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Part 1: The school context 

Information about the school 

P.S. 183 Dr. Richard R. Green is a K-8 school with 529 students from pre-kindergarten 
through grade 8. The school population comprises 56% Black, 32% Hispanic, 5% White, 3% 
Asian and 4% other students. The student body includes 5% English language learners and 
22% special education students. Boys account for 50% of the students enrolled and girls 
account for 50%. The average attendance rate for the school year 2011 - 2012 was 92.2%. 

Overall Evaluation 

This school is proficient. 
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Part 2: Overview 

What the school does well 

 Diligent standards work has redefined curriculum and academic tasks school-
wide, enabling daily opportunities for students to engage in the higher order 
thinking required to support achievement of new performance standards. (1.1)  

o Over the past several years, the principal’s prioritization in focusing on City-
wide Instructional Expectations has fostered on-going development and 
revisions of curriculum maps and instructional tasks to more closely align 
them with the demands of the Common Core Learning Standards (CCLS). 
Purposeful decisions to emphasize particular writing standards and focus 
on the CCLS shift to expand non-fiction study have led to changes in 
writing tasks. While student assignments once emphasized research 
papers and response to literature, students now engage in tasks requiring 
them to explain and back up personal positions with evidence, which in turn 
strengthens their research skills and their identification of key details 
through citation of textual evidence. Bulletin boards and student portfolios 
evidence writing across curriculum areas. Teachers implement CCLS-
aligned units in English, math, social studies and science. As a result, 
students benefit from academic tasks that require reading across a broad 
range of texts, which increases their content knowledge and application 
skills supporting college and career readiness anchor standards. 

o The principal requires teachers to use Depth of Knowledge (DOK) rubrics 
to evaluate lesson plans and identify DOK levels of academic tasks. 
Seventh graders worked independently to do comparative textual analysis, 
annotating text and creating thesis statements to support a position. Third 
grade students analyzed author’s word choice in text to determine author’s 
purpose. Performance tasks in an eighth grade Integrated Co-Teaching 
(ICT) class included collating research information on two different career 
options in order to write algebraic functions that describe potential total 
salaries and rate of change over time depicted by tables and graphs. This 
consistent emphasis in developing rigorous habits and embedding higher-
order thinking ensures that a diversity of learners are engaged cognitively. 
When compared to peer and citywide schools, the school has 
demonstrated subgroup progress with ICT and Special Education Teacher 
Support Service (SETSS) students in the lowest third achieving 64th and 
67th English language arts percentile scores respectively for peer schools 
and 64th and 60th percentile scores as compared to schools city-wide.  
Likewise in math, SETSS students, lowest third students and Black and 
Hispanic males scores were between the 62nd and 73rd percentile for peer 
schools and between the 59th and 68th percentile citywide, attesting to the 
school’s ability to design curriculum that challenge diverse groups of 
students. 

 The school aligns curriculum and teaching strategies to support all students’ 
access to curriculum, raising levels of student engagement. (1.2)  

o Across classrooms, teachers effectively use a variety of teaching strategies 
such as open-ended questions, reference charts, graphic organizers, 
rubrics, portfolios, text annotation, visualization, vocabulary study, 
differentiated text, and routines such as partner talk and strategic grouping, 
providing opportunities for active participation by students of all abilities. 
This active engagement is evidenced in how students describe their work 
and what they do in class. A third grader spoke proudly about a report on 
Nigeria that earned him a good grade, noting that he worked three days at 
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home and “put a lot of effort into it”. An eighth grade student explained how 
she learned the real meaning of heroism in researching a writing 
assignment.  In persuasive essays, sixth graders used rubrics and provided 
feedback to their peers regarding the quality of evidence provided to 
support positions. In addition, students across grade levels were able to 
describe how taught strategies helped them learn. In speaking about CCLS 
tasks, they note how their work has become more challenging.  In 
classrooms, teachers design activities to immerse students in text through 
study of vocabulary and key details. For example, third graders analyzed 
word choice to determine author’s purpose and seventh graders annotated 
text, comprehending key information in preparation for writing thesis 
statements.  During such tasks, students demonstrated the ability to work 
independently and also cooperatively, animatedly sharing their thinking with 
peers. Thus, teachers’ careful attention to aligning pedagogy with 
curriculum coupled with integration of strategy work and ensuring multiple 
entry points enables students to be highly engaged and successfully 
complete more rigorous learning tasks.  

 Strategic administrative decisions support the school’s instructional goals to 
meet students’ needs and raise academic achievement. (1.3)  

o Recognizing the need to improve overall performance scores across 
grades, the principal purposefully instituted shared modeled reading. 
Teachers note that this practice exposes all students to rigorous grade 
level text, affording students opportunities that they did not always have 
when reading only their leveled texts. Furthermore, teachers describe the 
positive impact on their pedagogy, explaining that while “the task may be 
the same” they have learned to use “multiple entry points” to engage 
students and improve learning.  In another tactical decision, the principal 
created a Google Docs student assessment spreadsheet in which teachers 
enter all portfolio and assessment task grades, quiz and homework grades, 
and other formative assessment results. This system provides an easily 
readable visual format of student performance and progress, as well as 
real time access to student data for classroom and cluster teachers and 
related service providers, promoting better communication among 
teachers. Other practical results are the easy facilitation of grade reports, 
and the effect on both teachers and students in terms of increasing 
accountability.  One teacher stated that there is a difference between telling 
students that they need to improve and sharing real life data, stating that 
when her students “look at my laptop, they end up paying more attention.”  
Also, the school purchased an online computerized assessment tool, i-
Ready, in order to have an additional assessment aligned to instructional 
shifts and selected standards, as well as to prepare students to take future 
online assessments. As a result, baseline, mid-year and year-end analysis 
results supplement periodic assessment information and provide additional 
information to teachers on students’ strengths and areas of need so that 
more timely instructional adjustments are made. In addition, the school 
procured Ticket to Read, an online reading program, which students can 
access at home. This allows students to gain more exposure time to 
informational text and practice in taking online assessments. Teachers also 
express appreciation for additional data gained from these new tools that 
guide their instructional decisions to target teaching for specific student 
needs. As a result of these strategic decisions, teachers report increased 
student learning and on-going student improvement in student scores is 
evidenced in the school’s Google Docs tracking tool. 

o Administration intentionally set up common grade lunch and prep times to 
supplement scheduled weekly inquiry and monthly grade team meetings, 
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providing multiple and expedient opportunities for teachers to connect with 
each other. Also, the principal added additional teachers to the school’s 
instructional cabinet that meets weekly and established point persons to 
attend network institute trainings. She charged lead teachers with the 
responsibility of sharing their learning with fellow teachers and involved 
staff in instructional walkthroughs with a network coach. One result is that 
teachers acknowledge their role as professional developers, demonstrating 
a shared sense of responsibility for onsite adult learning. Grade seven 
teacher team members spoke about how colleagues turn-keyed 
information on language standards and text complexity that has prompted 
them to revise units of study. Thus, scheduling and staffing decisions are 
empowering teachers. Teachers are demonstrating greater leadership in 
running their grade teams and volunteering to conduct professional 
development within the school for both their fellow staff members and 
parents as well. As a result of this work, teachers design instructional units 
aligned to Citywide Instructional Expectations supporting CCLS learning 
standards. Additionally, this has led to improved coherency in teaching and 
learning across the school. Teachers continually revise tasks and work 
together to develop pedagogy that increasingly focuses on student 
engagement with progressively more time for student thinking and 
demonstration of that thinking within lessons.  For example, students are 
expected to explain their thinking in written and oral tasks, explicitly stating 
their rationale using supporting evidence to defend their conclusions.  

 The school has established a safe and respectful learning environment that 
promotes the academic and personal growth of its students and staff. (1.4)  

o In response to concerns expressed in the annual School Survey, the 
school instituted the Positive Behavior Intervention System (PBIS) to 
reduce bullying and motivate students through promoting and 
acknowledging better choices. The principal notes that the SAVE room, 
once constantly in use, is used much less now. Teachers stated that while 
they always had behavior systems, they were not coherent across the 
school and credit PBIS with bringing the coherency that has made a 
positive difference in significantly decreasing incidents. Both students and 
parents concur. One parent stated how impressed she was when a boy 
defended her daughter on the bus, advising another student about the 
proper way to treat others. In addition, the safer and more peaceful 
environment has shifted teacher attitudes and allowed greater focus on 
pedagogy furthering their understanding and expertise. To give students 
more voice, middle school teachers established a student council which is 
coordinated by three teacher volunteers.  Students explain that the school 
listens to them and that their student council has helped organize things 
they like, such as a spirit week and a dance. Together with an active pupil 
personnel team, teacher training, and the decision to maintain a full time 
dean, social worker, and guidance counselor, the school is able to 
coordinate attendance, youth development and social emotional learning 
to ensure that its students are well supported within their academic 
environment.  In addition, the principal realizing that numerous referrals to 
outside support agencies did not result in services to families, researched 
how to establish on-site services. As a result, the school has established a 
partnership with New Horizons, a community-based organization that has 
just established onsite counseling for students and their families.  

What the school needs to improve 
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 Further develop assessment analysis to ensure that targeted needs are more 
transparent in informing tactical pedagogical adjustments required to raise the 
numbers of proficient students. (2.2)  

o The school uses several common standards-aligned assessments 
including i-Ready, Acuity benchmark, Kaplan, Envisions and Fountas and 
Pinnell, in addition to end of unit assessments and rubrics across subject 
areas to evaluate student progress and to decide next steps. Teachers 
recognize that students have difficulty in vocabulary, inferencing, 
informational text, number sense and solving multi-step problems in math. 
However, although they use this information to group students for 
instruction such as guided reading, teachers are not always able to 
articulate why students are having difficulty in particular areas. For 
example, while early childhood teachers stated that a colleague provided 
them with a training session in miscue analysis of running records, their 
skills are not yet sufficient to support deeper causal analysis regarding the 
variety of miscues that inhibit student learning. Thus, while grade teams do 
analyze common assessments and use information to make curriculum 
and instructional adjustments, they do not always garner the specific 
actionable feedback needed to paint a clear portrait of students’ mastery 
and next steps to raise academic achievement so that greater numbers of 
students in all subgroups reach proficiency. 

 Continue to hone observation protocols and feedback to teachers to ensure 
strategic interventions and professional development will further elevate 
pedagogical skills that promote positive student academic outcomes. (4.1)  

o While supervisors regularly conduct informal observations, snapshot visits, 
and conscientiously adhere to all requirements of the contracted 
observation system, writing lengthy detailed observation reports, the effort 
to be comprehensive interferes with a defined focus. Even though the 
school is making this an area of attention and using a network-designed 
tool to illuminate trends to track teacher progress and to inform where 
supervisor intervention is needed, opportunities are missed to identify 
specific leverage skills identified in teacher and supervisor analysis of 
student work.  Thus, the staff is less able to target applicable personnel for 
strategic follow-up in order to deepen pedagogy and further student 
learning.  

o Based on selected domains of the Danielson framework, teachers receive 
immediate written feedback, as well as suggestions that they report to be 
helpful, especially in making them aware of the need to improve their level 
of questioning. However, post-observation conversation with explicit links 
to reflection on developmental levels of the rubric and teachers’ stated 
professional goals is not always evident. Therefore, opportunities for 
deeper reflection for characterizing what effectual instruction looks like and 
connection to reshaping personal professional goals needed to reach the 
uppermost levels of Effective and Highly Effective Danielson ratings is 
diminished.  
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Part 3: School Quality Criteria 2012-2013 

School name: P.S. 183 Dr. Richard R. Green  UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

  X  

2.2 Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic 
and personal growth of students and adults? 

  X  

3.4 Establish a culture for learning that communicates high expectations to staff, 
students and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals 
and meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1 Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1 Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2 Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

 

 

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  


