
 

 

 

 

 
 
 
 

 

Quality Review  
Report 

 

2012-2013 
 

 

 

 

 

 

 

 

 

 

Edward K. Ellington Elementary School 

28Q140 

166-01 116th Street 
Jamaica, N.Y. 11434 

 
  
 

Principal: David Norment 
 

October 23 & 24, 2012 

Lead Reviewer: Beverly Ffolkes-Bryant, Ed.D. 
 
 

Quality Review: Quality Review Report 
Division of Academics, Performance, and Support 

2012-2013 



 

Q140, Edward K. Ellington School, October 23, 2012                     2 

 

Part 1: The school context 
 
Information about the school 
 
The Edward K. Ellington School is an elementary school with 640 students from Pre-
kindergarten through grade 5. The school population comprises 75% Black, 11% 
Hispanic, 2% White, and 2% Asian students.  The student body includes 3% English 
language learners and 14% special education students.  Boys account for 53% of the 
students enrolled and girls account for 47%.  The average attendance rate for the school 
year 2011 - 2012 was 92.8%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 The school is a safe place where students are engaged in learning and 
benefit from the effective level of support they receive for their personal and 
academic development.  (1.4)  
 
o To address the student absenteeism rate, the principal makes sure that 

all students school wide experiences the use of computers, physical 
education and the arts.  He also brought in the Swim for Life and Chess in 
the Schools programs.  Additionally, there is also a monthly attendance 
board where student attendance is charted and incentives are given for 
perfect attendance.  As a result student attendance has risen from an 
87.85% yearly average attendance to a very large majority of 92.8% in 
2012 – the highest average in the last seventeen years.  
 

o The school offers various opportunities for parents. The Parent 
Symposium held every September allows parents to meet teachers, view 
classrooms and participate in workshops on the Citywide Instructional 
Expectations.  The weekly, Friday Focus facilitated by the parent 
coordinator promotes parental support at home. Additionally, monthly 
coffee with the principal allows parents to voice their concerns.  Various 
professional development sessions for teachers include, Increasing 
Parent Engagement, Using Inquiry Work to Accelerate Collaborative 
Groups, Analyzing Student Periodic Assessments, Evaluating Student 
Work, and Aligning Feedback to the Common Core Standards. These 
encouraging venues support teacher efforts to keep students on track, 
accelerate student growth and reinforce the optimistic learning 
environment.  
  

 The principal has created a learning community that is well focused on 
student outcomes with a vision to continue to accelerate learning. (3.1)    
 
o The most recent Learning Environment Survey results show the need for  

“an orderly, discipline and respectful learning community”, which 
prompted the principal into designing this goal in addition to the required 
Principal Performance Review Goals.   Another goal, “supporting 
accelerated learning for African-American and Latino male students” was 
created as a result of the state examination data.  The PPR goals are 
also the school’s Comprehensive Educational Plan goals for the year. 
This alignment has resulted in the implementation of focused school-wide 
initiatives that address individual student needs and improve academic 
achievement for all students. Since the implementation of this goal the 
school has seen positive behavioral impact via a significant decrease in 
the number of incidents that occurred with the Black and Latino Boys.  
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o The principal consistently reinforces the school’s goal focusing on 

African-American and Latino male students (“Support the accelerated 
learning in ELA and Math for all Black and Hispanic male students.” ) by 
devoting a section in his weekly newsletter to teachers addressing the 
data of this population, and offering strategies. It is reinforced by every 
teacher who receives a list of students in their class that identifies each 
one of the categories in the previous slide. It is expected that every one of 
those highlighted must be academically monitored on a weekly basis. 
These ongoing communiqués manifest the school’s high standards 
thereby providing attention to student needs around knowledge and 
understanding and strengthening teacher practice. 
 

 The school has established effective systems for monitoring teaching practice 
with a clear focus on improving instructional practices. (4.1)    
 
o The administration provides informal and formal feedback to teachers 

through observations that are aligned to their rubric and to the school 
goals.  Using the TeachBoost program, teachers receive feedback the 
same day via email.  Consequently, they are able to make precise, timely 
teacher performance evaluations and provide specific feedback that 
informs the quality of the work and next steps to improve.  
 

o The Administration uses The TeachBoost online observation tool 
program, which is aligned to Danielson’s Framework for Teaching to 
monitor and track improvement in teaching practice. TeachBoost gives 
real-time reports and views which areas need help, observes teachers 
based on the competencies and share continual rapid feedback. The 
Administration uses the data from formal and informal observations for 
professional development opportunities based on areas of need. This 
process allows for a differentiated approach to assessing and supporting 
teachers at various levels, thereby creating effective and targeted 
pedagogical support.   
 

 

What the school needs to improve 
 

 Promote greater consistency in instruction based on data so that lesson 
planning reflects purposeful groupings, students are challenged and higher 
level questioning maximizes student learning.  (1.2)    
 
o One of the principal’s instructional goals for this school year was for 

teachers to incorporate various level 3 and 4 questions into their lesson 
by utilizing the Depth of Knowledge rubric developed by Norman Webb. 
Poster-sized rubrics were distributed to every classroom to display and as 
reference for teachers.  Teachers were also provided with extensive 
professional development in higher level questioning and questioning 
prompts based on both Blooms’ Taxonomy and Hess to use in the 
classroom and help build quality thinking.  However, teachers primarily 
asked students lower recall questions which did not encourage student 
discussion and engagement in classrooms observed. It is therefore 
unclear if the current strategies are setting a path towards mastery of skill 
and content for all groups of students.     
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 Develop coherence and alignment between the Common Core Learning 
Standards, the Citywide Instructional Expectation’s shifts and the school’s 
current curriculum to ensure that all students make progress in their learning. 
(1.1)    
 
o Teachers and administration found that text complexity was a challenge 

in literacy after analyzing last year’s Common Core Learning Standards 
tasks.  Retreats during the spring and summer enabled teachers to 
unpack the CCLS with text complexity and rigor and then write the 
curriculum.  Even though students were reading materials based on their 
levels in lessons observed, the lesson itself did not contain rigorous 
projects or questions resulting in the absence of engaging tasks that 
challenge student thinking and hinder academic growth.   
 
 

o The iReady program is an online platform that offers ongoing diagnostic, 
personalized data-driven results of student skills in literacy and math. 
Teachers are required to use the iReady student data for planning 
multiple entry points. However, it was not observed in classes visited. 
Consequently, it is uncertain if the current strategies are setting a path 
towards mastery of skills and content for all groups of learners.  
 

 Develop a cohesive system of assessments to ensure that all teachers know 
their individual student needs, strengths, and achievement across the 
curriculum on an ongoing basis to support targeted instruction.  (2.2)    
 
o Even though it is the school’s policy for the description of the task as well 

as the rubrics for student work to be posted, it was not consistently 
evident on bulletin boards.  In addition, there is no formalized classroom 
assessment system such as conferring and use of rubrics consistently 
embedded in classroom practices to regularly assess students. Therefore 
it is not known what is expected which limits teachers’ ability to identify 
best practices in order to promote successful strategies as well as 
address whole school and individual challenges.  
 

o In classrooms observed, there was no evidence to show that teachers 
use ongoing checks for understanding and student self-reflection.  This 
lack of coherence in assessment practices inhibits teacher teams and 
individual teachers from identifying more granular strengths and student 
needs in order to improve learning outcomes. 
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Part 3: School Quality Criteria 2012-2013 
 

School name:  UD D P WD 

Edward K. Ellington Elementary School              Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

X    

2.2 Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

  X  

3.4 Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3 Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

 X   

3.1 Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1 Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2 Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


