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Part 1: The school context 
 
Information about the school 
 
Hector Fontanez is an elementary school with 1091 students from kindergarten through 
grade 5.  The school population comprises 51% Black, 41% Hispanic, 2% White, and 
6% Asian students.  The student body includes 18% English language learners and 15% 
special education students.  Boys account for 53% of the students enrolled and girls 
account for 47%.  The average attendance rate for the school year 2011 - 2012 was 
91.3%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

 
What the school does well  
 

 The school’s targeted use of resources and organizational decisions has led 
to effective alignment to instructional goals that have resulted in improved 
student outcomes and supports. (1.3)  
 
o Using a six week academic intervention cycle the school offers services 

for targeted students. The school assigns five teachers to provide 
academic intervention services. In addition, paraprofessionals are trained 
in the Reading Rescue program, enabling them to implement this 
Response To Intervention (RTI) strategy with small groups of students. 
This, along with the school’s Saturday Academy taught by teachers, 
provides an opportunity for additional focused instruction that meets the 
needs of struggling learners, including students with Individualized 
Educational Plans and English language learners, throughout the year, 
during the day after school and on weekends.  
 

o The school’s partnership with Asphalt Green (AG), a community based 
organization, enables them to provide structured play during recess 
periods. AG has trained school staff to work collaboratively with them to 
offer opportunities for students to engage in organized games. This 
collaboration has led to greater supervision during lunch periods and 
increased positive behaviors, resulting in the reduction of schoolyard 
incidents. Similarly, the school has reorganized staffing of their physical 
education program and utilizes a new sports curriculum. This has enabled 
them to effectively teach team sports, thus giving children the opportunity 
for cooperative recreation and development of team building skills.   
 

 Teachers use ongoing assessment practices to modify instructional 
approaches as needed, resulting in effective and timely student supports. 
(2.2)  
 
o Teachers analyze data from end of unit exams across content areas, 

supplemented by Acuity interim assessment data which enable them to 
pinpoint students’ academic strengths and deficiencies, and set next 
steps for strategic group instruction. This data is also used to refer 
students for additional academic interventions as needed. In addition, 
teachers supplement summative data with individual student conference 
notes and observation anecdotes, enabling them to continually revise 
student instructional groups, leading to improved student outcomes, as 
evidenced by performance tasks and end of unit tracking data. In 
addition, during double-blocked periods each week, teacher teams use 
common unit assessments to analyze student mastery across grades and 
provide additional instructional supports. For example, the first grade 
team reviewed pre and mid-unit tests to determine the challenges 
students faced and identify possible modifications to lesson plans and 
rubrics used that would lead to improved student progress. These efforts 
have resulted in greater clarity of Common Core aligned academic 
expectations, with interventions driven by effective progress monitoring 
that leads to improved adjustments to instruction.  
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 The school accurately captures teacher effectiveness, resulting in feedback 
that identifies critical attributes for pedagogical improvement and promotes 
professional development activities linked to teachers’ needs. (4.1)  
 
o The school is part of the Department of Education’s Teacher 

Effectiveness Pilot (TEP). As such, administrators’ and teachers’ activities 
are informed by data linked to the Danielson framework, which is used to 
pinpoint effective teaching practices. As part of the mechanism for 
teacher support and evaluation, administrators conduct several formative 
and formal observations of classroom teachers. Specific feedback is 
provided and is in alignment with key school foci; questioning, discussion 
and assessment. In addition, school leaders have one-on-one ‘data talks’ 
with teachers, including new teachers,  to discuss their strengths and 
needs, as well as review student data and instructional strategies which 
lead to the creation of individualized action plans for self assessment. As 
a result, teachers are provided with clear expectations and on-going 
guidance that lead to improved teacher reflection and practice.   

 
 

What the school needs to improve 
 

 Further develop curricula to effectively embed demanding academic tasks 
into Common Core aligned units of instruction, resulting in content area 
mastery that supports college and career readiness. (1.1)  
 
o While the school’s work towards developing units of study with tasks that 

emphasize higher order thinking skills is ongoing, these practices are 
most evident in English language arts. Thus efforts to embed rigorous 
instructional strategies that build those skills for all learners, including 
English language learners and students with disabilities, are not yet 
explicit in the other core subjects. This results in uneven emphasis on the 
importance of rigorous instruction across content areas, leading to a lack 
of coherence in instructional expectations across the school.  
 

o The school has worked towards creating math unit assessments aligned 
to Common Core Learning Standards (CCLS), using resources such as 
the Georgia Math Curriculum. The school has recently changed its math 
curriculum, however, from Every Day Math (EDM) to Math In Focus. As 
explained by school leaders, this has resulted in a level of uncertainty in 
math instruction as the lower grades (K-3) use the new program and the 
upper grades (4-5) still use EDM. The transition has led to gaps in 
instruction connecting the grade bands, resulting in a decline of 
summative math scores as well as the most recent interim assessment 
outcomes.   
 

 Continue to develop instructional practices that provide consistent access to 
curricula tailored to meet students’ needs, leading to improved performance 
for all learners. (1.2)  
 
o School leaders are well aware that ongoing next steps to improve 

pedagogical practice include discussion, questioning techniques and 
effective lesson planning. However, planning for instruction and student 
engagement often does not yet encourage higher order thinking across 
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classrooms. In several classrooms, lessons were teacher dominated, 
limiting time for active student participation. Questions were often explicit  
 
and fact-based and did not encourage application of content area 
understandings. Additionally, as the school implements and refines 
curricula, in some instances the match between challenge and student 
levels is not always appropriate. For instance, in one special needs class 
students were given an individual task to write about different bridges in 
the Bronx. The teacher read aloud all of the passages and then gave 
each student a copy.  However, for a notable number of students, the text 
complexity of the passages that were supposed to support their writing 
offered too much challenge, which led to frustration. This negatively 
impacted students’ opportunity to complete their assigned tasks, thereby 
limiting access to content knowledge. In a math class, students were 
asked to visualize numeric equations and then solve them. While some 
students showed a measure of success, the task was not rigorous. This 
resulted in a low level of thinking demand, which contradicts the school’s 
pedagogical expectations regarding implementation of lessons.  
 

 Ensure that goal setting and action planning are driven by ongoing and 
comprehensive data analysis, with targeted efforts by the school community 
resulting in accelerated student achievement. (3.1) 
 
o White the school utilizes individual teacher data meetings and classroom 

observation results to inform school-wide professional development 
practices, overall school progress lacks close monitoring to capture 
trends based on the school’s Comprehensive Educational Plan (CEP), 
including goals such as, student progress towards summative test 
success and increased parent participation. Likewise, student suspense 
rate data and other social emotional intervention information were not 
readily available. School leaders were unable to articulate specific school-
wide data trends, resulting in a limited ability to share progress with the 
school community and make adjustments based on big picture analysis, 
stymieing the consistent fidelity and impact of school-wide initiatives.  
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Part 3: School Quality Criteria 2012-2013 
 

School name: Hector Fontanez Elementary School UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

 X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

 X   

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


