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Part 1: The school context 

Information about the school 

East Side Elementary School, PS 267 is a/an Elementary school with 159 students from 
kindergarten through grade 5. The school population comprises 2% Black, 8% Hispanic, 78% 
White, 9 % Asian students, 2% Multi-Racial and 1% Other. The student body includes 4% 
English language learners and 12% special education students. Boys account for 48% of the 
students enrolled and girls account for 52%.The average attendance rate for the school year 
2011 - 2012 was 94.2%. 
 

Overall Evaluation 

This school is well-developed. 
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Part 2: Overview 

What the school does well 

 The school’s culture of ongoing learning for all students is typified by a rigorous curriculum aligned to key 
State standards, robust with opportunities for student inquiry in all content areas that facilitate students’ 
ownership of learning. (1.1) 

o Since its inception, in 2010, school leadership through collaborative and consistent planning with 
staff, network and consultants has adapted a curricula aligned with key State standards, 
emphasizing CCLS units of study.  Further curricular alignment to CIE instructional shifts is present 
in the school’s foci on the use of non-fiction text, writing and accountable talk as a form of thoughtful 
student expression.  During Writing Workshop in a Kindergarten class where students were forming 
their understanding of sequence words, the teacher planned specifically to address CCSS Literacy 
standards in Writing as well as Speaking and Listening.  Students were asked to wear their 
“Thinking Caps” as they reflected on the sequence words they had learned in answering the 
teacher’s question, “Why would we use these words?”  After their turn and talk with partners, 
students shared, “They can help the reader of the book know what happened first, next and last.”  
This is but an example of how these strategic decisions, throughout the school, assist all students’ 
including Pre-Kindergarten participants actively demonstrate developmentally appropriate listening 
and speaking skills—a formative building block of college and career readiness. In all classrooms 
observed, teachers prepare by directly aligning their instruction to the CCSS’, always including an 
assessment and opportunities for active student engagement.  The lessons also reflect 
differentiation with direct support provided to students who may for example need re-teaching and 
extra support in writing their conclusions—observed during a visit to a first grade class where 
students were learning how non-fiction authors end their writing by using a conclusion.  In this same 
class, the teacher conducted table drive-bys where she informally assessed student comprehension 
of the task and supported struggling students by training their writing partner. Through the use of 
technology, conferring, hands on projects and research, students are engaged in a productive 
continuum to develop independence and responsibility for their own learning. Students in every 
classroom were eager to share their specific goals and could articulate next steps they were taking 
independently or with a partner to meet them.  

 Across all grades, pedagogical practices are consistently informed by a research-based support of beliefs 
of how students learn best and differentiated so that all students have multiple opportunities to engage in 
challenging tasks with resulting meaningful student work products. (1.2) 

o A strong belief that a teacher must know each student fully to take them from where they are to 
where they need to be is consistent across all classrooms, with teachers implementing an inquiry-
based approach to learning that encourages students to be actively involved, pursue their interests, 
share their “wonderings” at the start of each unit and make connections with their own experiences.  
This process, which in every classroom includes students using checklists and continuum rubrics 
for constant self-assessment, enables each student to set their own goals and keep track of when 
they are achieved.  For example.  in a Kindergarten class it may be using a capital at the beginning 
of a sentence. In Kindergarten, students maintain these specific goals in baggies and from first 
grade on, they maintain clear folder sleeves with this formative dataset. Through self-reflection 
encouraged in all classrooms and embedded as part of inquiry in every lesson students are pushed 
to want to find out things for themselves and meet their goals.  This self learning often extends 
these inquiries outside the school, supported through partnerships with outside organizations, an 
integral extension of research skill development. Moreover, this student-focused approach 
underpins teaching practice throughout the school and the strategic use of resources that allows for 
multiple entry points with student specific supports built into the curricula for all learners.  As a 
result, all students approach their work in a multi-sensory way, feel safe to take risks and reflect on 
their progress with thoughtful expression.  

 School leaders make informed and effective organizational and instructional decisions across all aspects 
of the school to support success for all student populations. (1.3) 
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o  The principal has made deliberate decisions that have allowed a scarce budget to stretch to 
support instruction and professional development for all. These decisions are evident throughout 
the school in the strategic teacher assignments and support offered for special populations 
including accelerated students.  For example, in addition to classroom teachers, paraprofessional 
staff has been sent for professional development with Kristin Goldmansour to optimize their 
instructional support work in the classroom with students with special needs.  Careful planning has 
allowed for fulltime and shared support staff to be fully integrated in classroom and out-of-
classroom student experiences, frequently coaching students to apply what they have learned 
independently while offering teachers tips and resources that refine their practice.  In the case of an 
accelerated Kindergarten student reading at a second grade level with no similar classroom peers, 
the school aligned the kindergarten program with a first grade class across the hall so that the 
student could benefit by joining reading groups in the first grade classroom on a daily basis.  The 
use of Smartboards, Elmos, and IPads for both classroom instruction and individual student support 
are integrated into the school with support from the PTA.  As a result of these strategic decisions, 
time on task is optimized for the entire school community who share responsibility for cohorts of 
students and has resulted in consistent improved student outcomes as evidenced by pre and post 
unit assessments and Teachers College benchmark data.  

o Teacher teams meet weekly to continue their exploration of Student Conversation-Accountable 
Language a primary goal of the school, aligned to the 2013 Citywide Expectations.  Teacher teams 
also meet weekly to strengthen student work by examining curriculum, assessment and instruction, 
and refining academic tasks so that individual students and groups of students, including students 
with disabilities, are challenged and engaged.  Because the school was founded after NYCDOE 
adoption of CCSS, faculty, guided by the principal, embraced Common Core from the outset. As 
such, their team work is guided by constant review and analysis of the Common Core Library 
resources with inquiry based customization to meet the specific needs of the school.  In a teacher 
teams observed working on a math task, the group work focused on using exemplars to guide their 
analysis of student work. The discussion centered both on struggling students as well as 
accelerated students and how to scaffold understanding for one group of students while providing 
another with the ability to advance.  It is worth noting that the principal has purchased a full 
complement of instructional materials for K-5, albeit the school currently goes to second grade.  
This forward thinking allows teachers to accelerate students at their pace. Several times a week 
team meetings follow a one-hour lunch, providing additional meeting time.  The Pupil Personnel 
Team joins these meetings to ensure the continued school focus on meeting student specific needs 
and, in turn, meets weekly with principal to closely monitor and address individual students.  As a 
result of this work, students benefit from lessons that are closely studied for alignment to the 
curriculum, instructional methods, and the application of strategies to develop independent thinking 
and expression.  

 School leader and staff have an ongoing understanding of the performance and progress of all students, 
which effectively informs instructional revisions throughout the school. (2.2) 

o School  faculty consistently demonstrate a comprehensive understanding of each student’s 
changing needs, as evidenced by their ongoing analysis of a wide range of data including: results 
from performance tasks, looking at student writing through the lens of Teachers College Writing 
Continuum for narrative and non-narrative writing, examples of student projects including sustained 
full term Art projects that reflect developmental growth, guided and independent reading levels, as 
well as teacher created assessments based on Common Core Sate Standards (CCSS) and the 
Early Childhood Assessment Mathematics (ECAM). School staff utilizes the aforementioned data 
sources to adjust their teaching resources and strategies to challenge students appropriately and 
refine curricula.  In addition teacher teams meet continuously both as part of their Inquiry Study of 
Student Conversation  and its alignment to the Citywide Expectations as a key element of college 
readiness; and, to analyze the rigor of performance tasks by reviewing and studying classroom data 
including student work products with a particular focus on struggling students. These meetings 
which include PPT members serve to identify student strengths and needs that comprise the basis 
for participation in Response to Intervention (RTI) focus on reading, Reading Recovery and 
participation in 10 week cycles of Early Bird Academic Intervention.  The work of these teams, often 
cross-grade, regulates alignment with the taught curriculum and moreover, it allows for ongoing 
discussions of instructional and behavioral interventions to ensure that all students are continuously 
challenged and engaged. Assessment Pro is used to maintain student levels and guides strategic 
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planning on what an individual student needs to achieve the grade level goal, for instance in 
Literacy,  a reading level of D/E at the end of Kindergarten.  This planning includes a deep analysis 
of student comprehension specific to the level and what skills a student may need to maintain that 
level for example, during summer break.  This analysis of summative data formulates the basis for 
teacher meetings with families twice a year when they receive the comprehensive Student Progress 
Report as well as the basis for running records that introduce the student to the following year’s 
teacher.  It also serves as a baseline for each student who is assessed the following September to 
determine gains and losses in level and comprehension. This is evidenced in the strategic mapping 
of where students need to be at the end of each year in order to be fully prepared for success when 
they take NY State standardized tests.  Student ownership of their needs and academic growth is 
fully transparent at the school and is reflected in the written goals that a student may have at the 
beginning and end of a lesson to guide their growth but is also reflected in their awareness of what 
they need to achieve in a continuum of skill development.  This practice was observed throughout 
the school including during a Reading Recovery session.  This work is most powerfully illustrated in 
RTI where teachers will often work with cross grade groups sharing similar need for skill 
development and through constant assessment students are moved based on mastery rather than 
the length of a specific cycle.  As a result, growth and development is transparent for all students 
allowing them to be intimately involved in their own growth and academic development.  

 School leader employs research-based observation techniques to closely monitor, assess and support 
teacher growth in building a shared understanding of instructional excellence, leading to increased student 
achievement. (4.1)  

o This year the school is a participant in the Teacher Effectiveness Program (TEP). Consistent with 
the school’s model of collaboration to develop ownership and guarantee success, the principal 
introduced staff to the project gaining the full support of the UFT and the entire staff. Two summer 
training sessions were attended by almost all staff members with turnkey training provided on the 
first day of professional development this year for staff who was not available during the summer.  
The principal is in classrooms daily and in keeping with TEP is on schedule to complete six 
observations including two formal for each teacher by June.  All of the feedback is communicated 
through informal, private meetings between the administrator and teacher where the two speak to 
the classroom visit coupled with student work.  At each session they discuss and agree to next 
steps.  Each of these sessions is memorialized via email.  The school’s decision to focus on seven 
competencies of the Danielson Framework allows the principal to accurately validate each teacher’s 
strengths and focus on areas of improvement.  In particular, both novice and veteran teachers are 
provided an opportunity to strengthen their questioning and discussion techniques with the intended 
purpose of deepening student understanding of complex materials and their ability to express this 
understanding through conversation—supporting a key goal of the school. When a teacher poses a 
query regarding a particular area of concern about their instructional practice, the principal will 
research articles and books and provide the teacher with these resources to improve their practice. 
This theory of mutual study between principal and staff underpins the work of Charlotte Danielson in 
creating a support based model incorporated in her Framework and advances the differentiated 
support that furthers teacher development at the school.  The principal uses ARIS to capture ratings 
by competency areas and as a result is able to analyze and focus areas of need for professional 
development both across the school and for individual teachers leading to revisions in classroom 
practice for teachers who have been at the school from the outset and marked shifts in pedagogy 
for new teachers to the school.   

What the school needs to improve 

 Deepen analysis of student performance data to evaluate and revise as needed processes and programs 
within the school that lead to continued alignment to the CCLS. (5.1) 

o Frequent classroom observations by the principal combined with ongoing team meetings attended 
by school leadership provide ample forums for evaluating and adjusting assessment and grading 
practices to reflect and integrate the expectations of the CCLS.  The school has developed a 
comprehensive Student Progress Report integrating the CCLS with very specific formative student 
progress information across all subject areas and skill level. This Report provided twice a year to 
parents includes workshops for families to further their understanding of the Common Core and 
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what they can do at home to advance student learning. While the school has formalized this 
practice by defining the process and format, the systematic gathering and organization of these 
data sets at the classroom level are not universal.  Without universal application of these 
processes, total coherence of practices and policies to purposely adjust instructional practices in 
response to student learning needs cannot be fully ensured to maximize student outcomes.   

o Teachers have real ownership of many aspects of the school’s teamwork and professional 
development, often serving as facilitators, mentors and coaches.  In addition, administrators meet 
regularly to review the leadership skills of the faculty and the findings of the team.  However, 
protocols to share team findings on an ongoing basis are less formalized.  Consequently, this 
impedes the school’s ability to effectively make purposeful data informed decisions on implementing 
new instructional approaches.  
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Part 3: School Quality Criteria 2012-2013 

School name: East Side Elementary School, PS 267  UD D P WD 

Overall QR Score 
   

X 

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards?    

X 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by a research-based, common teaching framework and is aligned to curricula, engaging 
and meets the needs of all learners so that all students produce meaningful work products? 

   
X 

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

   
X 

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal 
growth of students and adults?    

X 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve them?    

X 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
students’ learning needs as evidenced by meaningful student work products?    

X 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

   
X 

4.1 Use the observation of classroom teaching with a research-based, common teaching framework 
and the analysis of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special focus on new teachers? 

   
X 

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?    

X 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?   

X 
 

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  
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