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Part 1: The school context 
 
Information about the school 
 
The Alfred Zimberg School is an elementary school with 695 students from kindergarten 
through grade 5.  The school population comprises 2% Black, 39% Hispanic, 36% 
White, and 23% Asian students.  The student body includes 17% English language 
learners and 7% special education students.  Boys account for 54% of the students 
enrolled and girls account for 46%.  The average attendance rate for the school year 
2011 - 2012 was 94.5%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 Professional collaborations are a high priority and teachers profit from 
varied opportunities to research effective instructional techniques that 
promote student progress.  (4.2)  
   
o Every teacher is on a team that engages in collaborative inquiry work that 

closely monitors student progress and evaluates the effectiveness of 
teaching practices on student outcomes.  The work aligns to the overall 
school’s goal on writing informational pieces with details, specifically text-
based evidence.  The Common Core Learning Standards (CCLS) are 
embedded in each unit of study across grades and subjects.  For 
example, grade 3 teachers noticed a grade-level trend on a literacy 
performance task on sharks where student writing had facts but they were 
not grounded to text evidence.  The team implemented a variety of 
strategies such as the utilization of different graphic organizers that 
highlight cause and effect.  As a result of this specific discussion around 
student work, current student writing in portfolios indicates that 50% 
grade 3 students showed an increase of one or more levels in 
incorporating cause and effect in their writing as measured by English 
language arts (ELA) performance task rubric adopted from the Common 
Core library.  This strategy is now being applied across the school.  In 
addition, students have demonstrated a minimum of one level of 
improvement along the writing continuum in targeted areas, such as 
organization and citing text evidence that align to their individualized 
learning goals.   
 

o Last year, administrators attended teacher team meetings to support the 
inquiry work throughout the school.  Teachers expressed through 
discussions and a survey that this inhibited their speaking in this setting.  
This year, addressing this concern, the administration does not regularly 
attend meetings.  Teachers received professional development to gain 
facilitator skills, enabling them to now guide collaborative learning 
experiences.  Teachers now set their agenda, pick their focus and set 
their own pace.  Minutes are collected for each meeting as a means of 
accountability and to monitor progress.  The administration continues to 
support teacher efforts by arranging time for extra meetings and providing 
the requested supports.  As a result, teachers meet more frequently as 
indicated in teacher team logs which reflect that they are vested in the 
work and enjoy their leadership roles.  Consequently, student trends and 
progress are monitored on a more regular basis through teacher led 
sessions which focus on the analysis of student work, thus resulting in an 
increase in the CCLS aligned work and improved student learning. 
 

 The school conveys high expectations that promote parent involvement and 
support learning so that staff, students and families work together toward 
achieving the school’s goals.  (3.4) 
 
o The school survey indicated average teacher satisfaction regarding 

communication between administration and staff.  The administration 
created the Principal’s Cabinet, consisting of a staff member from the 
upper grades, lower grades, cluster leader, paraprofessional and the 
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United Federation of Teachers (UFT) chapter representative.  The cabinet 
reviews school policies, as well as issues and concerns that arise.  For 
example, the cabinet surveyed staff to determine professional 
development topics which led to teacher participation in sessions that 
included academic language instruction, Universal Design for Learning 
(UDL), special education strategies and assessments using handheld 
devices.  Minutes are distributed regularly, ensuring consistent 
communication between all staff members.  As a result, this venue has 
established a culture of give-and-take between staff and administration.  
Teachers state that professionalism is enhanced as they now have a 
greater forum for their voice in school decision making.  In addition, 
instruction is more focused in that goals and expectations for instruction 
are now clearly defined through the use of a researched-based 
framework for teaching.  This use of a common language has led to 
improved student performance as noted in greater use of text evidence 
during class discussions and in student writing.  In addition, UDL is now a 
consistent component of planning, supported by teacher team work and 
ensuring ongoing collegiality and accountability towards supporting a 
culture for learning.   
 

o As instruction becomes more aligned to the CCLS to meet the demands 
for college and career readiness, parents expressed a concern as they 
noticed their children’s grades decline on report cards and progress 
reports distributed between marking periods.  Therefore, the school saw a 
need to communicate on a more regular basis with parents as to these 
increasing demands.  The Parent Teacher Association (PTA) executive 
board meetings were increased to a monthly basis, where administration, 
the PTA executive board and a rotation of four to five teachers meet to 
discuss curricular and instructional  changes made to  prepare students 
for college and career readiness.  One such meeting discussed the 
increased difficulty level of homework.  This meeting allowed parents to 
express their concerns and for teachers to explain the pertinence of such 
assignments as well as other instructional practices and their impact on 
student progress.  As a result, these meetings have increased 
communication between school and home.  Additionally, student work is 
supported from the home, as it is being checked for completion and 
accuracy.  As one parent stated, she and her child now know what is 
expected.  Also, the school notes that this partnership has doubled parent 
attendance at other functions such as workshops and school activities, 
where specific information related to academic resources and how 
parents can support their children is shared.   
 

 The instructional cabinet sets clear goals and effectively communicates the 
school’s improvement efforts resulting in a shared commitment to promote 
student learning.  (3.1) 

   
o The school’s Comprehensive Education Plan (CEP) includes a list of 

clear targeted goals and action plans that focus on strengthening teacher 
development, implementing common core aligned units of study, 
improvement for English language learners (ELLs) and increased 
communication.    A review of the New York State English as a Second 
Language Achievement Test (NYSESLAT) exam results indicated that 
students were remaining at either intermediate or advanced levels but did 
not earn scores that enabled them to move beyond this intensive support 
structure.  In order to accelerate student learning for the English language 
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learners (ELLs), the school hired an educational consultant to work with 
teachers to enhance English as a second language (ESL) strategies that 
led to greater student English understanding and success.  This resulted 
in 20% students no longer needing ESL services.  Through lab sites and 
work sessions teachers received professional development to utilize Total 
Physical Response (TPR), word arrays, language function charts and 
complex text as vehicles to amplify instruction for ELLs rather than 
simplify their instruction.  As a result of this work, the school’s Progress 
Report reflects a 7% increase in these students making exceptional gains 
and contributing to closing the achievement gap for ELLs in ELA, 
demonstrating that they are on track to meeting their goals in improving 
their English language skills.   
 

o Based on feedback from teachers on written surveys and discussions at 
faculty meetings and grade conferences and post-conferences, a need for 
targeted professional development around teacher effectiveness became 
apparent.  Communication for individual and systemic teacher 
effectiveness had not yet resulted in significant changes or results.  An 
educational consultant was hired this year to provide professional 
development once a month to the entire staff on this citywide initiative.  
He began in September by explaining the rationale behind the teacher 
effectiveness framework, and led teachers through a self-analysis 
process. From there the work shifted to improving instruction connected 
to research-based competencies and a greater understanding of the 
common core instructional shifts.   At subsequent grade conferences, 
minutes indicate that teachers have become even more aware of their 
performance according to the agreed upon framework.  Therefore, with 
greater self-awareness on the part of the teachers, specific professional 
development plans and activities now occur, and post-observation 
conversations result in more specific goals and next steps for teachers as 
noted in low-inference debrief notes.  As a result of this targeted 
professional development around knowledge of the shifts, student 
performance has shown that more students now cite text evidence and 
academic vocabulary in classroom discussions and written pieces.   In 
addition, based on the analysis of performance tasks in math, a greater 
conceptual understanding and application of math concepts has been 
noted, as evidenced by 90% students meeting benchmarks on monthly 
unit tests.  All of these activities contribute to closing the achievement gap 
in English language arts (ELA) and math as noted in 3.2 additional credits 
granted on the school’s Progress Report.   
 

 The school leader and teachers effectively align curricula to key standards 
and other engaging learning experiences that challenge students and support 
their learning.  (1.1) 
   
o School leaders and staff continuously work toward alignment of all 

instruction to meet the demands of the CCLS in all grades across all 
content areas.  It was identified that more student work products were 
needed to demonstrate students’ increasing understanding of the use of 
informational texts across content areas and text-based responses in 
their writing and discussions.  School leaders hired substitute teachers, 
enabling regular staff to meet to plan CCLS aligned thematic units for 
social studies and science.  In order to allow CCLS aligned instruction to 
result in greater student understanding, the school incorporated the 
instructional shifts across all content areas.  In the case of content areas 
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such as science and social studies, teachers created thematic units that 
include complex text, language work, more nonfiction work and 
culminating student products in the form of a performance task.  These 
written performance tasks are opinion/argumentative pieces that are 
graded on rubrics that recognize the increased rigor of the CCLS.  
Evidence of one such thematic unit that resulted in CCLS aligned work is 
displayed on a bulletin board.  The fourth grade teachers created a social 
studies unit that utilized complex text, language work and a variety of 
nonfiction to delve into Native American culture.  This led to a unit on 
explorers and their impact on Native American culture and the clash that 
occurred between the two cultures.  For the culminating task students 
were required to take a position and create a writing piece from the point 
of view of either an explorer or a Native American, and support their 
opinion.  Based on nonfiction and language rich texts, for example, 
Encounter, by Jane Yolane, students wrote pieces that demonstrate 
meeting the high level thinking required by the CCLS.  As a result, 
students’ performance according to a CCLS aligned rubric indicates that 
85% students demonstrated increased improvement in writing 
argumentative pieces that included academic rich language and text 
evidence, thus  beginning to prepare them for  college and career 
readiness.   
 

o The first grade teacher team noticed a trend when looking at their student 
writing samples, in that many of their students’ writing pieces lacked 
focus.  The first grade teachers analyzed and discussed student work and 
possible solutions.  They adjusted instruction to address topic sentences 
as a focus for their team to improve writing instruction.  A variety of 
strategies, such as sentence framing, brainstorming with partners and 
highlighting key words were shared and implemented with results 
discussed at subsequent meetings.  In sharing best practices, and by 
reviewing student work samples, they identified sentence framing 
strategies to be the most effective in student achievement toward this 
goal.  Therefore, by utilizing this most effective strategy to increase focus 
and engagement in student writing through topic sentences with the use 
of sentence framing, 95% of the first grade students, including students 
with disabilities (SWDs) and ELLs, now demonstrate beginning their most 
recent writing piece with a topic sentence as noted in student writing 
folders.   

 
 

What the school needs to improve 
 

 Refine teaching practices to ensure teachers strategically provide multiple 
entry points so that lessons challenge all students in their learning and result 
in producing meaningful work products.  (1.2) 
    
o Teachers across the school work together to plan lessons and discuss 

scaffolds such as templates, word walls and graphic organizers to support 
ELLs and students with disabilities in response to their needs and 
interests.  Visits to classrooms indicate that technology is often used to 
increase engagement in student learning.  However, lessons do not 
always challenge some students, particularly high performers to their full 
potential, in that assignments do not strategically offer opportunities for 
them to demonstrate higher order thinking skills, extend their learning or 
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fully participate in thought-provoking discussions, thus limiting these high 
performing students with the ability to achieve greater outcomes.   

 

 Strengthen teachers’ assessment practices to provide effective feedback 
resulting in instructional adjustments and clear next learning steps to improve 
student outcomes.  (2.2) 
   
o Student work is available in well organized folders in addition to the 

displays throughout the rooms.  It is also evident that most teachers 
celebrate students’ best efforts through checkmarks, stickers, and written 
comments and use this information to inform instruction.  However, not all 
student work includes feedback for improvement in the form of actionable 
next steps.  As a result, all  teachers are not fully able to evaluate the 
effectiveness of curriculum or instructional decisions based on student 
performance or to provide them with specific next learning steps , thus 
limiting their ability to take ownership of their learning to make greater 
progress   
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Part 3: School Quality Criteria 2012-2013 
 

School name: Alfred Zimberg Q002 UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


