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Part 1: The school context 
 
Information about the school 
 
William Wordsworth is an elementary school with 396 students from pre-kindergarten 
through grade 5.  The school population comprises 71% Black, 15% Hispanic, 1% 
White, and 10% Asian students.  The student body includes 7% English language 
learners and 8% special education students.  Boys account for 46% of the students 
enrolled and girls account for 54%.  The average attendance rate for the school year 
2011 - 2012 was 94.1%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The principal has established very effective, strategic systems for school self-
evaluation, review and modification of practice, leading to a clear, coherent 
focus on improving student learning. (5.1)    
 
o Administration uses Learn Boost to check student growth. This online 

portal is used to check student grades in at least five areas of study in 
addition to attendance. The portal allows for teachers to analyze trends 
across classrooms and grades that allow staff and school leaders to 
evaluate and adjust curricular in response to student learning needs. 
Teacher teams meet once a week to analyze student work based on the 
Common Core Learning Standards (CCLS) tasks. It can easily synthesize 
overall achievement or take a deeper dive into specific data ranges in 
order to instantly note strengths and trends to drive instruction to ensure 
students are learning. Learn Boost helps the administration to ensure 
there is curricular and instructional coherence school-wide. Consequently, 
meaningful information on instructional practices is disseminated that 
supports accelerated student growth, as evidenced by common 
assessments, English language learners’ tasks and monthly teacher team 
instructional calendars. All these documents support alignment regarding 
what is taught, how it is taught and to whom it is taught. 
 

o Teachers’ responses to the recent School Survey regarding professional 
development opportunities led administration to provide teachers 
opportunities to self-assess and plan for improved teacher practice, 
especially in implementing CCLS tasks, based on observation data 
provided by Teach Boost. Teach Boost is an online software program that 
allows administrators to view teacher proficiency over time via the use of 
graphs based on Danielson’s domains. Teachers are able to provide peer 
feedback during intervisitations each month. In addition, teachers also 
use Teach Boost to communicate with administrators regarding 
actionable feedback they have provided on teachers’ pedagogy. The 
impact of this timely feedback is improved instructional practice as 
explained in written administrative feedback during follow-up sessions 
that note key improvements. This system allows teachers to learn from 
each other as well as from administrative guidance.  
 

 The principal and staff work as a unified team to create a calm, respectful and 
orderly environment in which learning can take place, resulting in good 
behavior by students as well as enthusiasm for and progress in learning. (1.4) 

 
o As part of the Mayor’s Interagency Task Force on Truancy and Chronic 

Absenteeism, the school has created an attendance team that assigns 
staff members to targeted students in order to monitor attendance. The 
principal knows that research states that students who have poor 
attendance suffer academically. To reverse this trajectory, the attendance 
team tracks students with poor attendance and provide familial support, 
guidance and incentive to families for improved attendance. In addition, 
two clubs have been created: the Never Been Absent (NBA) and the 
Never Found Late (NFL). The names of students in both clubs are on 
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public display throughout the year on a bulletin board. Mentors deployed 
by the Department of Aging, who work with the Parent Teacher 
Association, also reward excellent attendance monthly and recognize 
students who have demonstrated improvements. For example, the 
student who demonstrated the greatest increase in attendance since last 
year was awarded two tickets to see “Annie” on Broadway, courtesy of 
Mayor Bloomberg. Student academic performance has been enhanced 
by the alignment of programs, community based organizations and 
parental feedback that support the school’s goals to maintain a culture of 
trust. For instance, based on parent requests for homework assistance, 
the school collaborated with the Jamaica YMCA to create an afterschool 
program that essentially extends the school day for 100 targeted 
students. Records show that enrolled students are completing homework 
with greater consistency and understanding, thereby supporting both the 
academic and personal growth of students.  The school also held a 
Parent Summit in October to raise awareness about how attendance 
affects academic life. As a result of all of these efforts, in the past three 
years, the school has excelled in its attendance rates each year with an 
impressive 95.1% attendance in January. 
 

o Instead of using the term “Anti-Bullying Week,” the principal uses 
Upstander Week to dissuade students from using the word “bully” and 
promote good behavior in the school.  To increase the event’s impact, 
teachers were given professional development in the Upstander 
Principles. The UpStander Week kicks off with an UpStander assembly 
that is designed to engage scholars, parents and staff in communicating 
school expectations about what UpStanders do.   The impact of this 
assembly has been the creation of an inclusive environment where 
scholars, parents and staffs learn how to value and respect each other. 
By having students actively focusing on positive behaviors with staff and 
family support, the school has seen a decline in student occurrence 
reports as compared to this time last year (35 from 62, a total of 56%).  
The data obtained from 2011-2012 and 2012-2013 Online Occurrence 
Report System reports clearly demonstrates that students have 
experienced social-emotional growth through the UpStander Week as 
well as many other support systems in the school. There are 
structures/teams in place like Pupil Personnel Committee, School Based 
Support Team, an Attendance Team and a SAVE Coordinator to ensure 
that students’ needs are met.  The impact has been a reduction in the 
number of infractions that result in disciplinary action by 56%. This 
decline in the number of incidents involving student infractions correlates 
to academic gains by creating a safer space for student learning, as 
evidenced in the number of books students are reading in the morning. 
This increased number of books read by students is evident in reading 
logs completed by all students in grades K-5, and reveals the school has 
created safer, quieter spaces that encourage and enable more reading 
and learning.  

 

 Expectations for delivering the standards-based curriculum are clear and well 
supported by instructional calendars that include progress-monitoring 
checkpoints, which work to facilitate improved student learning. (1.1) 
 
o In order to ensure that curricula is aligned to the CCLS, the principal 

convened groups of teachers to review and augment the curricula to 
include CCLS units of students and instructional shifts as outlined in the 
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Citywide Instructional Expectations. In addition, as part of the school’s 
plan to close the achievement gap, Webb’s Depth of Knowledge levels 
are used to assess the rigor of assigned tasks. This was evident in 
teacher team meetings where CCLS standards are referred to and 
accessed regularly. Teachers meet to plan lessons for students that 
provide opportunities for all students to engage in academic tasks and 
rigorous habits. This was evident in lesson plans that demonstrate 
differentiated instructional activities, homework assignments and 
assessments based on the needs of students with disabilities, English 
language learners, and high performing students. They also use the 
Learnzillion online portal to provide actionable feedback to students 
through targeted and standards-based PowerPoint slides. While the 
computer program itself does not ensure that students are learning, the 
assessments utilized by teachers provide evidence that students are 
learning concepts, acting on feedback and adhering to rubrics. The 
uniformity and consistency of curricula can be found in three areas: the 
rubrics that are used during self- and peer-assessment, the standards 
based feedback along with the instructional PowerPoint supports for 
students based on student work samples and the common assessments 
that are used to measure student progress. Teachers’ use of this online 
resource results in focused instruction that supports student mastery and 
ensures that the entire community is aware of what is being taught and its 
connection to the CCLS. Not only do teachers and support staff provide 
parents and students with CCLS narratives and objectives, they are also 
provided with exemplars of tasks and rubrics to assess tasks. This has 
contributed to a community that prepares students for the rigorous habits 
and cognitive demands of college and careers.   
 

 Through regular use of a wide range of relevant data, leaders and staff have 
an ongoing understanding of the performance of students by group and by 
subject, which informs instructional and organizational adjustments. (2.2)    
 
o Based on the recommendations from last year’s Quality Review, the 

principal revamped the school’s grading policy. The Comprehensive 
Grading Policy now includes quizzes and assessment averages, as well 
as classroom and homework completion percentages for all core 
curricular subjects. There is also a bonus score/performance level if a 
student completes the Common Core Learning Task. Finally, a hyperlink 
is included on the policy report for teachers to go to the Teachers College 
Independent Reading levels for overall reading alignment. The system is 
not only comprehensive for staff; it also enables school staff to interpret 
data to make informed decisions about resource allocations, teaching 
strategies, and/or student groupings. This new grading policy outlines 
assessment practices that offer transparency with regard to mastery of 
CCLS standards, opportunities for teacher and inquiry teams to analyze 
trends and provide actionable feedback to students, all of which results in 
meaningful and useful information on instructional practice.   
 

o Teacher teams meet to create assessment calendars and parent letters 
that not only outline topics and dates for common assessments in at least 
five areas, but offer suggestions to parents about how to support the 
mastery of skills at home. Cluster teachers have also collaborated with 
teams to create assessments in their respective subject areas. 
Administrators routinely review parent communication, letters, weekly 
homework sheets and assessment calendars with actionable feedback for 
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teachers about the level of rigor of tasks, evidence of differentiation of 
tasks, and suggestions for parents regarding content. Evidence was seen 
in written, actionable feedback to a teacher team about the level of rigor 
of assigned student homework. This particular homework assignment 
was then revised, in collaboration with an administrator and members of a 
teacher team, to include clearer expectations and adaptations in more 
content areas in order to meet the needs of diverse learners. 

 

What the school needs to improve 
 

 Promote greater consistency in instruction based on data so that lesson 
planning reflects purposeful groupings, students are challenged and 
questioning extends thinking to maximize student learning. (1.2)    
 
o The school has begun to identify rigor with the use of the Depth of 

Knowledge (DOK) categories. Teacher teams use the DOK wheel to 
assess the level of tasks and instructional activities in a given unit. They 
have also introduced Hess’ matrix, which integrates Bloom’s Cognitive 
Process dimensions and DOK levels. However, in classes observed, the 
level of instruction was not rigorous enough to provide appropriate 
challenge, especially in terms of implementing effective higher-level 
questioning that facilitates higher–order thinking and extends learning 
experiences for all students.   
 

o Although some classrooms provide students with multiple entry points 
into the curricula, there are inconsistencies across classrooms on how 
teachers are using the access points to scaffold instruction for students to 
ensure that they reach their intended learning targets.  For example, in 
one classroom observed, when the students were analyzing a non-fiction 
article, they were all reading an article on written on the same level. Thus, 
it is unclear if the current strategies are setting a path towards mastery of 
skill and content for all groups of students including English language 
learners and students with disabilities. 
 

 Create a strategic plan to ensure teachers receive suitable assistance from 
the school’s specialists in order to improve classrooms and support students 
in creating meaningful student work products. (1.3)    
 
o Even though the school supports the preliminary Comprehensive 

Education Plan goals using various funding streams for afterschool 
programs that are meant to bolster improved student performance, the 
programs to which the monies were allocated did not reveal an increase 
in the quality of the student work observed. This current lack of 
opportunities for students and teachers to engage in interactive learning 
impedes the production of meaningful student work, thereby missing 
opportunities for enriching academic tasks across content areas.    
 

o After looking at the English language learners’ data for the past five years 
and finding that only 20% of those students progressed, the principal 
changed the English language learners’ services from a pull-out program 
to a push-in program. The principal also has moved the students around 
so that they are grouped together. This process is in the beginning 
stages; hence it is not yet clear that this new intervention strategy is 
effectively advancing the school’s instructional goals. 
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Part 3: School Quality Criteria 2012-2013 
 

School name:  UD D P WD 

William Wordsworth Elementary School             Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards? 

  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2 Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4 Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3 Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

 X   

3.1 Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1 Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2 Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

   X 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


