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Part 1: The school context 
 
Information about the school 
 
Edward A. Reynolds West Side High School is a transfer high school with 564 students 
from grade 9 through grade 12. The school population comprises 34.6% Black, 64.4% 
Hispanic, 0.5% White, and 0.5% Asian students. The student body includes 7.8% 
English language learners and 23.0% special education students. Boys account for 
44.3% of the students enrolled and girls account for 55.7%. The average attendance 
rate for the school year 2011 - 2012 was 36.7%. 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 All students benefit from a standards based curriculum which is aligned to the 
Common Core and instructional shifts and promotes college and career 
readiness. (1.1)  
 

o The school’s purposeful work in aligning curricula to state standards and 
to the Common Core Learning Standards (CCLS) is evident in the work of 
teacher teams, classroom instruction and student work products.  
Curriculum maps incorporate the Chancellor’s Instructional Expectations 
(CIE) and instructional shifts and clearly outline targeted Common Core 
standards. For example, the incorporation of argumentative writing across 
disciplines addressing the English Language Arts State Standards is a 
school wide focus. Classroom strategies of using “philosophical chairs” 
and “Socratic seminar” are incorporated into curriculum maps to address 
cognitive engagement of all students at a high level and to allow for 
multiple entry points. Teachers evaluate and discuss student work with 
specific focus on strategies and tasks that maximize learning for English 
language learners and Students with Disabilities (SWDs). Also, the key 
concepts of Advancement Via Individual Determination (AVID) 
methodologies have been embraced by the school community and 
support and complement the CCLS and instructional shifts. Thus 
scaffolding and modeling of written tasks and academic vocabulary 
supports, offers all students, including English Language Learners and 
Students with Disabilities, access to high level tasks that promote college 
readiness.    

 The principal makes strategic organizational decisions to utilize budget, space 
and staff resources to support the attainment of school goals, with emphasis on 
student and adult learning. (1.3)  

o Teacher teams are structured to meet daily, allowing for maximum 
teacher collaboration and ongoing professional development 
opportunities for teachers. On Mondays, teachers are involved in 
professional learning both in the morning and afternoon. Tuesdays are 
reserved for departmental meetings, Wednesdays for “working 
groups,” Thursday for “working” or departmental groups, and Fridays 
for neighborhood “family groups.” The change to this cycle system was 
made to help teacher teams better address specific student needs and 
enable timely adjustments to instructional plans and supports.  The 
school has also made a commitment to expanding the AVID program 
to increase the number of students until it becomes a school wide 
program, due to its success in engaging students in challenging tasks. 
There are partnerships such as the Mayor’s Truancy Task Force,  
Writing, Inquiry, Collaboration, Organization, Reading to Learn 
Program (WICOR), Network specialists and coaches, and participation 
in the Common Core Lab pilot, as well as investments such as the 
purchase of a  program to support ongoing classroom visits and 
walkthrough observations. These initiatives have been effective in 
meeting the social and academic needs of the transfer school 
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population, as evidenced by work products that reflect improved 
writing and scholarship.    

 All members of the school community contribute to a safe and nurturing 
environment, utilizing resources which support the academic, social and 
emotional development of all students. (1.4)  

o Students are supported by a team of adults from the moment that they 
transfer into the school. The neighborhood and family group structure 
ensures that every student is well known by more than one adult.  
Academic and social-emotional needs are met in “Family Group”, with 
every student being hand programmed and guided through the college 
and career process. Students all describe their experience of 
transferring to Westside as the second or “last chance” they thought 
they would never get.  They describe a community where they are well 
supported by adults who encourage them to attend school and work 
hard. They credit the morning and afternoon programs with giving 
them the additional academic support they need and for the many 
extra and co-curricular activities. A popular program is the Culinary 
Club, which is filled to capacity each afternoon that they meet.  A “Peer 
Leadership Program” develops students’ leadership skills and gives 
them a voice in their school community.  Student leaders are trained 
and help to mentor new transfer students as they enroll and navigate 
the transition process.  Students describe Westside as a safe learning 
environment where teachers care and help them to succeed.  One 
student said that it was the first school she attended where, “every 
adult treats me like their own child.” As a result, the school has created 
a culture that enables at risk, over-age, and under-credited students to 
succeed, as evidenced by their progress reports and a current 
attendance rate of 62.3%, compared to 36.7% in 2011- 2012.   

 All teachers are involved in inquiry based professional collaborations which 
result in effective teacher leadership and stronger pedagogical reflection that   
enhance student learning. (4.2)  

o Teacher teams have developed protocols and systems for looking at 
student work and aligning instructional tasks to the CCLS and 
instructional shifts.  Examples include looking at student writing and 
projects, item analysis, sharing of best practices and case 
conferencing about specific student needs. For instance, in a science 
team meeting, teachers concluded that based on a review of student 
work, strategies needed to be developed to help students write more 
effective claims and counter claims.  There is evidence of the work of 
different teacher teams in classroom instruction and student work 
products. For example, students engage in argumentative essay 
writing tasks facilitated by the use of a variety of techniques 
implemented as a result of teacher team collaborations and school 
wide initiatives, including the creation of a position dedicated to 
enhancing students’ writing proficiency. Teachers take turns leading 
meetings or partnering with colleagues to focus intensely on improving 
pedagogy and strategically shift instructional objectives by developing 
and looking at rubrics, and designing tasks that are aligned with the 
CCLS. As a result, the school is highly effective in using teacher team 
meetings and collaborations to build teacher capacity and foster 
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sharing of specific strategies that improve student achievement, as 
evidenced by quarterly progress reports and report cards.    

What the school needs to improve 

 Build on pedagogical strategies to support teaching practices that insure 
consistency in active student participation in class discussions and raise all 
students' cognitive skills. (1.2)  

o Most teachers incorporate school wide initiatives and strategies into 
their daily instructional practices.  There is a commitment to increasing 
active student engagement and a common belief and understanding 
about the unique and specific needs of the transfer school population.  
Teachers meet the social-emotional needs of their students by using 
the Family Group structure to support transition, academic, home and 
counseling needs. Teachers strive to engage students in higher order 
thinking through discussion activities, questioning and writing tasks. 
For example, in classrooms across subject areas, students develop 
arguments leading to essay writing and oral presentations. However, 
all students are not yet thinking at high levels. Further, although 
questioning facilitates student to student dialogue and accountable 
talk, higher order thinking and high level questions do not effectively 
guide student inquiry or discussions in all classrooms. As a result, not 
all students are pushed to think at higher levels, limiting self guided 
inquiry and reflection.        

 Expand the work of teacher teams and individual teachers in using assessment 
tools to monitor student progress and adjust instructional practices so that all 
students’ learning needs are addressed effectively. (2.2)  

o Teachers meet regularly and use protocols to reflect on student work 
and use the results of summative assessments, such as state exams, 
when doing initial planning for their classes. There are common 
assessments to analyze student progress, with data used by individual 
teachers, departments or teacher teams to identify trends and 
determine specific student needs. There are checks for understanding 
and comprehension, with teachers using methods such as “ticket out 
the door”, quizzes, “stop/think/write” and checking in with students, 
while circulating during a lesson.  Students are generally able to 
identify steps they need to accomplish in order to meet learning and 
graduation goals and there is a great deal of motivation to succeed.  
However, common assessments do not go far enough in informing 
student self- assessment and effective adjustments to classroom 
instruction that promotes ongoing improvement in student progress 
towards mastery of learning goals. This hinders teachers’ ability to 
accelerate learning for all students, by more prescriptively focusing 
instruction on skill based interventions or enrichment activities that 
deepen support for students’ individual learning needs.  
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Part 3: School Quality Criteria 2012-2013 
 

School name: Edward A. Reynolds West Side High UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


