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Part 1: The school context 
 
Information about the school 
 
P.S. 032 State Street is an Elementary school with students from pre-kindergarten through 
grade 5. The school population comprises 1% Black, 19% Hispanic, 15% White, and 64% 
Asian students. The student body includes 12% English language learners and 9% special 
education students. Boys account for 53% of the students enrolled and girls account for 
47%. The average attendance rate for the school year 2011 - 2012 was 96.6%. 

 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 School wide instructional practices consistently provide students with multiple 
opportunities for student to student discussion and reflection that promote active 
learning and student ownership of their work. (1.2) 
 
o  Administration and staff embody the belief that students should play an 

active role in their learning. This school wide philosophy is implemented 
through the school goals that focus on the planning of higher order 
questions within lessons that elevate student discussion through 
consistent turn and talk strategies.  Students embrace the practice of 
“partnerships” and actively engage with their peers to deconstruct tasks 
and apply their knowledge to their work.  For example, in one math class, 
students were working in different math centers around multiplication 
strategies.  They were correcting each other’s errors and taking notes on 
the different strategies used by their peers to solve the problems.  In an 
English language arts class, students were sharing their argument essays 
and discussing which paragraphs were stronger, providing facts and 
evidence from each piece.  Finally, when asking students throughout the 
school who to go to for help in class, all stated, “your partner first and 
then the teacher.”  These school wide belief systems and classroom 
routines provide students with access to key problem solving and critical 
thinking skills leading to increased student outcomes and high levels of 
student persistence and self regulation of their learning as evidenced 
within student portfolios that demonstrate growth from pre to post task 
writing and math assessments, teacher feedback and rubrics that 
highlight student goal attainment within units of study.   
 

 The principal makes informed and effective programmatic decisions and utilizes 
resources to best support the school wide goals and address the learning needs 
of staff and students resulting in improved student outcomes. (1.3) 

 
o  Using data trends culled from past performance tasks; the principal isolated 

an area of need in the early childhood grades that addresses student 
response to the effective use of multimedia in writing.  In support of alignment 
to the common core learning standards and the college and career readiness 
continuum, the principal created a “non-fiction” cluster position.  This 
curriculum, offered to all students in lower grades twice a week, focuses on 
the exploration of multiple sources in all content areas to gain an 
understanding of the effective use of multimedia in research and 
argumentative writing.  Consequently, writing within student tasks and pre 
and post assessments demonstrate increased student ability to transfer 
these skills and synthesize information across a variety of media to form an 
idea around a nonfiction topic.  Additionally, student work culled from this 
cluster meets key standards of the expectations of CCLS within these early 
grade levels as measured by customized rubrics and student responses 
during conferences focused around analyzing nonfiction text. 
 

o   Vertical, grade, gifted and talented and dual language teachers are all 
programmed to meet at least once a week to evaluate curriculum, review 
student work and adjust practices based on school data. Grade level 
schedules are organized so teachers within each grade teach specific 
content areas at the same time to allow for movement of students within and 
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across classrooms.  Additionally, the principal has aligned literacy coaches to 
work with lower and upper grades, a part time gifted and talented coach, 
network math and English language learner support specialists, Teachers 
College staff developers and the school data specialist to work with selected 
teams to support their work and address their learning needs. Finally, she 
has scheduled, “Turnkey Wednesday” the first Wednesday of every month 
for teachers to share the work they are engaged in and discuss school wide 
curricular and instructional concerns.  As a result of this strategic 
organization structure, the school has a cohesive understanding of 
curriculum, instruction and the specific needs of students that have improved 
student outcomes school wide as measured by the school progress report 
increasing from a C to an A. 
 

 The principal and staff foster a community that provides students with a nurturing 
environment that highlights student accomplishments leading to positive student 
behaviors and an enthusiasm for learning. (1.4) 
 
o  Given the diversity of academic programs offered within the school, the 

community is committed and successful in cultivating an inclusive 
environment where all children are excited to take part in the learning culture 
of the school. School based supports, such as multi aged partnerships, 
provide opportunities for older students to support their younger peers. There 
are also “language buddies” where English proficient students support 
English language learners in completing classroom assignments. In one 
classroom, a language buddy was editing the work of his partner and 
providing support as to how to structure a paragraph that was written in 
Spanish. Additionally, the school celebrates both character and academics in 
their student of the month program and students boasted about their input 
around classes offered by teachers during the Friday enrichment clusters 
which include drama, fitness, sewing, set design, comic book making and 
yoga. Collectively these practices ensure student participation in academic 
success, provide them with a voice in decision making and motivate them to 
come to school as evident in the 96.6% attendance rate and an increase in 
student performance and progress in both English language arts and math as 
indicated in the school progress report.   
 

o   The guidance department plays a significant role in meeting the academic 
and social/emotional needs of students and provides consistent support for 
staff members as well around addressing these needs. Students expressed 
gratitude at the way they feel supported and understood by adults in the 
building which helps them to be successful. Teachers state that supports 
they receive allow them to plan more effectively and implement instructional 
and behavioral strategies to engage all learners in their classrooms.  
Additionally, in support of the school wide belief of peer to peer engagement 
and discussions to accelerate learning, the guidance counselor pushes into 
classrooms to assist children struggling with communication and 
interpersonal skills. These structures have increased student engagement 
and ensure that all aspects of individual students’ learning needs are met as 
evidenced by a decrease in students requiring support services, an increase 
of students moving into less restrictive academic environments and 47% of 
English language learners demonstrating gains on the speaking and listening 
section of the NYSESLAT based on these supports. 
 

 The school has effectively aligned assessment strategies and rubrics to 
accurately gauge student progress within the framework of the CCLS so 
adjustments can be made at the school level to support continued student 
achievement. (2.2) 



 

Q032 P.S. 32 State Street: January 9, 2013  5 

 
o   Along with their work around curriculum alignment, administrators and 

teachers have developed cohesive rubrics within the school that provide 
an accurate portrait of where students fall within the standards. These 
rubrics are embedded within each unit of study and students use them, 
along with self assessment checklists, to see where they are and set 
goals within the curricular expectations. In addition to this framework, 
there are benchmarking points. Teachers provide feedback using “hearts 
and footprints” that celebrate student strengths and provide clear next 
steps towards mastery of the standards. All feedback is aligned to the 
school’s rubrics. These clear practices create a consistent lens around 
standards based work and provide meaningful information for students to 
use to engage in thoughtful improvement of their work products as 
indicated through significant increases in student argument writing skills 
and improved ability to show student thinking in math measured within 
tasks on each grade level.  
 

o   Throughout the school, teachers consistently use Teachers College, 
Study Island as well as teacher created pre and post assessments, tasks 
and conference checklists as a way to measure student learning.  During 
common planning and inquiry time, student work from these tools is 
measured against the standards and modifications are made to 
curriculum to support weak trends identified on grade level or within 
content area.  Additionally, these tools are used to identify and track 
school wide, class or individual student deficiencies.  As a result, teachers 
receive meaningful information on both student learning trends and 
instructional practice and are able to better target groups of students who 
require supports or extensions and meet their needs within units of study 
throughout the year as evidenced by an increase of 12% of students 
obtaining level four on the state English language arts exam and a19% 
increase of students obtaining a level four in math. 

 
 

What the school needs to improve 
 

 Extend the work of curriculum and task development to incorporate teacher 
planning that will effectively increase levels of rigor and refine tasks to accurately 
address the diverse needs of learners within the school. (1.1)     

o    Vertical teams within the school meet weekly to review and revise 
curriculum and tasks to ensure accurate alignment to key standards 
within the framework of the common core state standards. Expectations 
of student work include; the effective use of text based evidence to 
support reasoning within English language arts, science and social 
studies and constructing viable arguments, using content based 
vocabulary and modeling in mathematics.  However, although curriculum 
maps highlight instructional supports for English language learners and 
students with disabilities, it was evident in some classrooms that the 
design of tasks did not contain supports to yield outcomes that 
demonstrated mastery of the focused standards nor did they fully 
challenge these subgroups to allow for a deeper understanding and 
transfer of skills or content minimizing opportunities for full cognitive 
engagement for students at this end of the achievement continuum. 
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  Build on feedback strategies and systems to ensure they are clearly aligned to a 
common framework to articulate clear expectations for best practices and to 
further promote a culture of professional growth and reflection. (4.1)  

o  School leaders engage in frequent observation cycles through focused 
walkthroughs and formal and informal observations to assess teaching 
and learning throughout the school. The administration plans individual 
meetings to provide feedback and works with teachers to develop next 
steps to improve their pedagogy.  Additionally, both the principal and 
assistant principal align feedback to teachers using student work products 
for the students they teach. However, although there are feedback 
artifacts that emphasize specific practices and strategies through next 
steps to elevate school wide practices, this feedback is not consistently 
aligned to the school’s chosen research based framework and next steps 
are not directly aligned to teacher goals and do not include specific time 
frames. As a result, teacher understanding of their strengths and 
weaknesses and expectations of teacher practice using a common, time 
bound lens is not fully embedded in this process limiting opportunities to 
accelerate professional growth and teacher ownership of their learning. 
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Part 3: School Quality Criteria 2012-2013 
 

School name: P.S. 032 State Street UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


