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Part 1: The school context 

Information about the school 

P.S. 452 is an Elementary school with 157 students from kindergarten through grade 2. The 
school population comprises 10% Black, 13% Hispanic, 63% White, and 12% Asian students. 
The student body includes 3% English language learners and 20% special education students. 
Boys account for 53% of the students enrolled and girls account for 47%. The average 
attendance rate for the school year 2011 - 2012 was 94.4%. 

Overall Evaluation 

This school is Proficient. 
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Part 2: Overview 

What the school does well 

 The school has planned and refined rigorous units of study that are aligned with 
the Common Core Learning standards (CCLS) across content areas so that all 
students are cognitively engaged. (1.1)  

o Over the last three years, the staff has worked collaboratively to develop and 
revise three common core aligned units per grade integrating English 
language arts, science, and social studies. Each unit is aligned with key 
standards and promotes college and career readiness by developing 
academic habits, reading text based information, reading websites, 
emphasis on vocabulary and developing content knowledge and asking 
questions. Instruction is often targeted to meet the specific needs of 
students performing below grade level as well as to extend learning 
activities for high achieving students. For example, in grade two students 
completed the unit on bridges learning about force and motion in science, 
and the infrastructure of New York City connected by bridges and tunnels in 
social studies. The performance tasks required the students to write a 
pamphlet or travel brochure on New York City and to create a class museum 
expressing models of New York City including designing their own bridges. 
As a result of the rigorous planned curriculum students including students 
with disabilities are engaged in high level tasks to close the achievement 
gap. 

o Teacher teams review the academic tasks to refine the units and ensure that 
all students are cognitively engaged. In one team, teachers reviewed the 
final task of writing “true life stories” and evaluated the trends and gaps 
across the grade specifically noting the needs of the struggling students and 
students with disabilities to adjust the instruction in writing.  They then 
reviewed the students’ benchmark writing for the next unit to determine their 
understanding of “how-to” writing and key standards in need of adjustment, 
and taught through whole class or small group instruction as needed. As a 
result of analysis of student work, teachers are planning and refining 
curricula and tasks to address the varied needs of all students. 

 Through professional development, family outreach and learning experiences, the 
school has created a respectful and inclusive environment that supports the social-
emotional development and academic success of all students. (1.4)  

o The culture of the school begins with the principal welcoming all the students 
and parents as he opens the doors every morning. The school believes in 
developing students’ academic and personal behaviors. The collaboration 
with the Morningside Center, Goldmansour consultants, and the social 
worker enables the community to develop the theory of action that 
specifically ensures that all students social-emotional and instructional 
needs are identified, addressed, and supported over time. The school 
provides training to teachers and parents on the social-emotional standards 
and the developmental stages and expectations for elementary-age 
children. Book clubs are designed with themes of acceptance and inclusion 
to further ensure social-emotional growth. As a result of this strong social-
emotional support, students have led signage campaigns to improve school 
cleanliness and increase activities available during lunch recess. The School 
Leadership Team (SLT) started a diversity committee as a result of the 
growing special needs population. Through coffee with the principal as well 
as conferences, parents are offered suggestions, supports and resources 
aligned with the developmental needs of their child. Through “ClassDojo”, 
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an on-line tracking system, teachers record students’ academic and 
personal behaviors that are available for parental review. Parents report that 
their children are very excited to get recognized for character building skills 
such as being on task, being organized, or helping others. One student 
stated that he got a point on ClassDojo for persistence. Students explain 
that they go home and check with their parents and are eager to get points 
because the top dojo students get to have lunch with their teacher. Through 
the Response to Intervention team (RTI), and the School Implementation 
Team (SIT), students are well known and all concerns are discussed and 
interventions are provided to impact students’ social-emotional and 
academic learning. Students state that when they have a problem they first 
tell their friend to stop and try to work it out but if the problem is not resolved 
they would tell their teacher, the social worker or the principal who 
coordinates support to quickly resolve all issues. One student reported that 
he made a mistake and didn’t do the right thing so he had to apologize and 
he got community service as a consequence, but he learned from his 
mistake. As evidenced by the learning environment survey the respectful 
and inclusive environment supports student progress and academic 
success. 

 The principal effectively uses a research based framework to provide actionable 
feedback and targeted professional development to elevate instructional practices. 
(4.1)  

o Through short, frequent cycles of observations teachers are supported to 
further their professional growth. The focus this year is on designing 
coherent instruction, developing question and discussion techniques, and 
using assessments to drive instruction, key components of the Danielson 
framework. One teacher stated that as a result of feedback from the 
principal she now incorporates more questioning techniques and hold the 
students accountable for explaining their thinking. Another teacher, new to 
the profession, indicated that he receives support in planning and 
instruction. Verbal and written feedback is aligned to the research-based 
framework and indicates strengths and next steps. Professional 
development is aligned with the identified areas for growth and teachers’ 
goals. The level of support is differentiated depending upon the experience 
and needs of the teacher. For example, new teachers receive professional 
development from the Teachers College consultant on conferring. The 
special education teachers receive professional development from the 
network to enhance the co-teaching model in order to meet the needs of all 
students. In addition to the professional development from consultants, 
teachers visit and observe their peers’ classrooms and share best practices. 
As the school continues to grow, the principal is strategic in preparing his 
staff for a third grade by developing a committee for curricula planning and 
training a teacher through the Teachers College upper grade leadership 
group. As a result of effective feedback and strategic planning, there is an 
increase in teachers’ instructional capacity as evidenced by informal 
observations with 83% of the teachers exhibiting growth particularly with 
development of questioning and discussion practices. 

 All teachers are engaged in professional collaborations strengthening their 
instructional capacity and empowering them to assume leadership roles that 
directly impact key decisions across the school. (4.2)  

o Since the development of the school, teachers work collaboratively to ensure 
coherence and consistency across grades. Teachers meet in grade level 
teams a minimum of twice a week as well as inquiry teams focusing on 
integration of technology, mathematics, and interventions converged with 
child study. In addition, teachers participate in grade level retreats to 
develop curriculum and assessments. As a result of the collaboration and 
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instructional coherence there was a marked increase in student reading 
levels from 71% to 81% of all first and second grade students and 70% to 
84% of kindergarten students reading at or above grade level.  During the 
inquiry team, teachers were evaluating a math assessment using a pilot 
group of students to determine the effectiveness of the assessment in 
alignment to the common core learning standards.  In addition, teachers 
state that their ideas are valued and heard. The hiring of Metamorphosis, 
outside consultant for math professional development was an outcome 
resulting from teachers expressing a need for further support in the teaching 
of mathematics aligned with the instructional shifts to allow for more 
exploration. In a grade level team, teachers used on-demand writing 
samples to determine whether key standards included aligned with CCLS 
and made revisions to the writing unit. Teachers state that they take on 
leadership roles through turn-keying information and presenting professional 
development, planning of curricula, taking ownership of teaching practices, 
involvement in Teachers College leadership groups, and mentoring. As a 
result of teachers’ empowerment there is an increase in their instructional 
capacity and student achievement for all learners. 

What the school needs to improve 

 Strengthen teachers’ practice to strategically provide multiple entry points into the 
curricula with appropriately challenging tasks and high levels of discussion for all 
learners to demonstrate their thinking. (1.2)  

o Across classrooms teachers follow the workshop model and there are 
coherent beliefs that students learn best by doing, with opportunities for 
practice through independent work and small group or partnership work. 
Teachers provide supports and scaffolds to the curriculum through 
modeling, small group instruction and conferring however they are often 
provided to all students rather than strategically planned to meet the needs 
of specific students. For example, in a kindergarten class the students 
received a book mark listing “super powers” and strategies for reading but 
struggling students were not offered specific instructions on how to use the 
book mark to support them in their reading. In a second grade math lesson 
students experienced varied stations on explorations with pyramids and 3-D 
shapes where the level of difficulty in the activities ranged from basic 
application and identification to identifying patterns and writing similarities 
and differences therefore not providing all students with a challenging 
learning experience.  As a result, not all students are consistently being 
challenged or participating in high levels of discussion, thus limiting  the 
strategic plans to meet the learning needs of all students. 

 Refine assessment practices to ensure that grade-wide rubrics and common 
assessments provide actionable feedback to ensure all students are aware of their 
next learning steps to increase achievement. (2.2)  

o The school consistently assesses students through Teachers College 
benchmark assessments, reading levels, Early Childhood Achievement in 
Mathematics (E-CAM), Everyday Math unit assessments, and end of unit 
performance tasks. Teachers use “kid watching” and conferring to track 
progress and collect data on their students. Teachers use the results of the 
assessments to revise and adjust their curriculum and instruction and to 
determine progress toward goals. As a result of the analysis of the second 
grade understanding of the science unit on bridges, teachers identified the 
need to revise the curriculum for immersion and investigations to occur 
throughout the unit, rather than at the end, while learning the content.  In 
addition, students use checklists to self-assess their writing. Teachers 
review student work to assess their understanding.  Students’ state they 



 

M452 P.S. 452 : Feb 5, 2013  6  

know they did well based on the teachers’ verbal feedback, yet they were 
unable to articulate what they need to do in order to increase their 
performance.  As a result, these feedback practices limit students’ 
understanding of their next learning steps to further increase their 
achievement. 
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Part 3: School Quality Criteria 2012-2013 

School name: P.S. 452  UD D P WD 

Overall QR Score 
  

X 
 

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards?   

X 
 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by a research-based, common teaching framework and is aligned to curricula, engaging 
and meets the needs of all learners so that all students produce meaningful work products? 

  
X 

 

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

  
X 

 

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal 
growth of students and adults?    

X 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve them?   

X 
 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
students’ learning needs as evidenced by meaningful student work products?   

X 
 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  
X 

 

4.1 Use the observation of classroom teaching with a research-based, common teaching framework 
and the analysis of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special focus on new teachers? 

  
X 

 

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?    

X 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?   

X 
 

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  
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