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Part 1: The school context 
 
Information about the school 
 
Institute for Collaborative Education is a middle-high school with 489 students from 
grade 6 through grade 12.  The school population comprises 10% Black, 18% Hispanic, 
55% White, and 6% Asian students.  The student body includes 0% English language 
learners and 9% special education students.  Boys account for 55% of the students 
enrolled and girls account for 45%.  The average attendance rate for the school year 
2011 - 2012 was 93.3%. 
 
 
 

Overall Evaluation 
 
This school is well developed.  
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Part 2: Overview 
 

What the school does well  
 

 Teachers routinely create and effectively refine standards-aligned units of 
study in accordance with the school’s founding beliefs, requiring students to 
engage in higher-order thinking preparing them for college and career.  (1.1) 
 
o The school bases its curriculum on its five habits of mind, which are 

reflected in the rigorous assignments that demand high levels of student 
performance.  Quarterly units of study are purposefully designed to 
prepare all students to be successful on their culminating graduation 
projects that require written and oral presentations in order to 
demonstrate mastery of the content and skills.  Grade 7 lessons develop 
the habit of using multiple perspectives through a debate on whether 
American patriots were terrorists during the American Revolution as 
preparation for students defending their historical thesis in grade 11, 
which is one of the graduation requirements,.  Lessons on how to write 
science lab reports in grade 8 develop the habit of analyzing information 
while preparing students for the grade 11 science graduation 
requirement.    
 

o High levels of cognitive engagement for all students are achieved and 
maintained through extensive individual planning tailored to the needs of 
each student.  In the neuroscience course, teachers plan projects with 
each student, including English language learners and students with 
disabilities, according to their levels of ability and individual interests.  
With support and planning from the teacher, one student decided to 
explore bias associated with physical appearance because she realized 
her own interaction with new acquaintances may be influenced by her 
initial perceptions of their body type.  The promotional review committee 
and the school based support team analyze data on the length of time 
students take to complete the project-based assessment tasks (PBAT) 
required for graduation, leading teachers to revise curriculum maps to 
build in more support for the development of complex writing, research, 
and analysis skills.  Teachers are refining unit plans to include benchmark 
projects in order to identify and monitor at-risk students.  Planning for 
compelling tasks results in opportunities for all students to be highly 
engaged as they prepare for the rigorous levels of thinking required in 
college.   

 

 Widely held beliefs about student learning are reflected in effective teaching 
practices across all grades and student populations that result in high levels 
of student discourse and writing and achievement.  (1.2) 
 
o Teachers facilitate lessons, offer alternative approaches when students 

encounter obstacles, and engage all students with a wide variety of 
challenging tasks that require students to stretch their thinking as they 
prepare for higher-level units of study.  Teachers display the steps to 
complete complex, long-term projects, from research, investigation, data 
gathering, analysis, and writing the first draft to peer review, teacher 
conferencing, and revisions to the final report.  The teachers are available 
before and after school, to any students who request help with particular 
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outreach to students identified as needing additional support.  
Additionally, teachers conference with students regularly to ensure 
projects are matched to individual learning needs and that students have 
the resources they need to complete them.  
  

o Demonstrations of high levels of discourse are evident in all classrooms 
where students proudly talk and write about their original research or 
literary criticism on topics such as dietary protein content and cognitive 
spatial task performance of South American cockroaches, the differing 
impact of time spent using social media on boys’ and girls’ grades, or a 
textual analysis of The Great Gatsby.  Intellectual topics are not confined 
solely to the classroom:  as students wait in the halls before classes begin 
one can hear them discussing the hypothesis they want to test or the 
survey they are administering to their classmates to gather information 
about how people identify different aromas.  While working in pairs or 
small groups, students use peer-editing protocols to help each other learn 
to write more succinctly, program functions on graphing calculators to 
recreate traffic signs, or produce Spanish cultural art projects in foreign 
language class.  Nine students participated in the 2013 New York City 
Science and Engineering Fair and three received awards for their 
projects.  Middle School students demonstrate high levels of performance 
on State assessments, with English language arts, math and science 
performance indices of 180, 177 and 185 respectively, well above the 
effective annual measureable objectives.  The percentage of students 
performing at levels 3 and 4 has grown over the past two years in both 
English language arts and math in all middle school grades reflecting the 
high level of academic accomplishment of students.    
 

 Project-based assessments with clearly defined expectations and interim 
checks for understanding allow teachers to monitor student progress and 
adjust instruction so that students demonstrate mastery of content and skills.  
(2.2) 
 
o Teachers provide clear guidance regarding expectations for completion of 

assignments, especially the PBAT, in the form of detailed descriptions 
with associated rubrics.  Students know what they have to do to meet 
standards and that work deemed not meeting standards means they need 
to seek additional help that is available before and after school.  PBAT 
rubrics are revised as necessary to reflect real-world issues.  For 
example, when a scientist from a local university advised the science 
department to require more succinct lab report writing, the rubric was 
revised to limit the number of introductory paragraphs to four, in 
alignment with the limit imposed by scholarly journals.  As a result, 
students have a clear idea that they are working toward college and 
career readiness.   
 

o During each of the four yearly cycles, student mastery of content is 
measured through pre-assessments, occasional quizzes, and end-of-unit 
tests.  Mid-cycle progress reports give teachers the opportunity to provide 
feedback on content mastery as well as acquisition of the five habits of 
mind so that if additional support is required it can be provided in a timely 
fashion.  The cycle projects include multiple opportunities for students to 
self-assess and reflect on their own progress and for teachers to adjust 
their support and guidance accordingly.  Thus students know the steps 
they have to take and teachers plan the support that each student needs 
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to improve their performance and ensure they are eventually prepared to 
be successful on their culminating graduation projects.   

 

 The school makes purposeful staffing decisions to maximize the impact on 
instruction, and increases the collaboration between teachers across all 
grades leading to high levels of accountability for student progress. (1.3) 
 
o Teachers voluntarily dedicate two hours of time after school one day a 

week and student schedules are adjusted so teachers have an additional 
two hour weekly meeting on improving instructional practices to target the 
needs of all students.  Even students are aware of the importance of 
these meetings and know that teachers talk about individual students and 
use this time to discuss curricula.  One team is exploring the creation of a 
combination math and science cycle project to challenge students in both 
content areas.  Teachers meet in departments or by grade level to revise 
unit plans, rubrics, and assessments that tailor instructional practices to 
ensure even more rigorous and demanding tasks for students at all grade 
levels.  

 
o Hiring practices reflect a deeply held belief that the most important 

investment the school can make is the quality of the teachers it hires to 
keep class sizes small.  As a result, the school dedicates budget 
resources to hiring classroom teachers as opposed to support staff and 
guidance counselors and exercises great care in the hiring and retention 
of good teachers.  Partnering with universities allows school leaders the 
opportunity to observe interns and train student teachers in the school’s 
curricular and pedagogical practices.  When there is a staff vacancy, the 
leadership looks to a pipeline of talented teachers who know in advance 
what is expected, are already familiar with the culture of the school and 
can carry forth with effective teaching practices.  Advisory groupings are 
reviewed and reevaluated each year and students are programmed 
taking into account their changing needs reinforcing the idea that all 
teachers are responsible for each student.  Thus the school attains its 
goal of hiring excellent teachers for small classes while ensuring effective 
teaching practices and collaboration so that all students achieve at higher 
levels.      
 

 Communication about high expectations and the availability of supports to 
meet expectations result in strong partnerships between teachers and 
parents to prepare students for college and career.  (3.4) 
 
o Expectations of a college-going culture are communicated from the very 

beginning of sixth grade when students meet with the college advisor 
during their first days at the school to learn about the college search 
process.  Middle school students articulate how the writing and research 
skills they are learning are connected to eventual college success.  A 
parent stated that the projects the students are doing in middle school are 
leading to preparation for high school and beyond.  Twice a year every 
teacher writes a narrative report detailing the progress of each of their 
students so that parents are informed and are better able to partner with 
the teachers in supporting their children to meet the course objectives 
resulting in nearly 100% of middle school students passing four major 
courses and over 98% of students earning 10 or more credits in their first 
year of high school.  Celebrating student achievement and college 
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acceptances at town hall meetings and an 18-month postsecondary 
enrollment rate of 76.4%, one of the highest in the city, reinforce the high 
standards expected of all students and inspire younger students to work 
toward their own college goals.   
 

o Students understand the work they are doing is preparing them for the 
next level and have a strong sense of accomplishment in the work they 
collect from grade six and onward, which is kept in a portfolio.  One 
student explained, “When I look back at my portfolio, I’m happy, kind of 
proud.”  Advisory teachers review their students’ portfolios periodically, 
ensure that their students complete missing assignments, help them stay 
on track with long-term projects, and serve in lieu of guidance counselors.  
Using an online document, teachers from every content area regularly 
communicate with the advisory teachers and each other about missing 
homework, trends in attendance or lateness, or to celebrate performance 
of their students.  One teacher flagged that a student came after school 
and worked for an hour and half and asked other teachers to “encourage 
her to keep effort up!” Advisory teachers consult with students to address 
the flags raised by the content teachers in a partnership to support 
student progress.  Students said that teachers don’t solve problems for 
them, but rather help them find their own solutions.  Students know that 
every teacher in the school is available and will help them achieve to their 
highest potential.   

 

What the school needs to improve 
 

 Increase the frequency of research-based formal feedback to all educators 
that includes analysis of performance data to inform professional 
development planning aimed at improving student performance.  (4.1) 
 
o While school leaders provide frequent informal feedback enumerating 

strengths and challenges aimed at improving instructional practice, with 
particular attention to new teachers, they do not always do so through 
strategic formal observations.  As a result, administrators are not taking 
full advantage of the leverage provided by the Danielson framework to 
inform supervisory decisions and support teacher development.      
 

o Although the school has a plan for filling teacher vacancies from a pool of 
student teachers, it depends more on informal observations regarding 
teaching practice rather than a strategic analysis of formal observation 
data.  Professional development agendas for the coming year are 
determined by staff after reflecting on learning outcomes in June, but 
planning professional development for individual teachers and assistant 
principals is not as formalized and school leaders are not sufficiently 
using and analyzing data about student performance to target support for 
individual teachers aimed at even higher levels of student achievement.  
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Part 3: School Quality Criteria 2012-2013 
 

School name:  Institute for Collaborative Education UD D P WD 

Overall QR Score      X 

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

   X 

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

   X 

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
   X 

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

   X 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


