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Part 1: The school context 

Information about the school 

Manhattan Academy for Arts & Language is a high school with 275 students from grade 9 
through grade 11. The school population comprises 8% Black, 85% Hispanic, and 6% Asian 
students. The student body includes 99% English language learners and 7% special 
education students. Boys account for 55% of the students enrolled and girls account for 
45%. The average attendance rate for the school year 2011 - 2012 was 88.7%. 

 

Overall Evaluation 

This school is developing. 
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Part 2: Overview 

What the school does well    

 The principal’s allocation of resources and organizational decisions, maximize 
opportunities for professional collaboration resulting in improved teacher 
practice. (1.3)  

o    Teacher and student scheduling at the school is carefully structured to 
provide teachers frequent opportunities to collaborate with their 
colleagues. Common planning takes place four times per week during 
period six. Teachers meet in their subject area teams twice a week to 
review curriculum and make adjustments that support students’ content 
knowledge and language needs. The entire staff meets on Wednesday 
with the literacy consultant to conduct case student work, analyze 
student data, and identify students’ needs so that the staff has on-going 
training on evaluating students’ need.  The staff meets on Monday and 
Tuesday in their content area groups and on Thursdays, as a whole 
group, to discuss next steps. The results of these efforts has improved 
pedagogy and provided a better understanding of students’ academic, 
social and emotional needs.  

o    The principal's hiring practices consist of the selection of individuals who 
are bilingual and posses English as a second language (ESL) license. 
Teachers are considered for these high priority positions once they have 
gone through a very selective hiring process to identify those who 
demonstrate high work ethics, view themselves as learners, and can 
articulate their passion about educating English language learners 
(ELL's). Teachers collaborate with colleagues in order to improve their 
practices so that they are aligned to the school’s instructional goals 
including developing rigorous instruction, questioning techniques and 
increasing student engagement.  

 Students, parents and staff appreciate the school’s focused efforts on 
maintaining a nurturing, supportive and safe environment that strengthens the 
development of students’ academic, social and emotional growth. (1.4)  

o    The school’s belief that students learn best in a safe, nurturing 
environment is present throughout the building. The principal, assistant 
principal, and teachers have an open door policy so that everyone can 
visit each other’s classrooms and offices and share their perspectives. 
Teachers meet daily and offer suggestions to the principal, who in turn 
listens and implements some of the suggestions, such as the creation of 
new courses in math and science, as well as the development of 
partnerships with arts organizations. Students stated that their teachers 
and principal are always available to them for tutoring help and that they 
share their voice through student government. As a result of student 
input the school plans to implement a strings program with the support of 
a generous benefactor.  This effective practice of creating opportunities 
for students and adults to share their voice, coupled with the 
implementation of suggestions, helps the school create an empowering 
learning community, in which its members feel valued and empowered to 
support learning and work to maintain a safe environment.  

o    The structures and systems in place ensure that students are well known 
by their teachers and support staff. Teachers meet weekly to discuss the 
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academic, social and emotional needs of individual students. The 
guidance team consists of the guidance counselor and two interns who 
meet twice monthly with teachers.  In addition, the special education 
teacher meets with teachers on an ongoing basis. Together, they identify 
academic challenges and explore strategies to support students in their 
classes, as well as to develop a plan of support and outreach. In 
addition, the principal has partnered with various organizations that 
provide after school programs aimed to support students with building 
self-esteem, language acquisition, and understanding culture. Some 
programs include the Saturday Students with Interrupted Formal 
Education (SIFE) Program, after-school tutoring in all content areas, 
Saturday Science Program, Drama Club, SAT Preparation, Microbot, 
Mouse Squad, Adobe Youth Program, I-Connect, Spanish Club, Debate 
Team and Music Club. As a result, students are participating in these 
opportunities and their average attendance is at 89%, which exposes 
them to opportunities to build social skills and extend their learning.  

 Teachers engage in structured inquiry based professional collaborations that 
strengthens their instructional and leadership capacity. (4.2)  

o    Structures are in place so that teachers meet every day during their 
common planning time. Once a week, teachers come together as a large 
group to meet with a consultant who engages them in a protocol to look 
at student work. Together, teachers identify strategies to incorporate in 
their lesson plans, thus refining their lessons to improve student learning. 
Every Wednesday, teachers come together in a different setting to 
conduct a case study. In this setting, teachers examine students’ 
strengths and areas for improvement in order to identify possible 
strategies to support specific students. During their department 
meetings, teachers discuss curriculum and assessment. The result of 
these efforts has been improved pedagogy, greater student support, and 
regular attempts to scaffold learning for subgroups of students.  

o    Teachers meet daily in a different venue to analyze student work, identify 
strategies, and assess curriculum. For example, during a staff meeting 
lead by a special education teacher and a social worker, teachers 
identified different visual aides and independent writing time as 
strategies to incorporate when teaching a student who showed evidence 
of having difficulty concentrating for a long period of time. Through these 
practices, teachers have surfaced who are able to take on leadership 
roles. Their work involves coordinating the work of their colleagues, 
leading various initiatives and meeting with the principal to seek 
guidance and offer suggestions to improve student achievement based 
on an analysis of student work samples. As a result, there are teacher 
leaders for each department who are empowered to own the work and 
success of the school.  

What the school needs to improve 

 Create more engaging, rigorous academic tasks and target key standards that 
support the academic needs and language acquisition of all ELL’s and SWD’s 
in order to consistently provide all students with  a challenging curriculum. (1.1)  

o    The principal identified math and science as the major academic areas 
of improvement.  The Living Environment and General Science 
curriculum plans include language objectives aligned to the Common 
Core Learning Standards (CCLS) units of study. The Orchestra 
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Curriculum plan integrates writing standard 2 into its units of study. This 
model of curriculum planning allows teachers to focus on developing 
lessons that include conditions, venues, activities and assessments with 
a focus of infusing language throughout. It allows students to learn the 
content and be able to cite strong textual evidence, acquire domain 
specific words, demonstrate independence in gathering vocabulary and 
acquire and use academic language accurately. However, this level of 
planning was not consistent across all subjects limiting the school’s 
ability to advance students’ language proficiency.  

o    The school infuses the Arts across the curriculum in support of their 
students’ backgrounds, interests, and abilities. There is thoughtful 
planning with the Urban Arts Partnership and the Social Studies 
department to provide a curriculum that helps students make the 
connection between the Arts, technology, and content. In other subject 
areas, teachers infuse the Arts by developing units and lessons that 
include two dimensional representation of a food web and the connection 
of ecosystems, as well as the creation of a poster on the characteristics 
of Greek theater.  While these activities engage students in the task, they 
are too long, lack rigor and provide little evidence of students’ acquisition 
of language and mastery of the learning objective or unit concept.  
Across the school   units observed lacked higher order thinking tasks, 
use of technology and activities that promote language development.  
Consequently, the inconsistent use of challenging tasks to engage 
students in verbal discourse with their peers minimizes prospects for the 
school to close the gap between immigrant students and native students. 
Thus, limiting opportunities for students to apply academic language, 
and demonstrate the use of vocabulary needed across all grades and 
subjects to promote the academic development of all ELL's and students 
with disabilities(SWDs).  

 Refine teaching strategies, so that there are multiple entry points into the 
curricula and appropriately challenging in response to students’ learning 
needs. (1.2)  

o    In some classrooms, teachers develop many activities that include 
students working in groups drawing, painting, creating manual models, 
and graphic organizers. Although students in these classes were busy 
completing the tasks, there was little evidence of being challenged and 
engaged in response to their various levels of academic need in reading 
and writing. On the other hand, in one ESL class observed, the teacher 
introduced the author of a book and the upcoming lesson by asking 
students to share their low inference observations and reflections of 
objects in the classrooms. She then introduced the lesson, followed by a 
few tasks that included pair-share reading, writing, completion of a 
graphic organizer, large group discussion of their work, and a final 
reflection of their understanding of the author’s perspective. This 
teaching practice provided students with multiple entry points and 
opportunities to develop reading, writing, and higher order thinking skills. 
However, the teaching practices in this ESL class are not consistent 
across grades and content areas.  Thus, the inconsistency of refining 
differentiated practices, in order to provide all students access to the 
curriculum at their entry level, does not support improved academic 
performance for all students.  

o    Across classrooms, student participation varied. In some classes, 
students were assigned to groups and the tasks usually consisted of the 
creation of posters, manual models, activity sheets, graphic organizers. 
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While in other classes students were engaged in essay writing. Across 
classes, there was little evidence of students analyzing, synthesizing, 
evaluating, and collaboratively participating in discussions at high 
cognitive levels, with the exception of a few classes in which students 
cited textual evidence to engage in a discourse with their peers, wrote 
essays, and presented the learning to their peers. Across classrooms 
there is a lack of opportunities for students to participate in activities that 
demonstrate high cognitive levels, language acquisition, resilience, and 
perseverance across subjects and grades in order to improve and 
increase college and career readiness skills.  

 Refine the use of ongoing checks for understanding and assessment practices 
in relation to student learning needs in order to refine lessons and the work of 
teacher teams. (2.2)  

o     A goal for the school is to use data to plan instruction and to create new 
student programs. The school uses common assessment data in the 
form of Regents examinations, and the NYSLAT assessment is used to 
program students according to their language levels, as well as create 
new courses that support the academic needs of all students. To that 
extent, the principal created a new general science course after teachers 
assessed the results of the Regents and determined that students 
needed to acquire basic skills before programming them in a Regents 
course. While this practice allows for teams and individuals to assess the 
progress of students at the end of a term, it provides little opportunity to 
intervene before the end of the term.  As a result, interim data is not 
available to determine the progress students are making in order to 
readjust, modify, and accelerate the learning of all students.  

o    As observed in classroom observations, teachers’ student assessment 
practices included walking around the classroom, unit exam, tests, and 
assignments. In a few instances, teachers collected exit slips and 
students’ reflection feedback. However, across classrooms, ongoing 
checks for students’ comprehension are inconsistent, thus providing 
teachers with little written feedback on students’ learning for the lesson 
and the effectiveness of the instructional strategies used during the day. 
Consequently, teachers cannot always capture the learning and 
progress of students on an ongoing basis, so that they can modify and 
refine future lessons that will provide multiple entry points for all 
students.  
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Part 3: School Quality Criteria 2012-2013 

School name: MANHATTAN ACADEMY FOR ARTS & LANGUAGE  UD D P WD 

   Overall QR Score  
X 

  

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards?  

X 
  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by a research-based, common teaching framework and is aligned to curricula, engaging 
and meets the needs of all learners so that all students produce meaningful work products? 

 
X 

  

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

 
X 

  

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal 
growth of students and adults?   

X 
 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve them?  

X 
  

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
students’ learning needs as evidenced by meaningful student work products?   

X 
 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

 
X 

  

4.1 Use the observation of classroom teaching with a research-based, common teaching framework 
and the analysis of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special focus on new teachers? 

 
X 

  

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?   

X 
 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?  

X 
  

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  

 

 


