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Part 1: The school context 
 
Information about the school 
 
Flushing High School is a high school with 2982 students from grade 9 through grade 12.  The 
school population comprises 27% Black, 49% Hispanic, 3% White, and 20% Asian students.  
The student body includes 20% English language learners and 14% special education students.  
Boys account for 56% of the students enrolled and girls account for 44%.  The average 
attendance rate for the school year 2011 - 2012 was 84.7%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 
 The principal strategically aligns resources, schedules, new hires, and staff assignments, to 

effectively support instructional goals and close the achievement gap as evident in 
meaningful teacher and student work products.  (1.3) 

    
o Hiring decisions in keeping with the school’s goals to create a culture of success, 

increase student progress towards graduation, and close the achievement gap, included 
prioritizing new staffing of foreign language teachers to guarantee courses required for 
graduation are offered in a timely fashion.  Additionally, to address transcript analysis 
that revealed physical education credit deficits impeding graduation rates, a physical 
education director was hired, and a Saturday Boot Camp created to provide make-up 
classes, yielding a significant reduction in class failures. Additions to the leadership team 
were made to address the needs of struggling student groups. A newly created assistant 
principal (AP) position allows for oversight of data analysis, and placement of English 
language learners (ELLs) to ensure student groupings are effectively tailored to 
language development needs. A coordinator of instructional support now oversees 
service delivery aligned with City special education reforms including Individualized 
Education Plan (IEP) review for Students with Disabilities (SWDs) and flexible 
programming, resulting in 10% of SWDs placed in less restrictive classroom 
environments. An AP for the ninth grade academy was hired to address the transition 
needs of a large incoming freshman class.  Additionally, a new parent coordinator was 
hired to pro-actively address low attendance rates. Guidance counselors were 
reassigned to remain with graduation cohorts to provide a holistic approach to transcript 
advisement, academic program planning, attendance, or crisis intervention and to create 
shared responsibility among counselors for meeting the mandated counseling needs of 
students with IEPs.  All of these decisions, aligned with the school-wide goals, contribute 
to a recent school-wide increase in quarterly pass rates. 

. 
o Understanding the need to build teacher capacity in the integration of Common Core 

Learning Standards (CCLS)-aligned units, the principal hired lead teachers to provide 
coaching in every subject area, and High Schools that Work literacy and math 
consultants are utilized for professional development. Certain academies grades 10 
through 12 were dismantled, leaving law, health science and business academies, and 
the ninth grade academies were restructured, thus building vital daily common planning 
and learning time into all teachers’ schedule. Furthermore, these changes produced 
increased professional collaboration and teacher-creation of CCLS-aligned units and 
performance tasks that in turn resulted in increasingly rigorous student work products 
such as argumentative and expository essays in all disciplines and thoughtful use of 
computer-generated individualized tutorials in math.  In addition, the principal has 
adeptly secured grant-funded partnerships with community based organizations to 
obtain new services to support students, such as Sports and Arts programs, tutoring for 
at-risk ninth graders, and a College and Career Pathways Center cooperatively run by 
Asian American for Equity, thus elevating attendance and college access knowledge.  

 

 The school's curricula are designed around key standards and integrate Common Core 
Learning Standards-aligned units, increasing rigor and engagement of a diversity of 
learners. (1.1)   

 
o Departments have begun curriculum mapping and yearlong curriculum maps are 

aligned to the CCLS in most content areas.  Teachers are integrating CCLS- 
instructional shifts in units of instruction such as reading complex informational texts, 
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use of textual evidence in argumentative and expository writing across disciplines, 
and deeper conceptual understanding in math.  All teachers have adopted the 
Literacy Collaborative Design (LCD) and the Math Collaborative Design (MCD) 
structures to promote common elements embedded in unit plans and learning tasks 
that are rigorous. To date, teachers in every subject area across grades have 
designed and implemented new units and assignments that align with the Common 
Core (CC) anchor standards for literacy and some CC math practices.  For example, 
the math department has rewritten its curriculum guides to create focus on the topics 
outlined in the CCLS as the major content of the grade and pacing calendars layout 
the progression of lessons. The ELA department has designed maps that identify 
touchstone texts, essential questions and guidelines for developing performance 
assessment tasks and is targeting the use of more informational texts as it further 
aligns its units to the CC. The impact of this work is seen on formative assessments 
such as argument essay rubric ratings that reveal increased student use of targeted 
skills like organization around controlling ideas, citing evidence and use of transitional 
words and academic vocabulary, and improvements in students’ ability to explain 
math, social studies and science concepts in writing.   

 
o Unit plans reflect general consideration of methods to cognitively engage a diversity 

of learners via grouping strategies, product choice, open-ended questions, leveled 
texts, references to visual or auditory presentation of content, and homework tailored 
to online test results, such as in math.  Subject area unit documents occasionally 
include specific ways or appropriately designed tasks to engage ELLs and SWDS in 
rigorous learning experiences. Moreover, teachers of ELLs in self-contained settings 
have explicitly designed CCLS-aligned tasks relevant to students’ literacy needs. 
Some review of students work has influenced the refinement of tasks to better engage 
ELLs and SWDs in higher-order thinking.    

 
 Teachers’ participation in structured professional collaboration on grade level and subject 

area teams promotes school goals around the Common Core Learning Standards and 
focuses on improving pedagogy and student learning. (4.2)  

 
o Every teacher’s planning time is structured differently each day to allow for 

collaboration with grade-level or subject-area peers around various professional 
goals.  The ninth grade academy that meets in two teams participates in shared 
readings or technology demonstrations, examination of student work, refinement of 
CCLS-aligned units, sharing of teaching strategies such as Cornell note-taking, 
literacy skills with informational texts or differentiating for students with special 
needs, discussion of interventions, and parent outreach for students needing 
support. School goals are promoted and, as teachers and administrators report, 
teaching capacity is being strengthened in relationship to the needs of a diverse 
community and implementation of the CCLS shifts.  

 
The inquiry approach used by teacher teams varies and, when possible, involves 
analysis of assessment data and student work for shared students, or for students 
performing similarly on like assignments.  For example, the tenth through twelfth 
grade ELA teachers conduct action research on a self-selected, unique problem of 
practice and monitor the impact of various strategies on a select group of their own 
students in a reflective journal. Math teachers review and may discuss assessment 
trends, with the assistant principal or one another, from a program called ALEKS or 
item analysis of a mock Regents’ exam.  Use of protocols to collaboratively examine 
student work is emerging in the science department and among teachers of ELLs.  
While teacher team goal setting and monitoring for subgroups, such as SWDS and 
ELLs, is a developing practice, many teachers generally observe advancement of 
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their students towards targeted objectives aligned to CCLS literacy standards in 
literacy and math fostering further commitment to this work.   
 

What the school needs to improve 
 
 Secure the use of research-based teaching practices derived from a common framework 

across classrooms to result in all students demonstrating high levels of thinking, discussion, 
and engagement. (1.2)   

 
o Teacher team conversations and interviews with the administration reveal that 

teachers focus on the CCLS, that shared beliefs are emerging among the leadership 
team and faculty about the importance of developing literacy in all subject areas, and 
there is a fostering of rigor through performance tasks that demand students 
demonstrate and apply what they know and can do.  In addition to studying the 
CCLS to build consistency in the use of effective planning and teaching, the principal 
and assistant principals have introduced the Danielson teaching framework to the 
staff.  However, CCLS-aligned instructional strategies like use of text-dependent 
questions and the research-based practices outlined in the Danielson framework, 
including student-led discussions or formative assessment strategies, are only 
evident in some classrooms. In certain classes in social studies discussion of 
historical evidence or points of view are facilitated to actively engage students. Some 
math classes involve students in partnerships for collaborative problem solving. In 
some classes essential questions are written on the board and guide group inquiry or 
reflection.  While in other classes, discussion only volleys between the instructor and 
students and few assessment strategies are used during the lesson. Currently, 
because research-based instructional strategies are evident in pockets of 
classrooms rather than school-wide, higher levels of thinking and engagement are 
not yet consistently visible in students’ work, thus limiting student success.   

 
o Certain routines are common across classrooms such as the posting of an 

instructional aim, note taking, and teacher questioning. Students seldom act-out or 
appear off task in any class, but high levels of thinking and active engagement are 
most evident in the classes that work to involve students in group tasks aimed at 
cooperative decision-making and presentation of findings, debates or student-
selected pathways to working out solutions. School-wide, activities are not always 
challenging nor designed to create access to the curriculum for struggling students to 
assist the school’s diversity of learners in demonstrating the high levels of thinking 
and participation correlated with its college and career readiness goals.  

  
 Strengthen school culture and structures to ensure learning opportunities, professional 

 development, and family outreach, leading to all students’ adoption of academic and 
 personal behaviors aligned with college and career readiness. (1.4)  
  

o Culture building and discipline policies maintain a safe and generally respectful 
environment, where students feel known, but areas of need are being addressed. In 
response to the School Environment Survey, the principal is employing a new 
distributive leadership structure to improve communication between the deans, 
school safety staff and community partners. The leadership’s recent examination of 
inefficient and loud hallway passing patterns and student tardiness brought about 
use of music to coincide with the bell schedule to set a positive tone and additional 
access to restrooms, leading to reduced tardiness to classes. Academic expectations 
and conduct code were reinforced during school-wide assemblies with the unveiling 
of the new vision—Success is the Only Option. Webinars were offered to help staff 
understand how to maintain the welcoming environment and use the Ladder of 
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Consequences. Lessons delivered by guidance staff in social studies, English and 
physical education classes further explore Respect for All topics such as citizenship, 
diversity and bullying. The ninth grade academy was restructured to guarantee a 
small learning environment making it possible for ninth grade teacher teams to more 
frequently incorporate student specific discussions into their common planning time 
and set aside one day a week to meet with assigned student lunch groups offering 
social and emotional support. The recent realignment of grade 10 to 12 guidance 
staff to specific cohorts is strengthening guidance, course advisement, and delivery 
of counseling. Project Echo matches a limited number of students with teachers as 
mentors.  An online system, Skedula, facilitates teacher referrals for mental health 
counseling and sharing of pertinent student academic and personal information 
among staff, students, and parents, improving communication about student needs 
and progress. Some students find leadership outlets to express their voice through 
peer mediation and clubs such as National Honor Society, Aspira for community 
service, chess and theater among others. Currently improvement efforts like these 
are not yet solidly instituted in the school environment and opportunities for voice 
involve a relatively small amount of students, therefore, minimizing optimal learning 
for all students, their inclusivity in the school culture, and the closing of the 
achievement gap for student subgroups.  

 
o Numerous guidance supports target at-risk students who have behavioral, 

attendance, or mental health concerns. Some of these include conduct cards that 
teachers sign to communicate struggling students are following rules, reflection 
packets for students with long-term absence, counseling for suspended students, 
and tutoring programs offered through Sports and Arts. Students benefit from a 
limited number of Respect for All lessons, occasional college and career exploration 
units and access to the new College Center.  However, the school has not yet 
developed a pro-active approach to promote skills correlated with resilience and 
persistence in high school and college such as work habits, organizational, 
communication and self-regulation skills. Consequently, the acceleration of student 
personal and academic growth, full preparation for college and career and 
graduation rates are negatively impacted. 

 
 Build consistency in teachers' use of ongoing checks for understanding and collaborative 

analysis of common assessments results to adjust instructional decisions on the classroom 
and team level to increase student achievement. (2.2)  
    

o Teachers have adopted common assessments aligned with the curricula. Some of 
these include end-of-chapter tests, CCLS-aligned writing and math tasks, semester 
finals, periodic assessments such as Acuity baseline, and benchmark assessments 
in integrated algebra and ELA, and mock Regents’ exams. While these assessments 
provide opportunities for feedback to students on their progress, school leaders and 
department teams inconsistently analyze results in light of established goals for 
individuals, relevant sub-groups, class sections, and grade levels. This in turn limits 
how instruction is adjusted so that SWDs, ELLs and other identified struggling 
students can be supported in making progress towards goals. Some common 
strategies used in classrooms to monitor student understanding are questioning, exit 
tickets, observation of individual or group explanations and presentations, but checks 
are not frequently used throughout lessons.  Peer-editing, critique or self-assessment 
techniques are seen in some ELA or advanced placement classes, but less often in 
other classes. According to the principal the school is planning to explore a common 
grading policy through an accreditation committee in the spring of 2013.  Because 
these practices are not yet more fully utilized, students and teachers are not always 
aware of how to improve all students’ learning on the grade and team level.  
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Part 3: School Quality Criteria 2012-2013 
 

School name: Flushing High School UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

 X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

 X   

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

 X   

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals  and 

meet students’ learning needs as evidenced by meaningful student work products? 
  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

 X   

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
 X   

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


