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Part 1: The school context 
 
Information about the school 
 
Hudson High School of Learning Technologies is a high school with 226 students from 
ninth through grade 11.  The school population comprises 23% Black, 62% Hispanic, 6% 
White, and 5% Asian students.  The student body includes 8% English language 
learners and 16% special education students.  Boys account for 60% of the students 
enrolled and girls account for 40%.  The average attendance rate for the school year 
2011 - 2012 was 79%. 
 
 
 

Overall Evaluation 
 
This school is Developing 
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Part 2: Overview 
 

What the school does well  
 

 The school has created a culture that promotes the development of social 
and emotional growth where students feel safe and are well known by staff 
members.  (1.4) 
 
o Students and parents feel that the school is a safe environment where 

administrators, teachers, and staff care for them and provide them with an 
individualized support system.  The school has an advisory program that 
focuses on developing the academic, college, and career goals of 
students. Each teacher-advisor is assigned to 15 to 19 students for the 
entire duration of their high school experience. Advisors are responsible 
for monitoring the attendance and progress of students, informing their 
families, and following up with students when necessary. Parents stated, 
“The school knows each child” and shared that teachers know their 
students well and are able to discuss student achievement in all subject 
areas.  As a result, students are aware of their academic needs and make 
use of all resources available and known to them, including supplemental 
work, tutoring, and mentoring in order to complete course requirements.  

 

 The principal makes strategic organizational decisions, which supports the 
school’s instructional vision, assisting students to improve learning outcomes.  
(1.3)   
 
o Many of the school’s support resources are digital, including customized 

web based educational applications, teacher web pages, and Student 
Activity Guides (SAG’s) which  allows the school to share curriculum, 
lesson plans, and resources. It also provides an archive system for 
student grades, attendance, and their history, which can be accessed by 
administration, teachers, parents, and students. These systems  support 
the school’s goals which include communication, commitment to 
collaboration, analysis, and professionalism, which in turn assures all 
school constituents  share practices and access to student data at all 
times. 
 

o The school utilizes a rigorous hiring system, where a team of educators 
screens applications based on a shared vision that students and teachers 
learn best in an environment that is caring and driven by technology. 
Applicants are invited to participate in a group interview, followed by a 
one on one interview, the completion of a written essay, and a 
demonstration lesson. This results in a dedicated staff that promotes the 
use of technology by providing resources, posting their lessons and 
assignments online, and responding to students with immediate feedback 
upon receiving their work online. 
 

  The school’s inquiry based professional collaboration promotes the 
development of teacher leadership capacity.  (4.2) 
 
o The majority of teachers meet weekly in their grade level team lead by a 

teacher-leader to engage in inquiry work. Student writing samples are 
analyzed and discussed to identify the strengths and areas for 



 

M437 Hudson High School of Learning Technologies: November 19, 2012                     4 

improvement in their respective classes. The process allows teachers an 
opportunity to learn about the diverse literacy needs of their students and 
reflect on next steps for instruction leading to stronger instructional skills 
and alignment to the CCLS. 
 

o Teacher leaders meet with principal during the weekly leadership team 
meeting to discuss the work of teachers in their respective grade team 
meetings. The principal facilitates the conversation, shares agendas, and 
topics of discussion, in turn teacher-leaders turnkey with their respective 
colleagues during their structured weekly grade level team. This structure 
offers an opportunity for teacher leaders to have a voice in the process 
and to take on leadership roles. Teacher leaders and the principal use 
baseline assessments in order to understand gaps in student knowledge 
in their respective teams and adjust instruction accordingly. 
 

 

What the school needs to improve 
 

 Align a system for using teacher observation with a research-based, common 
teaching framework and the analysis of learning outcomes to elevate school 
wide instructional practices.  (4.1) 
 
o Feedback to teachers based on classroom observations is in the initial 

stages.  Professional conversations were held at the beginning of the 
school year, but there has been minimal follow up. Teacher support plans 
are being developed based on identified areas for improvement.  
Although teachers review student work, this practice does not provide 
sufficient information regarding the academic needs of students to meet 
the common core standards in order to develop a professional 
development plan. The little meaningful feedback and professional 
development to support teachers hinders the school from supporting the 
growth of teachers to improve pedagogical skills.  
 

o Some teachers post their lesson plans and activities on the school 
website for feedback from the principal and other teachers, which is 
provided. This feedback does not capture specific challenges the teacher 
faces or next steps, nor does it appear to be aligned to a common 
teaching framework. When teachers were asked; “What is the 
instructional framework used to develop teachers at the school?” different 
responses were articulated and some teachers did not have an answer. 
The missing components of a cohesive plan of support that is transparent 
to all prevents teachers from developing their pedagogical skills.  
 

 Build consistency in the design of engaging, rigorous, and coherent curricula 
across all subjects and grade levels in order to challenge all students, 
including ELLs and SWD’s.  (1.1) 
 
o The curriculum across subject and grade levels provides some 

opportunities to engage in higher order thinking skills and discussions. 
For example, in a science class, students were measuring and recording 
the freezing point of different substances with minimal opportunity to 
share the conceptual understandings from this activity. In another class, 
students were working independently on procedural mathematical 
exercises with minimal opportunities to demonstrate their understanding 
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or exchange ideas with their peers. In many classes students were given 
the SAG, consisting of activities such as eliciting short answer responses 
from the text and completing graphic organizers. This activity guide, 
easily accessible online has the possibility to create venues for students 
to ground reading and writing in complex text, however there was minimal 
opportunity for students to demonstrate fluency, conceptual 
understanding, or to engage in discussions citing evidence from text, thus 
missing opportunities to promote higher order skills. 
 

o Much work goes into planning the SAGs, some lessons reflect planning to 
address diverse learners, including ELL’s and SWD’s. Across all classes, 
teachers delivered the same lesson plan and provided the same SAG for 
all students who worked at their own pace. In some classes, teachers use 
the SMARTboard to show pictures to decipher concepts and reinforce 
academic language. In ICT and team teaching classes, teachers 
indicated that they meet during common planning time.  There was some 
evidence of planning that provided multiple access points or that included 
understanding of students’ academic and personal behaviors, thus 
students were not always cognitively engaged. 
 

 Strengthen teacher pedagogy, in order to provide multiple entry points and 
challenging tasks for all students.  (1.2) 
 
o In most classrooms, teaching strategies, such as questioning, scaffolds, 

and routines inconsistently provide multiple entry points or support for 
higher-order thinking skills. In one math class and in one social studies 
class, teachers provided various entry points throughout the lesson; 
however, this was not consistent across the classrooms, thus leaving the 
majority of students without academic support to scaffold their learning or 
engage in appropriately challenging tasks. 
 

o A few classes engage students in discussions and self-reflection.  Some 
teachers provide the SAG and monitor students as they work on 
activities. Most students were on task and worked in triads, however there 
was little opportunity to engage in discussion or socialize their learning. In 
one ELA class, the teacher asked students to share their self-reflection on 
their academic performance for the term. In one social studies class, the 
teacher asked students whether they agreed or disagreed with the views 
of their peers, resulting in a share of their reasoning based on textual 
evidence. However, these practices were not consistent across subject 
areas and grades, thus preventing students from engaging in discourse 
and the demonstration of higher order thinking skills. 
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Part 3: School Quality Criteria 2012-2013 
 

School name: Hudson High School of Learning Technologies UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

 X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

X    

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


