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Part 1: The school context 
 
Information about the school 
 
P.9Q is a/an Elementary/Middle school with 627 students from K through grade 8.  The 
school population comprises 33% Black, 35% Hispanic, 20% White, 11% Asian and 1% 
American Indian/Alaskan Native students.  The student body includes 18% English 
language learners and 88% special education students.  Boys account for 68% of the 
students enrolled and girls account for 32%.  The average attendance rate for the school 
year 2011 - 2012 was 86.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
 
 
 
 

 +
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Part 2: Overview 
 

What the school does well  
 

 A coherent set of beliefs and practices around effective student learning is 
evident in teaching and learning that leads to progress for all students.  (1.2)  
 
o A set of teaching methodologies, grounded in the workshop model, with 

an emphasis on small group work, “pair and share” and concrete supports 
such as graphic organizers support the school’s belief about how 
students learn best.  Across classrooms a focus on explicit teaching of 
thinking skills across content areas is practiced.  Learning experiences 
are planned to ensure students construct their own knowledge using the 
skills.  Differentiated supports that address readiness, interest and 
learning profiles are planned based on identified student needs to give 
each student access to learning objectives and an appropriate mode for 
expressing understanding.  This is demonstrated in the multiple entry 
points provided for students as observed during classroom visits that 
include but are not limited to small group instruction and the use of 
classroom and 1:1 paraprofessionals to support the varied academic 
levels of students.  Teachers impart their plans to evoke higher order 
thinking skills from their students. Professional development during cohort 
meetings infuses the Depth of Knowledge matrix into teacher’s 
questioning techniques by posing questions such as “what kind of 
problem have you had and how was it resolved”?  To address the varied 
learning styles and abilities of students within classrooms, technology is 
used to enhance learning experiences and ensure all students practice 
and apply learning.  As a result of this focus to cohesively support student 
learning, 8.8% of students scored at level 3 or 4 in English language arts 
(ELA) NY State exams compared to 5.8% during the previous year.  
 

 School leaders make strategic organizational decisions around the use of 
resources and scheduling, which are aligned with instructional goals and 
supports improved student outcomes.  (1.3) 
 
o External consultants, school-based coaches and district coaches are an 

integral part of a strategic plan to support teachers in meeting the 
school’s goals in English language arts and math.  The principal has 
scheduled weekly meeting time so that all teachers examine student 
work, talk about differentiating lessons, and make modifications and 
adaptations to meet the individual needs of students.  During 
collaborative team meetings, teachers take responsibility in sharing 
effective practices and share instructional strategies to overcome  the 
learning obstacles of students.  Additionally, time is allocated for teachers 
to engage in interclass visitations to bolster the cohesive implementation 
of best practices in support of the Common Core Learning Standards 
(CCLS).  Key staff members, identified by the principal, serve as lead 
facilitators and work closely with consultants to leverage information 
across the teams.  Professional development, collaboratively led by the 
full time data specialist, school coach and technology teacher, focuses on 
higher order questioning skills to ensure rigor in questions within 
classrooms resulting in increased levels of proficiency in student writing.  
To guarantee that students have access to technology, the school 
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secured a “Reso A” grant to ensure that each classroom is equipped with 
additional computers, SmartBoards and IPads which has resulted in 
increased student engagement in learning activities.  Through the 
effective use of their school based option voting (SBO), administration 
reorganized the school schedule to provide academic intervention 
services (AIS) for students who scored Level 1 on their New York State 
exams in literacy and/or math.  In addition, to support the educational 
needs of the diverse population, the principal created a “hiring” team that 
interviews new teacher candidates.  New teachers, who will work with 
students with emotional disabilities, must have knowledge of Therapeutic 
Crisis Intervention (TCI) and/or Life Space Crisis Intervention (LSCI).  
Teachers who will work with students with autism must have knowledge 
of Applied Behavior Analysis (ABA).  These decisions have led to 
increased time within classrooms for the most challenging students, 
ensuring dedicated time to improve their learning outcomes.  

   

 The school culture is collaborative, respectful and supportive of student 
academic and social-emotional needs, resulting in a safe environment 
conducive to high levels of learning.  (1.4) 
 
o The entire school community’s theory of action focuses on social-

emotional values that ensure students engagement in learning.  Highly 
established systems of positive behavior intervention supports (PBIS) are 
well established, clearly understood and consistently practiced.  The 
school implements “Power of Choice”, “Emotional Literacy”, “Therapeutic 
Crisis Intervention”, “Heart Cart” and “Big Brother/Big Sister”.  These 
programs effectively reinforce positive choices and self-regulation at 
appropriate developmental levels.  The school is attentive and highly 
responsive to how these are implemented, ensuring the maintenance of a 
strong culture for learning for all students.  As a result, the school 
maintains an overwhelming climate of calm and a culture of respect in 
classrooms and throughout the organization.   Students are well known 
by school staff due to the wide range of extra curricular activities such as 
the Girls Power Group, Boys and Girls basketball teams, the Debate team 
and 7th and 8th grade advisories.   To ensure a team approach to 
supporting students,  the PBIS team meets regularly and evaluates data 
with regard to student behaviors.  Administration created an after- school 
program to support 20% of the population who did not respond to the 
school-wide behavior program.  This yielded a 2% increase in student 
attendance.  The team and administrators consistently review School 
Wide Information System (SWIS) data, Online Occurrence Reporting 
System (OORS) reports and monitors individual student “level” reports 
and feedback from parents.  Data analysis reveals a 35% reduction in 
reportable incidents as compared to the same time period last year.  To 
guide school improvement efforts, the school deliberately involves 
students in decision-making processes.  Students are involved in peer 
mediation, guided by related service providers.  Standardized 
assessment students are paired with early childhood English language 
learners (ELLs) for academic periods in ELA and math.  This has resulted 
in aligning IEP transition goals as part of their career readiness 
counseling.  Students also take pride in determining what school activities 
will be included in Spirit Week thereby having a voice in their school.  The 
student body voiced their desire and need for a real gym to Chancellor 
Walcott during an impromptu school visit.  Funds were provided to honor 
their request. During advisory time on Fridays, a student representative 
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from each class at the middle school level meets with counselors and 
PBIS members to review specific issues and topics such as transitional 
planning and emotion recognition through the emotional literacy program.  
Parents acknowledge the ease and availability of speaking with 
administrators, teachers and counselors.  Parents stated that the school 
provides workshops on topics to help support caretakers with valuable 
information such as respite care.  

 

 The school aligns curricula to state standards including defined key standards 
to increase student performance.  (1.1) 
 
o Core Curricula, aligned to the CCLS, with an emphasis on the 

Chancellor’s Instructional Expectations (CIE) for a range of students of 
varying intellectual abilities have been purposefully chosen.  The school 
has created curriculum maps aligned to the District 75 Units of Study and 
Treasures for literacy along with Everyday Math, Impact Math and Equals 
for their students in alternate assessment.  In literacy, the key focus is on 
text based evidence, writing arguments, increasing vocabulary acquisition 
and use along with comprehension.  In math there is a focus on 
mathematical practice, number system, number and operations in base 
ten and fractions and ratios and proportional relationships.  Teachers 
work with students to connect classroom learning to real life experiences.  
Emphasis is placed on making content relevant to students to maximize 
the transfer of skills.  Programs such as Heart Cart, Pet-Care and the 
Interschool Newspaper ensure students have opportunities to learn skills 
and apply them in the context of a school business.  Students gain retail-
wholesale knowledge as they study income, profit and socially acceptable 
behaviors.  These programs ensure that students apply and extend skills 
and understandings to solve real-world problems.  The coherence in 
planning and purposeful decisions has impacted on student progress and 
movement and growth of students to a least restricted environment (LRE) 
as evidenced by an additional 20 students moving LRE.  There is a 
school-wide focus on higher order thinking skills across content areas that 
is embedded into the questioning skills used by staff.  Across classrooms 
rigor is entrenched into daily routines of instruction by posing questions 
that provoke students defending their thinking.   The result is an emphasis 
on pushing student thinking in order to promote academic gains for all 
student populations.  Using Webb’s Depth of Knowledge in the design of 
rigorous tasks engages students as they work to use to respond to 
questions posed.  As a result, student responses to writing prompts as 
well as peer to peer dialogues now includes direct reference to text based 
information and the defense of thinking ensures that students meet the 
higher expectations of the CCLS.    
 

 

What the school needs to improve 
   

 

 Refine the use and analysis of assessment data at the classroom and team 
levels  to gain a stronger understanding of student performance in order to 
provide meaningful feedback to staff, students and families (2.2)   
 
o Administrators, teachers, related service providers and paraprofessionals 

collect and use a range of formative and summative assessments such 



 

Q009 The Walter Reed School: March 20-22, 2013                     6 

as Scantron, Acuity, Early Childhood Learning Assessment System 
(ECLAS), Brigance and NYS Alternate Assessment results, teacher 
constructed rubrics and checklists to assess for independence and 
accuracy for students in alternate assessment. Teachers administer pre- 
and -post assessments from the school’s ELA and math curriculum.  The 
analysis of this data is used to track student progress in meeting their 
Individualized Education Plan (IEP) goals. Presently, some teachers use 
this information to make adjustments to their instruction.  For example, 
during a collaborative team meeting one of the teachers discussed how 
she needed to refine her lesson to support a student who was struggling 
with academic language.  Suggestions were presented by other team 
members who had knowledge of this student and provided additional 
strategies.  Rubrics are aligned with key standards; however, there is 
limited feedback from teachers to students or self-assessment tools that 
provide clear next steps to guide learning.  As a result some students are 
uncertain of their academic strengths and weaknesses thereby preventing 
them from knowing what they need to do in order to improve their 
progress and performance.   
   

 Refine school wide analysis of student data and work products by teacher 
teams to generate a complete picture of students’ progress towards mastery 
in all core subjects.  (4.2)     
 
o A collaborative teacher team meeting is dedicated to the process of 

identifying students who are struggling in their classes and the 
interventions needed to support their progress.  Teacher team facilitators, 
chosen based on their areas of expertise, design team meetings.   
Teachers analyze assessment data, student work samples and strategies 
and activities that encompass the needs of identified student subgroups.  
Teachers engage in professional collaborations that focus on creating 
appropriately rigorous tasks based on examination of student work.  The 
team is using an inquiry approach, but the work has not yet resulted in the 
identification of consistent supports and strategies that demonstrate 
significant improvements in student learning.   Although this structure 
serves to identify students, it does not yet connect the examination of 
student work against instructional tasks to yield actionable next steps for 
both individual and teams of teachers. While all teachers are engaged in 
professional collaborations with set goals and collegial supports to build 
capacity, there is little evidence that their work has led to progress 
towards grade level or school-wide goals.    
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Part 3: School Quality Criteria 2012-2013 
 

School name: The Walter Reed School P009Q UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
 X   

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


