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Part 1: The school context 
 
Information about the school 
 
Forsyth Satellite Academy is a high school with 235 students from grade 9 through 
grade 12. The school population comprises 38% Black, 54% Hispanic, 5% White, and 
3% Asian students. The student body includes 6% English language learners and 11% 
special education students. Boys account for 49% of the students enrolled and girls 
account for 51%. The average attendance rate for the school year 2011 - 2012 was 71.2 
%. 
 
 

Overall Evaluation 
 
This school is developing. 
 
 
 
 

 



M458 Forsyth Satellite Academy High School: Oct 23
rd
, 2012  3 

 

Part 2: Overview 
 

What the school does well  
 

 Strategic organizational decisions and tactical hiring decisions that are 
aligned to school goals enable on-going assistance and adjustments that 
support student learning needs.  (1.3) 
 
o Recognizing that the practice of having all teacher-advisors do 

programming of students‟ coursework was not efficient or effective, the 
school created an academic scheduling committee this past spring.  
Committee review of all students‟ transcripts and assignment of course 
work has had positive impact in several ways. Registration has been 
streamlined, reducing anxiety of both students and staff. Teachers, 
unburdened by programming responsibilities, have more time for 
instructional planning supporting the school‟s goal to adjust curriculum 
and instruction to reflect high levels of rigor. In addition, on-going input 
from the committee helps them to support students in creating realistic 
timelines toward graduation. Focused committee attention ensures that 
courses are designed within academic policy guidelines as well. The 
school reports that students now recognize that all courses cannot be 
offered every semester, increasing their motivation to successfully 
complete courses on time.  Likewise, the hiring of a full time college 
advisor this September has freed the teacher previously responsible for 
college advisement to focus fully on instruction. Within the past two 
months, this has facilitated sustained attention and support for college 
preparation, produced 24 college meetings and 12 individualized 
conferences as well as increases, for the number of students taking the 
Scholastic Assessment Test (SAT) and filing college applications that 
have surpassed previous whole year data. Responding to challenges of 
low parent participation and communication obstacles, the principal hired 
a bi-lingual parent coordinator, who within a few weeks‟ time has 
improved outreach to support greater family involvement. One immediate 
consequence was the formation of an interested parent group to 
participate in the school‟s Quality Review, supporting the school‟s goal of 
improving the percentage of parent participation. Furthermore, Spanish 
speaking parents have a direct contact, reducing delays in waiting for 
translators, effectively improving communication to and from the school. 
Scheduling of inquiry teams, through a school based option (SBO), was 
revised this year for teachers to meet after school, since previous 
scheduling during the school day infringed on student instructional time 
and was not sufficient for sustained collaborative study.  This increased 
time has provided continuity of study needed for the school to implement 
work toward its goal of improved teacher data analysis. Teams are 
learning protocols to evaluate student work and teachers state that this 
has enabled them to collectively devise intervention strategies to improve 
student work products and academic outcomes. One result has been the 
recognition of the need to improve writing skills, which has fostered a 
school-wide effort to have students use textual evidence to support 
judgments in classes across content areas. 
 

o The principal‟s clear vision regarding qualities and competencies needed 
to serve the school‟s overage and under credited student population 
guides hiring practices. Consequently, the hiring committee effectively 
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identifies candidates willing to make a strong personal commitment to 
actively support the school‟s mission of authentic assessment and re-
engagement of previously unsuccessful students toward the path of 
graduation and higher learning. Furthermore, this has ensured that all 
school staff take on multiple roles willingly, thus enabling continuous 
interaction and support from Community-based organizations, and 
participation as a member of the New York Performance Standards 
Consortium (CBO). As a result, the school, even with a limited staff, is 
able to offer a wide variety of services to support students‟ academic and 
personal development. One example is a mentor program to support the 
schools‟ focus on Black and Hispanic males which has earned the school 
noteworthy extra credit in its most recent Progress Report. Students 
describe the empowering effect of mentors in motivating them. Another 
example is “family group”, which students describe as helping them with 
“everything”, including both academic and personal issues giving them 
“the break that they need”, and helping them to “help each other and 
excel”. The tactical decision to create student family groups assigned to a 
teacher advisor for daily contact and sign-out, as well as two group 
meetings per week ensures shared staff responsibilities and more 
opportunities for personalized student intervention. 
 

 A healthy school culture defined by mutual trust promotes academic and 
personal growth of students and adults alike in a safe and respectful learning 
environment.  (1.4)    
 
o The school mission statement emphasizes the “power of knowledge, 

words, art, relationships and non-violence”, nurturing “self determination, 
hope and confidence in students”, achieved through “collaboration, 
compassion and communication”.  This mission is exemplified well in the 
school‟s commitment to implementation of „Learning to Learning Skills‟ 
(LTL) such as note-taking, independent work, discussion and 
presentation, and the adoption of principles established by the Coalition 
of Essential Schools (CES) such as student-as-worker, teacher-as-coach, 
a tone of decency and trust, and personalization. Within this safe 
environment, students are comfortable in making contributions, asking 
questions in classrooms, expressing confusion about work, and making 
suggestions.   Vehicles such as school town meetings and the principal‟s 
weekly student focus group provide regular opportunities for students to 
voice opinions and learn good citizenship skills. Students express pride 
that their contributions have resulted in changes. For example, a student 
focus group member described how students worked with administration 
and orchestrated a successful family breakfast to help new students, who 
were reluctant to share during advisory, feel more welcomed and trustful 
of their new school. One student explained how student input contributed 
to the establishment of off-site after school gym facilities so students 
could earn physical education credit.  Another student explained how 
gratified she was that the principal was aware of a suggestion that her 
advisor had conveyed, and that even if her suggestion could not be 
implemented she was glad that her idea was taken seriously.  Another 
student, when asked if he had a voice in the school responded that that 
“they have given us opportunities” and that the “opportunities only get 
bigger”.  In addition, the school‟s union leader describes a “real 
collaborative relationship” with the principal which allows faculty to 
“weigh-in” and expresses appreciation for the “control” given to teachers 
regarding professional decisions that support adult learning to improve 
pedagogy. Consequently, the school‟s clear mission, coupled with 
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adoption of the described principles herein, establishes a cogent theory of 
action that fosters a peaceful and purposeful learning environment 
enabling both students and adults to focus on improving skills. 
 

o Several intentional school structures such as daily family advisory group, 
academic committee programming advisors, wide-ranging CBO 
programs, and a dedicated college counselor ensure that each student is 
known well and receives personalized intervention for academic and 
social-emotional support. Students speak fluently about academic and 
personal support. One student stated that he had learned “that it is not 
just about books, you need to socialize with people and become 
equipped”, and then delineated a list of academic and personal skills that 
foster success, summing up his thoughts by stating, “We all have to 
contribute.”  These supports have enabled previously unsuccessful 
students to complete academic courses and gain confidence as they 
track their progress to graduation in preparation for higher education. One 
testimony to these supports impacting students‟ success is evident in the 
school achieving 89 and 86 percent of peer and city ranges respectively 
for postsecondary enrollment rate on its most recent Progress Report. 
 

 Clear communication of expectations coupled with on-going support enable 
students to assume ownership of their learning and develop necessary skills 
for academic success.  (3.4) 
 
o Visible supervisors and staff greet students daily, inquire about their well-

being, engage them in conversations, and continually reinforce basic 
rules.  This constant flow of communication serves to reinforce positive 
behavior and shapes students‟ attitudes, reinforcing the belief that 
students are preparing for their futures beyond high school. Thus, 
students clearly understand what is expected of them. They unanimously 
voice the school‟s outlook that they will graduate, as well as the school‟s 
focus on good attendance and mature behavior. They characterize 
expectations as being “higher” than in their prior experiences as the 
school expects nothing less than their successful graduation as well as 
their personal accountability. Some of the outcomes can be seen in the 
school‟s placement at 70 and 66 percent of range for both peer and city 
groups respectively in average change of attendance, and weighted 
diploma weights of 39 and 42 percent of peer and city ranges. 
Furthermore, parents agree that the school‟s communication is strong, 
noting that advisors keep their children on track and keep them informed.  
As one parent shared, “When my son thinks I do not know what is going 
on, his advisor calls me.”   Parents acknowledge that success, while 
expected, is not automatic but rather dependent on meeting criteria. One 
parent stated that while the goal is to “make sure all kids pass, they “do 
not just push them into the next grade”. They note that frequent phone 
calls, texts, emails and the school‟s online parent portal keep them 
informed, reinforcing high expectations. Parents agree that their children 
are different since attending Forsyth, wanting to go to school, 
demonstrating positive changes in demeanor. As one parent related and 
others agreed, “Never saw so much school work in my life.” 
 

o  Teacher teams and staff constantly reiterate expectations as expressed 
in the school‟s beliefs in CES, LTL, and the New York Performance 
Standards Consortium principles. Teachers use the school‟s online real 
time student data system to record anecdotal information, grades, 
attendance, assignments, and transcripts so that students have 
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immediate and on-going information of their performance and progress 
toward course completion and graduation, as well as a convenient way to 
access assignments when absent. Both students and parents express 
great satisfaction with this system, accessing it regularly. This on-going 
and detailed information ensures that students understand if they are on 
or off track to meeting standards in each course of study, reduces 
excuses based on lack of information, and promotes greater 
communication between and among students and parents. In addition, 
several Community-based organizations enable mentors, internships, and 
curriculum support that shape and promote student academic and 
emotional learning. As a result, a school culture has been created where 
learning is celebrated and students unabashedly express appreciation for 
their school and honors each others‟ efforts for academic success. 
Students relate how they “help each other and excel”, how the 
environment “actually makes you want to be here”, how their school has 
“heart”, and that their success, “inspires” faculty “to see us move on”. 
Students share that because of their school they are “learning to learn”, to 
“socialize”, and work “collaboratively”; that they are becoming “equipped” 
to “use their voice and make eye contact”, that they are learning 
“presentation skills” and how they can “excel”.  They note that the school 
has helped them to set goals for college, career and have a “back-up 
plan” to ensure their continuing progress. Thus, students benefit from 
close guidance and feedback that shapes their self reflection and coping 
skills, motivating them to demonstrate persistence in their studies. 
 

What the school needs to improve 

 

 Ensure that curriculum reflects the expectations of the Common Core 
Learning Standards so that all students experience a challenging curriculum 
to prepare them for college and future careers.  (1.1) 
 
o While the school implemented required Common Core Learning 

Standards (CCLS) units of study last year, and increased integration of 
text based questioning and argument writing to support Citywide 
Instructional Expectations (CIE), purposeful decisions to emphasize key 
standards and shifts in both literacy and math are not evident. Teachers 
report that the consortium website is helpful when writing curriculum as it 
lists the CCLS aligned to Consortium units of study, and that is has 
helped them to familiarize themselves with those standards. Teachers 
use consortium courses or design their own based on interest and/or 
judged need.  However, this dependence on the New York Performance 
Standards Consortium alignment to Common Core has precluded any 
comprehensive gap analysis of the current curriculum and the CCLS. This 
has limited understanding of Common Core expectations and purposeful 
decision making regarding emphasis of key standards and shifts needed 
to ensure all students experience daily challenging learning opportunities. 
Thus, students miss opportunities to demonstrate critical thinking needed 
in order to meet their academic potential. 
 

o Although the school focuses on collaborative learning and incorporation 
of higher order skills through performance tasks, the practice of analyzing 
student work in teacher teams is a developing skill dating back to just this 
past spring.  During one team meeting, teachers analyzed one student‟s 
work and offered strategies to improve the work product but did not 
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analyze if task directions were sufficiently explicit. Thus, it was not 
determined if it was execution of the skill or the students‟ confusion about 
the expectations of the task that contributed to the student not meeting 
the expected outcome. Therefore, opportunities are missed to adjust 
instruction so that all students, including academically advanced learners, 
engage in challenging academic tasks. 

 

 Develop pedagogy that meets the needs of a diversity of learners and 
furthers high levels of thinking and participation to improve academic 
outcomes.  (1.2)    
 
o Although the school is well-focused on academic success for all of its 

students, implementation of strategies to meet specific sub-group needs 
are not sufficiently distinguished to ensure all students have multiple entry 
points into the curriculum. In classes observed, generally, students were 
expected to approach learning tasks from the same starting points with 
few scaffolds.  The school, however, has recognized a need and has 
plans to implement training in Universal Design for Learning (UDL). 
Although some lessons include scaffolds such as vocabulary support, 
graphic organizers and/or strategic groupings, these are not consistently 
evident across classrooms, thereby decreasing all students‟ ability to 
engage and demonstrate higher-order thinking. 
 

o Although in every class all students focused on lessons and assigned 
tasks and demonstrated continuous interest by responding to directives 
and asking questions, the level of discourse was uneven. Teachers‟ 
descriptions, analyses, and summarizations tend to dominate lesson time, 
limiting opportunities for all students‟ engagement in substantive and in-
depth exploration necessary for meeting demanding performance 
standards. 
 

 Improve teacher‟s ability to analyze assessment data to illuminate achievement 
trends so that regular targeted adjustments are made to support all students‟ 
mastery of content and performance standards.  (2.2) 
 

o The creation of common assessments aligned to standards and creation 
of uniform grading policies is a new inquiry team initiative as per principal 
directive. Despite team work to begin to assess common skills across and 
within subject areas and to evaluate formative assessment results, 
analysis data resulting from  those assessments tends to be conducted 
by individual teachers for individual students. Response is focused often 
on supplemental tutoring. Additionally, teachers rely on administration for 
detailed data results and item analysis. The lack of a coherent team 
and/or school-wide analysis approach results in inconsistency in strategic 
curriculum adjustments needed to improve student outcomes.  
 

o Although teachers physically check in with groups and/or individuals 
regularly during collaborative and/or independent work, these 
interventions tend to be “on-the-spot” responses to emerging student 
questions within lessons. As a result, there is a reliance on teacher 
support, diminishing opportunities for student self-assessment. In 
addition, close monitoring of student written tasks within class is not 
always evident.  Thus, teachers miss opportunities either to redirect 
students or to make instructional adjustments for improved student 
comprehension. 
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Part 3: School Quality Criteria 2012-2013 
 

School name: Forsyth Satellite Academy UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

 X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school‟s instructional goals and 
meet students‟ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


