
 

 

 

 

 
 
 
 

 

Quality Review  
Report 

 

2012-2013 
 

 

 

 

 

 

 

 

 

 

Thurgood Marshall Academy for Learning and Social 
Change 

Middle - High School 670 

200 West 135 Street 
New York 
NY 10030 

  
 

Principal: Sean Davenport 
 

Dates of review: March 12 – 13, 2013 

Lead Reviewer: Gale Reeves 
 
 

Quality Review: Quality Review Report 
Division of Academics, Performance, and Support 

2012-2013 



 

M670 Thurgood Marshall Academy for Learning and Social Change: March 12, 2013                    2 

 

Part 1: The school context 
 
Information about the school 
 
Thurgood Marshall Academy for Learning and Social Change is a middle-high school 
with 572 students from grade 6 through grade 12.  The school population comprises 
77% Black, 21% Hispanic, 1% White, and 1% Asian students.  The student body 
includes 1% English language learners and 13% special education students.  Boys 
account for 45% of the students enrolled and girls account for 55%.  The average 
attendance rate for the school year 2011 - 2012 was 93.5%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 School systems and partnerships effectively support students and families in 
ongoing learning opportunities where improving student outcomes are high 
priority.  (1.4)    
 
o Both students and parents state that the school environment is “safe and 

education friendly” and that a welcoming and inclusive atmosphere 
permeates throughout the building.  Student accomplishments are 
honored and celebrated on hallway bulletin boards, the school website, 
and via daily announcements.  Students readily greet visitors throughout 
the building and are respectful to each other and adults while the office 
staff establishes a friendly and professional tone that parents speak 
highly of.  Students readily embrace the school’s mission emphasizing 
social learning and service, which provides them with a focused goal 
toward college and career preparedness.  All efforts lead to students and 
parents appreciating that they can turn to teachers, the guidance 
counselor, and social workers, to help resolve personal issues and 
concerns that interfere with learning, thus supportive of students’ needs.  
Parents report that they can contact teachers at any time and that the 
school’s doors “are always open.”  Middle school students participate in 
H2O for Life, a service-learning program that immerses students in global 
issues and social responsibility.  The National Honor and Junior Honor 
Societies have grown in membership and an executive team of students 
was elected to help coordinate various community service projects, which 
along with the Big Brother/Big Sister mentoring program, meet the 
academic and social-emotional needs of students and have resulted in a 
noted decline in superintendent suspension rates.  Two class 
representatives from each grade comprise the two student governments 
functioning at both the middle and high school levels that meet biweekly 
and coordinate weekly “spirit” activities to help foster camaraderie and 
pride throughout the school.  Both groups provide advice and feedback to 
the principal on school policies and events.  Additionally, at the middle 
school level, students create forums to address behavioral concerns.  
School leaders cite this level of student accountability as contributing to 
the reduction in the number of online occurrences for this grade-level 
group of students.  Such active participation in shaping school wide 
decisions helps to support the development of leadership skills and 
bolster students’ self-esteem as evidenced by classroom visits and 
conversations with students.  
 

o A newly created position, Coordinator of Student Activities (COSA), 
primarily focuses support at the high school level, but ensures activities 
across all grades are well coordinated.  The school’s pupil personnel 
committee meets each week and leads to helping staff know individual 
students by name and develop close confidential relationships with a 
number of students as a support mechanism.  The school based health 
clinic coordinates well with other support structures to address the social-
emotional needs of students and their families.  Additionally, students 
who receive homework help and academic tutoring are demonstrating 
better academic success in class.  Attendance team members have 
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developed a laser-like focus when reviewing attendance data.  Noted 
trends result in focused interventions and rewards such as home visits, 
phone calls, assemblies, and student recognition on bulletin boards.  
These targeted efforts resulted in a monthly attendance rate increasing to 
between 94% to 95%, as well as a notable decrease in the number of 
tardy students.    

   

 Critical analysis of a variety of student data provides a comprehensive view of 
school strengths and weaknesses, resulting in targeted planned interventions 
to positively impact student performance.  (2.2)    
 
o Teachers use assorted streams of data including scholarship reports, 

Regents’ passing rates, core course data, teacher prepared tests, and 
design their own writing and math Common Core  Learning Standards 
(CCLS) aligned benchmark assessments, to gauge student 
understanding of the taught curricula.  The English department’s self-
designed common persuasive writing rubric is used to evaluate students’ 
response to a prompt that needs to include evidence to support their 
claims.  The math department refocused its grading policies to ensure an 
increase in the number of students passing the math Regents exam with 
80% or higher.  This initiative is proving successful and, as a result, more 
students are meeting these college and career readiness targets.  As 
such, students are becoming cognizant of the connections between tasks 
and the expectations espoused by the CCLS.  Consequently, teachers 
are demonstrating ways of understanding students’ assessment results 
relative to select standards with a focus on planning work to increase 
student outcomes, which is evidenced in the online assessment system 
and team tracking logs.  
 

o Department and grade level teams create common assessments and 
rubrics used to identify strengths and needs, as well as promote ongoing 
conversation and reflection.  The principal and teachers use these results, 
including student work products, to measure student progress toward 
specific goals and to make needed changes to the curricula.  Individual 
plans are created for students after results are reviewed, and teachers 
review data with specific students in order to review their goals, note 
progress made, and co-create next steps.  As a recipient of a $200,000 
Expanded Success Initiative Grant (ESI), the school is able to use data to 
provide small group academic support to students,   with noted tangible 
results.  For example, a review of credit accumulation data reveals that 
most ninth grade students are on track to meet the goal of 10 credits in 
their first year of high school.  As such, teachers formulate specific action 
plans to address student needs.  
   

 The administration, in collaboration with teachers, prioritizes its use of 
resources and makes effective organizational decisions, which support the 
schools’ instructional goals while empowering the teaching staff.  (1.3) 
 
o With an eye toward increased student outcomes via focused data 

analysis, department teams facilitated by team leaders meet weekly, the 
middle school team meets every Friday, and an inquiry teams meets 
twice each week, resulting in planning targeted instruction.  To further 
support teachers’ pedagogic growth, four times throughout the year the 
school utilizes an approved School Based Option (SBO) and students are 
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released early to allow time for professional development.  Presentations 
conducted by lead teachers as well as network staff revolve around the 
following topics - questioning techniques, lesson planning, assessment, 
analysis of student work and Common Core strategies.  Consequently, 
professionalism across the school community is at a high level.  The 
principal’s budgeting, coupled with staff input, result in the strategic use of 
resources that are aligned to the school’s instructional goals allowing for 
the data analysis and the redesign of curricula to increase student 
performance and close the achievement gap in English language arts and 
math.  The Expanded Success Initiative ensures that the library is open 
until 5:00 p.m. enabling students to access and research projects.  This is 
supported by the librarian teaching a research methodology class offered 
to all high school students.  Additionally, the school’s library is now linked 
to the NYC public library system, thus providing students access to all of 
the books across both systems.  As a result, staff note students’ 
increased voluntary use of the library, with improved research skills 
helping to solidify learning. 
 

o A hiring committee participates in the interview process for prospective 
staff members.  The principal strategically moved staff across grades and 
departments so that all ninth grade students have male teachers as a part 
of the ESI initiative.  Additionally, the inquiry and grade level teams target 
specific groups of students including the lowest third and higher achieving 
students, resulting in targeted assistance during the day and afterschool.  
Consequently, tracking logs reflect the growth of these identified students 
on the most recent formative assessment results.  After a review of data 
revealed a noted decline on State assessments for students with 
individual educational plans, the special education team was restructured 
and lead teachers were selected to support the Integrated Co-Teaching 
(ICT) classes and to foster support for Universal Design for Learning 
(UDL) strategies.  This not only results in a smaller student to teacher 
ratio, but also increases the shared level of accountability to accelerate 
student growth and is conducive to optimal levels of personal success. 

 

What the school needs to improve 
 

 Refine the teacher observation and feedback process to ensure effective 
feedback and closer alignment to the common teaching framework to elevate 
teaching practices.  (4.1)    
 
o The principal and assistant principals conduct formal and informal 

observations but note that they need to increase the frequency with which 
they provide written and verbal feedback to teachers.  A researched 
based tool is used to provide informal written feedback.  However, next 
steps are not consistently aligned to the tool, and feedback is not suitably 
effective, as it does not cite evidence from student work, instructional 
practices, or other data sets.  As such, at times, teachers do not receive 
actionable feedback.  This results in missed opportunities to accelerate 
teacher growth and student outcomes.     
 

o Teachers participate in external and internal professional development 
opportunities.  However school leaders do not yet consistently use 
observation data and teacher input to drive targeted professional 
development opportunities, consequently, hindering individualized 
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support for ensuring teachers achieve his/her own optimal level of 
performance and attain  personal goals.  

 

 Ensure that instruction provides multiple entry points for learning activities 
matched to students’ capabilities and leads to higher levels of engagement 
and extended thinking.  (1.2)  
 
o Data-driven flexible grouping for instruction is evident in some 

classrooms.  The use of Socratic seminars is employed in some English 
classrooms and students are encouraged to cite text to support their 
answers.  Teachers use the workshop methodology with mini lessons, 
modeling, and independent practice, which is evident across grades and 
departments.  Additionally, teachers are posing questions that are more 
open-ended.  However, some teachers continue to ask general, low level 
questions and questions pivot between teacher and student.  As a result, 
conversations are more often too basic and limit students’ ability to 
engage in high-leveled classroom tasks and discussions.  In addition, 
extension activities that stretch the thinking of higher achieving students 
are not the norm across grades and subjects as all students are given the 
same tasks, thus further limiting this relevant student sub-group from 
being challenged and reflective thinkers to maximize their performance.     
 

 Build upon the work around curriculum analysis to develop consistent 
alignment of key standards and CCLS tasks that will increase rigor and 
higher order skills to cognitively engage all learners.  (1.1)    
 
o At the beginning of the school year, school leaders and staff deliberately 

adjusted the curricula in order to make changes to the math scope and 
sequence by integrating CCLS into math units of study.  In a math, class 
the teacher-integrated technology by showing a track and field video from 
the summer Olympics to depict how rates and unit rates relate to ratios.  
This depth of real life application is however not prevalent across all 
content.  In an English class, the unit revolved around a specific novel 
with little alignment to the standards.  The English department continues 
to make further adjustments to the curricula in order to ensure that units 
are fully aligned to the standards and not solely guided by selected 
novels; the use of text-based evidence is in its infancy stage.  As a result, 
most students do not routinely cite text to support their verbal and written 
arguments and the school is missing out on developing well-aligned 
curricula, that addresses its widening achievement gap between the 
lowest and highest achieving students.     
 

o Curricula and academic tasks that ask students to make connections in 
order to justify and support their answers emphasize higher order thinking 
skills in some classrooms.  However, these practices are not yet evident 
across all grades and subjects.  Additionally, planned activities such as 
performance-based tasks that probe for deep understanding and 
application of learning are minimal and as a result, do not sufficiently 
cognitively engage students performing at varied ability levels, especially 
higher achieving students.  Consequently, all students including English 
language learners, students with disabilities, are not suitably challenged, 
nor are they able to make personal connections to themselves and the 
world and transfer their learning to new contexts.  
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Part 3: School Quality Criteria 2012-2013 
 

School name: Thurgood Marshall Academy for Learning and 
Social Change 

UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

 X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


