
 

M409 Coalition School for Social Change : Apr 22, 2013  1  

 

 

Quality Review: Quality Review Report 
Division of Academics, Performance, and Support 

2012-13  

 
 
 
 
 

Quality Review 
Report 

2012-2013 
 
 
 
 

Coalition School for Social Change  
 

High School  
 

04M409 
 

2351 1ST Avenue 
Manhattan 
NY  10035 

 
Principal: John Sullivan 

 
Dates of review: April 22-23, 2013  

Lead Reviewer:  Anthony R.  Lodico  

 
  



 

M409 Coalition School for Social Change : Apr 22, 2013  2  

Part 1: The school context 

Information about the school 

Coalition School for Social Change is a high school with 349 students from grade 9 through 12. 
The school population comprises 39% Black, 59% Hispanic, 1% White, and 1% Asian students. 
The student body includes 10% English language learners and 24% special education students. 
Boys account for 44% of the students enrolled and girls account for 56%. The average 
attendance rate for the school year 2011 - 2012 was 75.8%. 

Overall Evaluation 

This school is developing. 
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Part 2: Overview 

What the school does well 

 The principal's use of resources, scheduling, budget and time are aligned with 
the school's goals and increases opportunities for student success. (1.3)  

o Students benefit from organizational and budgetary decisions aligning 
resources to instructional goals.  In order to work towards meeting the 
goals of improving credit accumulation across grades and Regents pass 
rates, programming, resources and partnerships have been 
strengthened.  For example SMARTboards have been purchased and 
installed in all classrooms and Achieve 3000 and PLATO Online 
Learning were also purchased to assist with increasing opportunities for 
credit recovery and academic support.   Achieve 3000 has helped 
teachers to assess the reading levels of students and is used to provide 
weekly support for students in improving comprehension skills.  PLATO 
is used as a support in pre-algebra classes and for eligible students to 
recover credit.  Furthermore, grade teams currently meet on a weekly 
basis and content/departmental teams meet formally at least once per 
month.  The administration and teachers are currently planning to ensure 
that moving into the 2013-2014 school year, both grade and content 
teams will meet at least once per week to further improve the impact that 
the work has on student achievement, increasing higher order thinking 
and actively engaging all students.  Current strategies being employed 
by teacher teams that are improving student outcomes are the school-
wide writing initiative, the use of Costa’s levels of effective questioning 
and the purposeful employment of integrated collaborative teaching 
teams.  For example, in an Integrated Co-Teaching Global History class, 
all students, including students with disabilities and English language 
learners were creating historical fiction letters based on their knowledge 
of World War I from the previous unit.  Supports in terms of a “help 
folder” were available to students for teachers to ensure that all students 
were cognitively engaged and using evidence to ultimately produce 
meaningful work products.    

 

 Teachers analyze summative and formative data and student work to identify 
areas of need for specific students and student groups and use this data to 
inform academic intervention and make curricula adjustments. (2.2)  

o The use of co-planning, looking at student work, “kid talk,”  and data 
analysis all contribute to decision-making for academic intervention 
services and instructional decisions.   Also, the evaluation and analysis 
of a variety of assessments across subjects and grades assist teachers 
in teams and individually to help gauge pacing of lessons, the necessity 
of re-teaching and/or individual supports.  This is done by administering, 
grading and analyzing a number of assessments such as mock Regents, 
Acuity assessments in mathematics, teacher designed assessments in 
English, mid-terms and Achieve 3000 data.  Also, based on data 
analysis and review, curriculum adjustments are initiated.  For example, 
the new Global History curriculum is an outgrowth of a study of the 
Regents results in Global History and the teacher training introducing the 
Teachers’ Curriculum Institute (TCI) curriculum.  Item analysis of 
Regents exams coupled with an adopted school-wide grading policy and 
the use of rubrics have helped teachers provide actionable feedback to 
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students and families and there is a belief throughout the school that 
more students have now taken ownership of their progress and 
achievement.  This is evidenced in the increase of students attending 
tutoring and the projected improvement in credit accumulation across 
grades.      

 School leaders and staff consistently communicate high expectations to 
students and families and supports are available to all stakeholders that 
positively impact on student and adult learning. (3.4) 

o Communication, collaboration and sharing of information are valued and 
practiced as all members of the school community work towards making 
sure all students are college and career ready.  Goal-setting for all students 
is coupled with parent communication and education to ensure that all are 
invested in student success and high achievement.  For example, the school 
has begun using Skedula and has scheduled parent workshops and 
trainings to ensure that parents and guardians have the opportunity to utilize 
and benefit from this web-based resource that them with real-time 
information about student grades and attendance.  The parent coordinator, 
college advisor and other key staff members are all part of the team that 
works with students and parents.  A monthly family newsletter, an active 
Parent Association Executive Board and ongoing efforts to get more parents 
onto Skedula/PupilPath have increased parent and student awareness of 
expectations for graduation requirements and what it means to be college 
ready.  

o Teacher grade teams meet weekly and have established protocols to 
ensure that all student learning needs are being met.   Looking at 
student work and kid talk focused on the instructional and the social-
emotional needs of students are addressed at these meetings.  At a 10th 
grade team meeting, in addition to looking at science work for two 
students, a focused discussion about “target list” students resulted in a 
sharing of ideas that was inclusive of all team members and their 
expertise.  It was evident in classroom observations, as well as 
departmental and grade teams that there is a school-wide investment in 
meeting the needs of all learners determining the entry points that are 
most appropriate for specific student needs.  Strategies to best meet the 
needs of all students, especially those with special needs is a primary 
focus in school-wide professional development, teacher team meetings 
and common planning, hence improving academic growth for all 
learners. 

 

What the school needs to improve 

 Expand and refine academic tasks to consistently emphasize higher order 
skills and more rigorous tasks for all learners. (1.1)  

o Curriculum maps are aligned with the Common Core Learning Standards 
and units of study have been developed.  Argumentative writing and 
reading for evidence are common tasks emphasized in lessons and 
planning. There is a commitment to a school-wide initiative focusing on 
writing and students are expected to write in all classes.  The goal is that 
all students will be able to write for extended periods of time and reach a 
level of proficiency.  27% of students have individualized education plans 
(IEP), so the special education teachers have been working closely with 
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their co-teachers and at grade team meetings to embed strategies into 
all lessons that increase higher order thinking and rigorous tasks.  
Achieve 3000, web-based program, is a support being used in ninth 
grade English and social studies classes and tenth grade English and 
science classes.  Since the implementation of Achieve 3000 in February, 
2013, improvement in literacy skills are noted.  The goal of this support is 
to increase comprehension and literacy skills.  Additionally, through 
instructional rounds there is a focus on teacher questioning and 
increasing the number of higher order thinking questions using Costa’s 
three levels of questioning.  However, with these expectations and 
initiatives in place there is still an inconsistency across classrooms in the 
levels of rigorous tasks and higher order questioning.  While in some 
classes, students were expected to discuss, question and solve 
problems, in other classrooms students completed worksheets and had 
minimal opportunities to be actively engaged.  As a result, students, 
including students with disabilities and English language learners, are 
not consistently involved in challenging learning experiences that require 
cognitive demand.    

 Strengthen teachers' planning and practice that consistently provide for 
multiple entry points into the curricular and units to promote high levels of 
student engagement and thinking. (1.2)  

o Teachers discussed using a variety of strategies and techniques to 
actively engage students in meaningful discussion and rigorous work 
products. For example, teachers shared that they have used gallery 
walks, Smart Technology, student choice and purposeful grouping to 
promote active engagement and student-to-student interaction.  
However, in two mathematics classrooms visited, students spent much 
of the class time copying material out of textbook or copying answers on 
to a worksheet as students called out answers to the teacher’s 
questions.   In an English classroom, 8 out of 13 students were engaged 
in a lively discussion about a text being read and most of the discussion 
was led and directed by the teacher.  As a result of the uneven levels of 
active student engagement, not all students are given the opportunity to 
think and participate at higher levels, therefore limiting self-guided inquiry 
and reflection.  

 Deepen the level and frequency of actionable feedback to teachers through the 
observation process that clarifies expectations for improved teacher practice. 
(4.1)  

o Being a part of the Teacher Effectiveness Pilot, the administration has 
been immersed in the process of using the Danielson rubric to conduct 
short frequent cycles of classroom observations.  Teachers received a 
minimum of six rounds of observations throughout the school year.  Also, 
the findings and observation data collected were used to adjust the 
school’s professional development plan and also used to focus in on the 
school’s initiative to increase the incidents of higher order questions and 
increasing writing in all content areas.  However, the feedback given and 
next steps do not clearly outline the expectations and next steps and 
how it will impact on student outcomes and achievement.  Also, the work 
of the professional development and school-wide initiatives was not 
evident in many of the classroom visits.  These inconsistencies hamper 
the improvement of pedagogical skills and subsequent student progress.  
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Part 3: School Quality Criteria 2012-2013 

School name: Coalition School for Social Change  UD D P WD 

Overall QR Score 
 

X 
  

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards?  

X 
  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by a research-based, common teaching framework and is aligned to curricula, engaging 
and meets the needs of all learners so that all students produce meaningful work products? 

 
X 

  

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

  
X 

 

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal 
growth of students and adults?   

X 
 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve them?   

X 
 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
students’ learning needs as evidenced by meaningful student work products?   

X 
 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  
X 

 

4.1 Use the observation of classroom teaching with a research-based, common teaching framework 
and the analysis of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special focus on new teachers? 

 
X 

  

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?   

X 
 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?   

X 
 

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  

M409 
Coalition 
School 
for 
Social 
Change 
: Apr 22, 
2013  

6  

 

 


