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Part 1: The school context 
 
Information about the school 
 
Frederick Douglas Academy VI is a high school with 445 students from grade 9 through 
grade 12.  The school population comprises 67% Black, 27% Hispanic, 4% Asian, and 
2% White students.  The student body includes 4% English language learners and 16% 
special education students.  Boys account for 53% of the students enrolled and girls 
account for 47%.  The average attendance rate for the school year 2011 - 2012 was 
81.2%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 Assessments are aligned to key standards and teachers use common 
measurements, as well as on-going checks, in order to prepare all students 
for college and career readiness skills. (2.2)    

 
o Uniform mid-term and final examinations and analyses of student tasks 

are utilized across grades in each subject area to determine student 
progress and make adjustments to both instruction and curriculum.  An 
analysis of the results from these common assessments is routinely used 
to make re-teaching decisions, to offer tutoring and extra help to identified 
students and to design next-term course offerings based on the 
demonstrated needs of the students.   

 
o The examination of student summative assessment data and student 

work by department teacher teams has prompted a school-wide decision 
to emphasize writing across grades and subjects, which is aligned to the 
school’s focus on developing this curricular area.  Teachers utilize 
Regents-based English language arts (ELA) and social studies rubrics in 
addition to customized rubrics for specific genres of writing such as 
reflection journal, poetry and essay rubrics to enable students to self-
assess the quality of their work, to provide them with explicit suggestions 
for improvement and to monitor student achievement during lessons.  As 
a result, teachers have a deeper understanding of their students' 
academic strengths and areas of need.    

 

 The principal and staff work as a united team to create an orderly and 
respectful environment, where all students are known, in order to support 
learning and social growth.  (1.4)   
 
o The principal and staff maintain a respectful culture by conducting 

periodic assemblies and daily eight-minute recitation periods that review 
the school's creed of respect for all, personal discipline and high work 
ethics to sustain school morals and a culture that is conducive to learning.  
These daily affirmations and the cooperation of both students and 
teachers contribute to well-managed classroom environments and orderly 
hallway movement during change of classes, regardless of the school’s 
large campus and shared facilities.  Students and parents appreciate the 
administration's open door policy as well as staff willingness to provide 
extra assistance to students and attribute the school's respectful culture 
to the nurturing family atmosphere that has been established.  Both 
parents and students state that safety and respect levels are high within 
the Academy’s hallways and classrooms but diminish outside of the 
building in the community.   An active student government includes 
twenty-eight students from all grades, three of whom are members of the 
School Leadership Team (SLT), where they voice concerns and share 
ideas, resulting in the recent stepped-up hiring of a replacement English 
teacher.  These conditions contribute to steadily declining occurrence 
reports and suspension rates within the school.   
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o The school maintains two full-time guidance counselors who work with 
students, parents, teachers and administrators to ensure that all students 
are on track to graduate.  These counselors routinely review student 
transcripts, Engrade online grading reports, ARIS assessment data, 
Regents data, teacher comments from student progress reports and 
attend monthly teacher team meetings. During their participation in the 
team meeting, they get detailed academic information to help them know 
individual students’ progress which is used to create individual action 
plans to support student success.  This close and ongoing interaction 
among all school constituents enables students to receive the individual 
attention they need to succeed in their learning.  As a result, high 
percentages of students report that teachers, counselors, school leaders 
and other adults know their name or who they are on the 2011-2012 
Learning Environment Survey.     
 

 The school maintains a culture for learning that expects students to follow a 
path of college and career readiness and provides feedback to help families 
assist their children in reaching these expectations.  (3.4)    
 
o Students and parents report that upon entering the school students 

become indoctrinated into a culture that expects them to follow a path for 
college and career readiness.  The use of an on-line grading system 
enables parents to know their child's daily attendance, behavior, 
participation and academic performance.  Parental workshops are 
routinely conducted to serve as information sessions on varied topics 
such as use of the online grading tool, common core learning standards, 
the use of essay rubrics, intervention programs and the college 
application process. In addition, parents receive information about their 
children in real time and in the context of their lives through one-on-one 
phone contacts, emails and home visits when necessary to ensure that all 
families are able to support students' success.    

        
o Teacher teams and staff establish expectations for all students to achieve 

college and career success.  All students are tracked by staff for credit 
accumulation and Regents pass rates and seniors complete an 
individualized graduation plan to ensure that they complete all New York 
State graduation requirements.  Saturday school is conducted for 
students who need to make up work and build the skills required to 
increase credit accumulation and Regents pass rates.  The Guidance 
Office Shares College guides, online college search programs and 
scholarship websites with students and parents and provides access to 
Career Zone Interest Inventories to help non-college bound students 
decide a career path.  Students in need of additional support attend after-
school teacher tutoring, lunch-and-learn sessions with teachers and peer 
tutoring to enable them to reach Regents' standards.   As a result, greater 
numbers of students, including sub-groups, are passing their classes this 
year in preparation for post secondary needs.           
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What the school needs to improve 
 

 Accelerate alignment of all curricula to State standards with rigorous tasks, 
refined for the needs of all students, in order to close the achievement gap. 
(1.1)   
 
o The school emphasizes writing across subjects and grades and is 

working with network support staff to develop scope and sequence 
curriculum maps in each content area that align with Common Core 
Learning Standards (CCLS) units of study.  However, initial CCLS units of 
study in each of the four content areas are at various levels of 
development and completion.  Present curricula structures do not include 
instructional maps that detail a consistent plan for inclusion or 
assessment of rigorous academic habits and higher order skills across 
grades and subjects.  Additionally, they do not consistently provide 
accommodations or supports for English language learners and students 
with disabilities.  The lack of consistent structures to support the 
standards and push rigor across all grades and subjects, reduces the 
ability of some classes to consistently engage students in rigorous 
instruction that is well matched to their needs and abilities.            

   
 

 Promote greater consistency in differentiated instruction so that lesson 
planning reflects purposeful groupings, materials accommodate learners of 
different ability levels and learning styles are utilized to engage all learners. 
(1.2)    
 
o The school espouses a philosophy of student centered classrooms that is 

based on the three Danielson competencies of Designing Coherent 
Instruction, Using Questioning and Discussion Techniques and Engaging 
Students in learning.  However, differentiation is not consistently practiced 
across classrooms to ensure that all learners are able to engage in higher 
level tasks.  For instance, some class visits demonstrate teacher directed 
lessons that leave little opportunity for students to discuss their thoughts 
or explain their thinking.  Some collaborative team teaching classes 
regularly require all students to perform the exact same tasks utilizing 
identical materials while the teachers circulate around the room providing 
assistance as needed.  This practice does not provide scaffolds or modify 
tasks sufficiently enough to meet students at their points of entry, 
contributing to an average drop of  20% for the lowest third of students 
earning 10 plus credits in each of their first three years of high school.     
 

 Strengthen observation practices by providing effective feedback in a 
consistent manner that is fully aligned to a research-based common teaching 
framework to elevate school-wide instructional practices.  (4.1)    
 
o The school is following through with plans to conduct four informal 

observations for each teacher this year.  However, multiple templates 
have been used to provide feedback to teachers making it difficult to 
consistently provide effective feedback to all teachers. While teachers do 
receive next steps feedback based on the teaching framework, the 
progression of reports jumps across competencies for teachers, without 
making professional development suggestions or follow up during 
subsequent visits, thus hindering efforts to improve teaching skills.  In 
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addition, administrators state that students are asked to bring their work 
to them to discuss what they have learned during observed lessons; 
however, there is no evidence of this.   As a result, some teachers are 
unable to articulate areas they are currently working on or next steps 
feedback they received as part of this process to increase professional 
growth and report their experiences with the framework as "work in 
progress".      

 
o Feedback provided to teachers mentions strengths, challenges and next 

steps utilizing language from the competencies aligned to some 
components of the Danielson Framework.  However, the framework 
ratings are not shared with teachers after these visits, thus thwarting 
efforts to clearly communicate to teachers their abilities as measured 
along the continuum of expectations for the targeted competency areas.  
As a result, observation practices are not yet fully connected to a 
research-based common teaching framework and teachers are not 
provided with the feedback needed to reflect on their practices and hone 
their skills to raise pedagogical capacity.     
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Part 3: School Quality Criteria 2012-2013 
 

School name: Frederick Douglas Academy VI High School UD D P WD 

Overall QR Score      X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

 X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

 X   

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


