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Part 1: The school context 
 
Information about the school 
 
Learners and Leaders 24Q305 is an elementary school with 392 students from Pre-
Kindergarten through grade 3.  The school population comprises 3% Black, 80% 
Hispanic, 10% White, and 7% Asian students.  The student body includes 22% English 
language learners and 18% special education students.  Boys account for 57% of the 
students enrolled and girls account for 43%.  The average attendance rate for the school 
year 2011 - 2012 was 89.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 School leaders prioritize the use of resources in order to make effective 
organizational decisions and support the school’s instructional goals. (1.3)    
 
o The school has invested in resources such as Imagine Learning and 

Voyager Passport designed to support the school’s goal to align their 
reading and writing with the Common Core Learning Standards (CCLS) 
as well as engage students in complex text. Students’ writing indicates 
that students are collecting information and using a variety of graphic 
organizers and bubble maps to develop their writing ideas.   As a result, 
student conferences reveal that students are writing expanded pieces and 
are able to synthesize difficult text at their reading level. In addition, 
students who are in need of reading remediation are receiving Academic 
Intervention Services (AIS) and results have gleaned successful. Of 
eighteen third graders receiving AIS, 85% have improved in proficiency 
since September, 2013. 
 

o A resource team made up of staff and administration collaboratively hires 
teachers based on their credentials and the impact of their practices with 
students. The principal is able to sustain expectations of exemplary direct 
services to students by enabling support staff to reinforce the work of the 
classroom teachers. The bulk of the school’s funding is channeled toward 
the hiring of highly qualified staff. This has resulted in consistent student 
progress on pre- and post-assessment tests for English Language 
Learners (ELLs). Last  September,  66% of the ELL population was below 
proficiency in English language Arts (ELA) and to date 16% are now on a 
proficient level and the other 50% are approaching proficiency in  reading 
levels.  
 

 School leaders effectively monitor pedagogy with a focus on deepening adult 
learning and improving instructional practices throughout the school. (4.1) 

 
o Daily classroom visits, framed to meet the criteria of the Danielson 

Framework for Teaching enable teachers to receive frequent feedback 
beyond the formal observation structure. Teachers engage in  
opportunities through administrative feedback and team conversations to 
analyze the quality of their questions and prompts. Strategies are 
implemented so that students can deepen their understanding of 
concepts and measure their ideas against those of their peers through 
built in time for discussions and quality checks using their work as the 
springboard for analysis. Guided next steps for teachers are consistently 
followed up with discussion, professional development and additional 
observations until teaching practices show evidence of progress in 
students’ work. This focused cycle of classroom observation and 
feedback has supported improved teacher practice and growth. 
 

o In support of teacher development, feedback details suggestions 
including how to provide more autonomy to students in the classrooms. 
This has heightened students’ awareness of the criteria for assessment 
so that expectations for learning are clearer and more attainable at 
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different levels.   In addition, based on the implementation of feedback 
received regarding modifications to instruction, teachers have noted 
successful outcomes by flexibly grouping students in reading and 
adjusting instruction in response to students’ ability levels to achieve the 
goal (teaching point) of the lesson.  This is evident in the data for 
kindergarten students.  According to Teachers College Assessment Pro 
data on running records, every kindergarten student who was below level 
in September 2012, is currently on Level A, B or above. 

 

 Teaching practices across the school reflect a common belief about student 
learning and consistently provide purposeful supports to meet varied student 
needs. (1.2)    
 
o Through the use of the workshop model and teaching points, classroom 

practices reflect a clear set of beliefs around student centered learning. 
Teachers use data to determine how to adjust lessons to meet students’ 
needs for small group instruction using a variety of graphic organizers, 
highlighting organizers by color and enlarging sections of text for greater 
clarity. Meaningful work products in writing like non-fiction chapter logs 
show the outgrowth of how teachers are using specific writing data such 
as making connections between new facts and prior knowledge to 
pinpoint what students need to exceed writing benchmarks. According to 
the results from the Fountas and Pinnell Leveled Literacy Intervention 
(LLI) kit, ELLs are more able to use creative vocabulary that is displayed 
in  classrooms and have become more reflective in their narratives 
showing an improvement of 34% in baseline writing from on-demand 
pieces to finished products. 
 

o Classroom teachers are using operations and algebraic thinking and 
measurement and data to assist students of all levels gain clarity of math 
concepts. Kindergarten students have had success in working with 
double digit numbers to build their foundational understanding of place 
value. Pre- and post-test scores on math assessments have indicated 
that the strategies, scaffolds and questions employed by the teachers are 
yielding results. Based on the math performance tasks, 66% of students 
in grades K-2 have made progress compared to September, 2012. 
Additionally, first graders showed an increase of 87% in math since 
September, 2012. 
 

 Teachers succinctly use assessments that are aligned to the curriculum  to 
establish a clear understanding of the performance of students in order to 
guide instructional decisions and inform planning. (2.2)  
 
o The schools has identified the need to focus on ELLs and SWDs in 

reading and writing by using ongoing data  like running records, 
conference notes and the Teachers College Continuum for On-Demand 
Writing to identify overall trends in these subgroups. Individualized 
instruction that targets specific skill gaps in order to strengthen  students’ 
deficiency skills is routinely incorporated into classrooms. Consequently, 
data is being used to focus on strategic pedagogical interventions that 
improve student learning outcomes for identified subgroups of students. 
Results indicate that these identified students in Grade 1 were far below 
proficiency in September, 2012 and 30% improved by attaining a Level 1 
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as of  November, 2012.  Additional progress was revealed in January, 
2013 showing 21% of the students were now above proficiency level. 
 

o Teachers and teacher teams work on developing purposeful tasks, as 
well as designing and modifying rubrics to assess student progress 
towards meeting key standards. Assessed tasks include reporting on a 
text with appropriate facts and relevant, descriptive details and asking 
questions to check understanding of information in order to link comments 
to the remarks of others. Rubrics are used across the grades so that 
teachers share a common lens for determining students’ progress. 
Analysis of anchor papers and student work during teacher team 
discussions has resulted in adjustments to curriculum maps and 
instructional strategies, such as the re-teaching of content using varied 
resources and technology in order to assure that students are reaching 
their mid-year and annual goals. 
         
 

What the school needs to improve 
 

 Increase the consistency of rigor within tasks, to ensure that all students are 
challenged and engaged in higher order thinking.  (1.1)    
 
o The school uses the Teachers College curriculum in reading and writing 

in order to consistently encourage rigorous habits, higher order skills and 
implement standards-based lessons. Students make evidentiary 
arguments in conversations and writing which reveals their 
comprehension of the text.  Although work throughout the grades reflects 
the instructional shifts in literacy, modifications to surface the critical 
thinking capacities of ELLs and SWDs are not coherently embedded in 
instruction across grades and specialty areas .  Consequently, lessons 
and academic tasks limit students’ ability to share their thoughts in a 
coherent manner. For example, some students find it difficult to articulate 
why they are learning specific material and how it can help them later in 
life. This has deterred the achievement of subgroups such as SWDs as 
evidenced on informal school reading assessments. 
 

o Teacher teams meet regularly to modify instructional strategies and 
concepts like organizing relevant facts found in complex text using 
information they have collected in student data and work. This can be 
seen in classrooms throughout the school, specifically indicating that 
students in grade three who are above grade level in reading continue to 
receive 90% or higher on pre- and post-assessments and mastery levels 
on performance tasks. There is, however, limited data reflecting the 
strengths and needs of lowest and highest ELLs and SWDs in content 
area classrooms making it difficult to know whether or not these students 
are cognitively engaged and being challenged to meet the expectations of 
the CCLS. 
 

 Improve school-wide systems for evaluating curricular and organizational 
decisions in order to make needed revisions, build coherence, and accelerate 
student learning. (5.1) 
 
o Parents and students alike expressed their content with PS 305, which 

they deem their “sweet home away from home”. Students feel well cared 
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for, safe and are able to turn to multiple staff members for help and 
reassurance. Parents are very pleased with the school and would highly 
support the extension of grades from the current third grade to fifth grade. 
There are many programs and partnerships offered to  young learners’ to 
support their development and creativity such as the school’s music 
program entitled Music and the Brain, a daily interdisciplinary and goal 
centered physical education program, an after-school opportunity called 
Little Kids Rock, which offers instrumental learning, art study and projects 
highlighting the holidays, Visual Storytelling through Poetry, CookShop for 
Families, and the after-school Ridgewood YMCA that provides homework 
assistance. Students and parents speak highly of these opportunities, but 
at this time evaluation of the effectiveness of each in-house and after-
school program is limited. Consequently an understanding of the 
alignment of programs with students’ learning needs and the expected 
goals of the CCLS is hindered. 

    
o The school is implementing many new programs and ideas to increase 

students’ progress. Envisions Math is being piloted this year and teacher 
teams are measuring the success of the program for its coherence to the 
Common Core alignment. Professional development on Webb’s Depth of 
Knowledge and thinking maps to promote cognitively rigorous discussions 
is also in design stages. At this time each program is showing gradual 
progress, but there is no evaluative system being used to determine 
measurable success with particular attention to how teachers can better 
support student mastery of the CCLS.  
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Part 3: School Quality Criteria 2012-2013 
 

School name: Learners and Leaders PS 305 UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

     X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


