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Part 1: The school context 

Information about the school 

Cambria Heights Academy is a high school with 237 students from grade 9 through grade 12. The 

school population comprises 79% Black, 9% Hispanic, 2% White, and 4% Asian students. The student 

body includes 3% English language learners and 16% special education students. Boys account for 

48% of the students enrolled and girls account for 52%. The average attendance rate for the school 

year 2011 - 2012 was 92.2%. 

            

            Overall Evaluation 

             This school is proficient. 
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Part 2: Overview 

What the school does well 

 Across most classrooms, teachers provide students with challenging tasks that require 
them to use critical thinking and problem solving skills at their entry levels, as well as 
encourage collaboration, which results in more rigorous work products. (1.2)  

o Teachers collectively target critical thinking skills that emphasize the ability to support 
claims with clear evidence. In most classes visited, variations of this approach were 
observed. For example, one history class established the postulate, “Should the U.S. 
Constitution be updated to reflect the changes of the times?” Questioning and 
discussion techniques around this central idea ultimately led students to present 
persuasive arguments on their position regarding proposed changes. Annotation 
strategies and graphic organizers are provided to assist students to organize and 
improve their claims, thus allowing multiple entry points to the lesson. Additionally, a 
large number of students partake in after-school seminars that serve as forums to 
enable pupils to explore a wide range of perspectives on topics that interest them. 
Overall, this kind of higher order thinking has resulted in a perfect passing percentage 
on the June 2012 US History Regents with an average score of 83%.  
 

o Student work products represent exceptionally high levels of thinking. Teachers 
presented student research papers that exhibited advanced citation techniques and 
deep analysis of advanced topics. Student notebooks contain artifacts of regular 
writing practices that incorporated comparative paragraphs on an array of subjects. 
Students spoke of an informational text project assigned in English classes that 
incorporates technology into the creation of documentaries. As a result, students have 
made use of software such as iMovie on MacBook Pro to demonstrate the acquisition 
of 21st Century skills.  

 School leaders organize resources and time in order to support instructional goals and 
increase student outcomes. (1.3)  

o School leaders fervently believe that “technology is the new literacy.” Strategic 
instruction that utilizes technological resources is omnipresent at this school. Students 
take courses in graphic design and learn transferrable word processing skill sets in a 
large number of classes that utilize Google Apps for Education to hone college 
readiness skills. Additionally, ongoing partnerships with iLearn NYC have strengthened 
the school’s development of blended learning goals and enable differentiated learning 
to take place as a means to target and engage all students. Consequently, this school 
ranks in the 97.7% in the peer group in the average completion rate for remaining 
Regents examinations.  
 

o The faculty meets regularly in teams to unpack Common Core standards. This 
collaboration has led to the development of complex and engaging performance tasks. 
Teacher teams have developed Common Core rubrics which are used school-wide as 
a means to prioritize key writing standards.  The teams have developed several tasks 
that contain writing prompts asking students to craft research papers that utilize 
primary and secondary sources in order to establish positions on multiple topics with 
divergent perspectives. These higher level tasks help to amplify overall engagement 
and student outcomes as evidenced by a 9.4% increase in the percentage of students 
earning ten or more credits in their freshman year.  
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 All constituents have embraced the opportunity to develop the social-emotional facets of 
the community so that increased trust and collaboration permeates teacher and student 
work. (1.4)  

o Social and emotional aspects take precedence at this school. The 2011-2012 Learning 
Environment Survey reveals that a sweeping majority of students feel welcome, 
supported, and respected. Through advisor courses, every student select a theme of 
their choice, such as community service, welcoming committee, school spirit club, 
which provide students with an active  voice in creating a safe and nurturing 
environment. This inclination to establish a safe and supportive learning environment 
motivates students to succeed. One noteworthy effect of this ongoing attentiveness to 
school culture is the production of student work that continually showcases superior 
technological savvy.  
 

o Parents wholeheartedly agree with the statement spoken by an ecstatic parent: “The 
school knows my son well.” Family outreach is aligned to student learning. For 
instance, parents praised the use of Jupiter Grades, an online grade-book that 
provides parents with detailed information in order to track the progress of their 
children. School leader and staff conduct regularly scheduled parent workshops on the 
expectations of the Common Core Learning Standards. Teachers schedule 
individualized appointments with parents to further personalize the home-school 
connection. Consequently, parents emphasize the fact that their children are thriving in 
a trusting environment where the hard work of teachers is all-apparent.  

 Teachers benefit from an observation process that is grounded in a researched based 
framework and allows for the implementation of effective instructional techniques that have 
improved individual professional growth. (4.1)  

o Currently, the school utilizes the researched based, Marshall Teacher Evaluation 
Rubric during the classroom observation process to support teachers’ individual growth 
and development  aligned to school-wide goals and improved student achievement. 
The administration’s frequent mini-observations are the modus operandi that provides 
prompt, concrete and actionable feedback to teachers in order to impact instructional 
practices. School leaders and pedagogues have detailed conversations with actionable 
next steps regarding areas identified for improvement. As stated by teachers, these 
needs vary and ultimately result in differentiated professional development to support 
teacher development and improve student achievement. Consequently, growth in 
effective questioning techniques and assigned student tasks are evident.  
 

o The school Leader and School Leadership Team (SLT) have selected an annual goal 
and action plan in the school’s Comprehensive Education Plan to address the use of 
the Marshall Framework and the observation process in support of teachers’ individual 
growth and development, in order to improve student achievement. In addition to 
providing accurate and actionable written feedback on their identified strengths and 
areas of growth, the school’s leaders have provided extensive professional 
development on the Marshall Teacher Evaluation Rubric and the observation process. 
This method of support accurately captures strengths and areas for improvement with 
an opportunity for teachers to engage in meaningful discourse around specific goals 
previously agreed upon by school leader and pedagogue. During feedback sessions, 
school leaders and teachers are not reluctant to engage in difficult conversations about 
instruction. The principal states, “We track changes over time and push them 
(teachers) to the next stage in the rubric.” The feedback provided addresses 
professional goals previously identified by each teacher and mutually agreed upon by 
the principal and teacher. For example, some teachers selected goals on questioning 
and discussion techniques as the next step in their professional growth, therefore the 
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feedback provided, reflect the need for incorporating effective open-ended questions. 
Thus, frequent and documented feedback has enabled teachers to grow as instructors. 
Teachers discussed detailed feedback they receive around the area of questions and 
tasks. These ongoing conversations help teachers to do a better job and ensure 
students’ learning as evidenced by gradual performance increases on teacher 
evaluations.  
 

What the school needs to improve 

 Increase the alignment of curricula across grades and subject areas to target key Common 
Core Standards and refine units of study in order to increase cohesion and advance 
postsecondary readiness. (1.1)  

o The school leader and faculty have taken ownership of the design of Common Core 
performance tasks for mandated curricular units as per the Citywide Instructional 
Expectations (CIE). For example, in all United State History classes a rigorous 
performance task culminated in a Common Core aligned unit of study that required 
students to write a position paper on whether the U.S. Constitution should evolve over 
time or remain the same. This unit task required students to incorporate primary and 
secondary source materials as well as follow school wide argumentative and writing 
standards rubrics. In an open forum, students debated their position papers 
substantiating their claims and counterclaims. In addition, curriculum maps aligned to 
the Common Core Learning Standards (CCLS), which include opportunities for English 
Language Learners and Student with Disabilities, have been generated. However, 
Common Core aligned units do not cover the entire scope and sequence across 
subject areas. While school leaders shared that this will be done eventually as “grade 
level teacher teams will compare CCLS performance tasks by subject area across 
grades”, however the alignment of curricular across all grades is in process. As a 
result, the lack of units of study aligned to the Common Core that cover the entire 
curriculum limits the school opportunity to greatly promote college and career 
readiness.  

 Deepen the use of professional collaboration to include key elements of student work that 
is shared and result in adjustments to curriculum, instruction, and assessment, thus 
optimizing engagement of all students. (4.2)  

o Although teachers meet twice per week, the use of data to track student progress has 
not become fully ingrained in the organizational culture of the school. Teachers 
interviewed mentioned that “Google docs are used to integrate data from ARIS as well 
as qualitative data on students,” yet this practice is inconsistently documented or 
monitored. The structures for student work analysis protocols are emerging at this 
school.  For instance, the storage, organization and evaluation of student work are 
decided by individual teams and vary across the school. Thus, this results in 
summative assessment strategies that compromise the authenticity of the collaborative 
process in order to inform instructional adjustments to the curricula that consistently 
advance post-secondary skills.  
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Part 3: School Quality Criteria 2012-2013 

School name: CAMBRIA HEIGHTS ACADEMY  UD D P WD 

Overall QR Score   X  

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health education, for a 
variety of learners and aligned to key State standards?   X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is informed 
by a research-based, common teaching framework and is aligned to curricula, engaging and meets the needs 
of all learners so that all students produce meaningful work products? 

  X  

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze information 
on student learning outcomes to adjust instructional decisions at the team and classroom levels?   X  

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal growth of 
students and adults?    

X 

3.4 Establish a culture for learning that communicates high expectations to staff, students and families, and 
provide supports to achieve them?   X 

 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet students’ 
learning needs as evidenced by meaningful student work products?    

X 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-based 
goals that are tracked for progress and are understood and supported by the entire school community?   X 

 

4.1 Use the observation of classroom teaching with a research-based, common teaching framework and the 
analysis of learning outcomes to elevate school-wide instructional practices and implement strategies that 
promote professional growth and reflection, with a special focus on new teachers? 

   
X 

4.2 Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?  X 

  

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the coherence 
of policies and practices across the school, with particular attention to the CCLS?   X 

 

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  

 


