teaching framework and is aligned to curricula, engaging 
and meets the needs of all learners so that all students produce meaningful work products? 

 
X 

  

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

 
X 

  

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal 
growth of students and adults?   

X 
 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve them?  

X 
  

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
students’ learning needs as evidenced by meaningful student work products?   

X 
 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  
X 

 

4.1 Use the observation of classroom teaching with a research-based, common teaching framework 
and the analysis of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special focus on new teachers? 

  
X 

 

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?   

X 
 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?  

X 
  

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  
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