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Part 1: The school context 
 
Information about the school 
 
The Jacob Blackwell is an elementary-middle school with 437 students from pre-
kindergarten through grade 8.  The school population comprises 38% Black, 49% 
Hispanic, 7% White, 0% Asian and 4% other students.  The student body includes 67% 
English language learners and 15% special education students.  Boys account for 50% 
of the students enrolled and girls account for 50%.  The average attendance rate for the 
school year 2011 - 2012 was 91.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school uses its resources effectively to build teacher capacity and 
improve instruction as evidenced by increased student engagement in 
academic tasks.  (1.3)      
 
o The school uses its resources successfully to improve the learning 

outcomes of all students.  For example, grade teams noted that students 
in grades 3 through 8 had not mastered certain skills which resulted in 
only 33% of all students tested achieving Level 3 or above on the New 
York State English as a Second Language Assessment  Test 
(NYSESLAT) .  The instructional cabinet decided to purchase and 
institute an online literacy program that would give students daily reading 
and writing activities that were leveled and engaging.  Teachers were 
provided professional development on effectively using the program.  As 
a result, after four months, a review of the Lexile/Reading activity report 
indicates that students have increased their lexile scores, and as noted, 
some students increased up to 99 lexiles.  
 

o Teachers meet in grade team and planning teams a minimum of two 
periods a week with support of a coach, collaborating to design tasks, 
rubrics, units of study and lesson plans.  Upon reviewing student work, 
the inquiry team decided to have a school-wide focus on reading for 
meaning.  They researched the Visual Thinking Strategies (VTS) teaching 
method and incorporated this into school curriculum centers on open-
ended yet highly structured discussions of visual arts, significantly 
increasing students’ language, and literacy skills, especially the English 
language learners (ELL) and Students with Disabilities (SWD).  
Consequently, teachers note students generate significantly more 
instances of critical thinking skills, have more to say, and are more likely 
to provide evidence for their thinking.  
 

 The school community appreciates the safe, respectful, and orderly school 
environment and the support for the personal and academic development of 
students.  (1.4) 
 
o In reply to student responses to the school survey, school leaders 

implemented the following programs; Character Counts for K through 
grade 5 classes and Overcoming Obstacles for middle school students.  
The Character Counts program which focuses on six pillars of character 
education including  trustworthiness, respect, responsibility, fairness, 
caring and citizenship, and  Overcoming Obstacles as a life skills program 
teaches middle school students skills needed to excel in school, at home 
and on the job.  During daily advisory periods, students meet in small 
groups of eight to ten with a teacher advisor in an environment where 
students feel comfortable to say anything and forge relationships of trust 
among each other.  Since the implementation of the Character Counts 
and advisory programs, the school community notices that overall 
students are more respectful and there are fewer suspensions.  Last year, 
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by the month of December, there were three superintendent suspensions.  
This year, there are none.  
 

o The school attendance team, which consists of the principal, family 
worker, school aide, parent teacher association (PTA) president, 
guidance counselor, pupil accounting secretary, and parent coordinator, 
meets monthly to coordinate supports that align with student learning 
needs.  To monitor attendance concerns, logs are kept detailing all 
outreach to parents, which includes using a computerized system to 
phone parents and mailing of postcards.  Additionally, parents are invited 
to meet with the counselor to discuss their children’s social emotional 
development.  The school provides monthly incentives such as garden 
club, school newsletter, peer mediation, girls club, and conflict resolution 
to encourage students to come to school on time everyday.  By focusing 
on the students’ interests and needs, there has been an overall increase 
in attendance by 2% from last year.   
 

 The school leader and teachers effectively align curricula to key standards 
and offer a range of learning experiences that engage students and support 
their learning.  (1.1) 
 
o After reviewing the Citywide Instructional Expectations and an analysis of 

the New York State exam and the Dynamic Indicators of Basic Early 
Literacy (DIBEL) data, the school identified reading and writing as areas 
of focus.  Grade teams have thoughtfully written rigorous units of study in 
English language arts and math, which address the Common Core 
Learning Standards aligned to the magnet grant theme of multi-media.  In 
a fifth grade class, students presented content rich projects about a 
branch of government using Smart board technology, I-pads and laptops 
as part of their power point presentations.  Consequently, teachers stated 
that after each presentation students asked clarifying and probing 
questions that led to deep conversations and comparisons of the different 
branches of government, thus preparing students for college and career 
readiness.   
 

o Teachers use standards based curricula and rubrics designed by the 
grade teams to promote thinking and cognitive engagement.  During 
weekly team meetings that focus on literacy planning, the magnet 
program’s literacy coach guides teachers with the design of learning 
activities to engage English language learners and students with 
disabilities.  For example, in grade 7, students completed reading the 
book, “Freak the Mighty”.  After the first lesson, the teacher team got 
together and reviewed the questions to require students to support their 
responses with explicit textual evidence, thus increasing thinking skills as 
noted in one-to-one conferences with students.   
 

 Teachers effectively use a wide range of assessments aligned to the 
curriculum resulting in a clear understanding of the performance of students, 
guides instructional decisions, and inform planning.  (2.2) 
 
o Teachers effectively use Reading Trackers, DIBEL, Common Core State 

Standards, Correlation Chart, baseline assessments, end-of-unit tests, 
and other common assessments aligned to key standards.  The school’s 
reading and math programs include a comprehensive assessment 
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component and student self-assessment.  For example, exit slips provide 
teachers with information so that they make appropriate adjustments to 
academic tasks for subsequent lessons.  Teachers use the assessment 
data to flexibly group for instruction and to modify lessons so that tasks 
are matched to students’ learning needs.   
 

o In looking at data across grades, the instructional cabinet noticed there 
was a disparity between report card grades and achievement on 
standardized tests.  Individual teachers on a grade had different grading 
policies, so in order to foster continuity and track student progress, a 
common grading system is now in place this year.  School-wide policies 
such as correlation between levels and average ranges were developed 
through grade meetings with magnet coaches.  Teachers on each grade 
decided what percentage will count for tests, projects, and class 
participation for consistency.  Therefore, students and teachers are 
provided with strong and accurate feedback regarding instructional 
practices’ impact on student achievement.   

 

What the school needs to improve 
 

 Refine teaching practices to ensure teachers strategically provide multiple entry 
points so that lessons challenge all students in their learning and result in 
producing meaningful work products.  (1.2) 

 
o Teachers across grades and subjects plan lessons and use appropriate 

scaffolds to provide multiple entry points into instruction in response to 
students’ performance and interest.  The use of graphic organizers to 
structure writing helps students organize their ideas and increase the 
writing volume as noted in their work products.  Additionally, the school 
focuses on supporting high needs students such as English language 
learners and students with disabilities by offering academic intervention 
services.  However, lessons do not always challenge some students, 
particularly high performers, to their full potential, in that assignments 
miss out and do not include opportunities for them to demonstrate higher 
order thinking skills or extend their learning, thus limiting even greater 
learning outcomes.       
 

 Utilize the observation process to provide quality feedback to teachers and 
promote professional growth and reflection, resulting in improved instructional 
practices.  (4.1) 
    
o School leaders offer recommendations for teachers to improve their 

instructional practice through the use of formal and informal observations 
and analysis of student work products.  The school has adopted 
Danielson’s research-based rubric to articulate clear expectations for 
teacher practices and uses that framework for development of teacher 
pedagogy.  However, feedback is not always clear as it does not 
specifically target areas for improvement to fully support the development 
of teachers.  This limits the school’s ability to identify teacher’s specific 
areas for improvement to further strengthen teaching craft and positively 
impact student outcomes.   
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Part 3: School Quality Criteria 2012-2013 
 

School name: Jacob Blackwell School UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


