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Part 1: The school context 
 
Information about the school 
 
William W. Niles is a middle school with 1,163 students from grade 6 through grade 8.  
The school population comprises 25% Black, 61% Hispanic, 3% White, and 11% Asian 
students.  The student body includes 11% English language learners and 10% special 
education students.  Boys account for 47% of the students enrolled and girls account for 
53%.  The average attendance rate for the school year 2011 - 2012 was 93.4%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 Leaders make informed and effective organizational decisions across all 
aspects of the school including partnerships and scheduling, to support 
school instructional goals and meet student learning needs.  (1.3)    
 
o The school has formed numerous partnerships to support instructional 

goals and long-range plans.  For instance, the school partners with the 
New York City Council's Middle School Taskforce as part of the Middle 
School Quality Initiative, to improve overall literacy skills for students.  
Columbia University provides interns for an on-site counseling center to 
support the school's developing adolescents and accelerated learning 
partnerships offer advanced courses in science and math to prepare 
students for specialized high schools.  In addition, the principal and her 
cabinet strategically use school resources to accelerate instruction in 
target areas identified through data perusal.  For example, the 2010-2011 
State accountability reports indicated that English language learners 
(ELLs) were not making adequate yearly progress in literacy and math 
and students with disabilities (SWDs) were not achieving expected 
targets in English language arts (ELA).  This prompted the school to 
establish small group instruction during flexible programming time to 
address targeted difficulties and to organize tailored small academic 
intervention service groups for these students before and after school and 
on Saturdays.  In addition, school funds and grants enable students to 
receive personal desktop computers to support ongoing use of a 
research-based differentiated online reading program that yields ongoing 
measurements of student comprehension.  As a result, recently released 
2011-2012 State accountability reports indicate that all annual yearly 
progress targets have been met with the exception of ELA for ELL 
students, however this group made extensive gains based upon 
disaggregated Degrees of Reading Power (DRP) assessment results, 
and are on-track to reach annual targets for the 2012-2013 school year.       
 

o The principal believes that the collaborative work of her school's teacher 
teams are the "heart" of accelerating student achievement and with that in 
mind, has organized this large school into four academies to ensure that 
all students engage in challenging tasks.  Four assistant principals are 
assigned to one academy each, as well as one content area department 
to support teacher team and academy effectiveness.  Each academy 
organizes teachers into interdisciplinary grade level teams based on the 
cohort of the four classes they share and department teams. They meet 
bi-weekly to examine the progress of their cohort students, to conduct 
inquiry and to plan curriculum.  Special education, English as a second 
language and academic intervention teachers (AIS) are viable members 
of these teams to ensure that subgroups of students are effectively 
supported with accommodations and scaffolds.  As a result, copious 
displays of rigorous student work abound throughout the school for all 
students and a large majority of targeted AIS students have already 
achieved year-end goals in January by advancing 3 Degrees of Reading 
Power (DRP) levels on mid-year assessments. 
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 Students benefit from a standards-based curriculum that integrates rigorous 
tasks aligned with key Common Core Learning Standards to support their 
learning.  (1.1)    
 
o The school aligns all content area curricula to Common Core Learning 

Standards (CCLS) across grades, through the work of its Common Core 
pilot team.  The inquiry work and data analysis conducted by this team 
led to the school's decision to emphasize building academic vocabulary 
across all content areas to help students navigate non-fiction text, to both 
close the achievement gap and promote college and career readiness 
skills.  Curriculum scope and sequence maps, task bundle performance 
objectives, units of study and lesson plans are aligned to each other 
across grades and subjects.  Students routinely read non-fiction texts to 
write, speak and support claims using supportive textual evidence as part 
of the Citywide Instructional Expectations (CIE).  So far, one narrative and 
one informational task bundle have been completed in English language 
arts (ELA), science and social studies and three performance tasks have 
been completed in math.  An argumentative task bundle is underway at 
this time, as evidenced by lesson plans and class visits across grades in 
ELA, science and social studies classes.  As a result, the school's 7th 
graders demonstrate the highest level of growth in the Middle School 
Quality Initiative Citywide cohort with second place going to the 6th grade.   

            
o Lesson planning incorporates Webb's Depth of Knowledge (DOK) levels 

to ensure that students engage in rigorous activities as part of a thinking 
curriculum.  For instance, a social studies class requires students to 
collaboratively interpret political cartoons and share their ideas by 
presenting them to the class as a team while responding to higher order 
questions and feedback from students on the other teams.  This is also 
true for English language learners (ELLs) and students with disabilities 
(SWDs), as evidenced by a special education math class.  In this class, 
students work in teams to apply the Pythagorean Theorem to determine 
unknown-side lengths in right triangles by measuring actual shapes in the 
classroom, proposing solutions and critiquing the reasoning of others in a 
real world application.  As a result, all students are able to think, question 
and discuss at increasingly higher levels of sophistication.           
 

 The school has established systems for monitoring pedagogy with a clear 
focus on improving instructional practices.  (4.1)     
 
o School leaders use a series of formal observations, informal observations 

and formative observations to conduct 6 to 8 cycles of classroom 
observation for each teacher yearly.  All forms of observation provide 
feedback that includes strengths with next step recommendations and 
utilize a post observation conference to examine and discuss collected 
student work to support professional growth and increased student 
achievement.  In addition, class data conferences are conducted by 
administrators throughout the year to discuss student progress with 
individual teachers. This process has resulted in improved pedagogy as 
evidenced in feedback in snapshots and observation reports.   
 

o Feedback provided to teachers recognizes teaching strengths and 
suggests next steps to teachers that are based on the Danielson teaching 
framework.  The school has focused on planning coherent instruction 
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through   critical questioning, use of assessment data and conducts 
instructional rounds, providing evidence based feedback to support 
effective teacher development.  As a result, the school has designed a 
detailed lesson plan template that incorporates clear expectations, 
aligned to the Danielson Framework that is used by all teachers. 
Consequently, the higher order questioning abilities of teachers has 
increased, augmenting student engagement levels.    

 

 The principal and staff work to create a calm, respectful and orderly 
environment where all students are known, with structures that support the 
academic and personal growth of all learners.  (1.4)  
 
o The school anchors positive culture building through its school mission 

motto, "Achieving Starts With Believing!"  Students' accomplishments are 
regularly celebrated through bulletin board displays of rigorous student 
work, scholarship winnings, high school acceptance, and awards for 
progress and achievement.  Students report very high levels of student 
voice through its student government council and open-door 
administrative policies, resulting in the adoption of numerous ideas 
proposed by students such as dances, chorus and band performances 
and the annual winter-fest celebration.  These practices enable the school 
to maintain high school uniform participation rates and decreased student 
suspension data compared to this time last year.  

          
o The school's youth development team, comprised of counselors, deans, 

social workers, family workers, clinicians and the  parent coordinator 
provide ongoing support structures to ensure that students maintain 
healthy adolescent development and achieve their maximum potential. 
Guidance counselors organize assemblies for all students to present 
information on topics such as the Respect For All campaign that 
emphasizes respect for diversity with a focus on preventing bullying. In 
addition, Columbia University provides social work interns who support 
students through an on-site counseling center to facilitate peer mediation 
and personal concerns for social growth.  An attendance team and 
support personnel for each academy conduct on-going outreach to at-risk 
students, resulting in 93.9% attendance so far this year.  Collectively, 
students state that these social supports help them to feel safe and 
known in their school.  

         
 

What the school needs to improve 
 

 Extend pedagogical practices to align with curriculum goals to ensure optimal 
student engagement at their instructional levels, and express a belief on 
student learning, in order to support college and career readiness skills.  (1.2)    
 
o The school has conducted extensive professional development around 

the principles of its adopted research-based, common teaching 
framework and utilizes coaches to provide targeted assistance to 
teachers through demonstrations, inter-visitations and group peer walks.  
While these efforts are resulting in the use of common lesson plan 
formats and student-centered classroom environments, discussions at the 
teacher team level do not support these efforts, limiting the school's ability 
to establish a coherent set of beliefs about how students learn best.   
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o The school places heavy emphasis on the use of formative assessment 

and item analyzes as well as periodic and summative assessment data to 
ensure that they have an accurate measure of student achievement to 
adjust instruction.  While these adjustments do provide multiple entry 
points through strategic grouping, scaffolding, and the use of 
differentiated materials, the school has not documented evidence that 
these practices support the needs of high achievers.  As a result, the 
students who have already mastered lesson objectives, are frequently 
grouped with lower achieving students to support them, providing missed 
opportunities to extend the thinking of the school's highest achievers.        

 

 Enhance grading policies with continued use of common assessments across 
subject areas to capture data that communicates performance trends in order to 
track student progress and inform instruction.  (2.2)    

 
o The school uses Acuity, CCLS-aligned ELA benchmark assessments in 

ELA and DRP reading assessments to measure comprehension levels. 
Achieve 3000 periodic assessments quantify student lexile levels to 
determine students' abilities to negotiate text of greater complexity levels 
over time.  Acuity math baseline, CCLS-aligned math benchmark and 
integrated algebra predictive assessments are used in conjunction with 
teacher-created bi-monthly math assessments to identify trends and to 
target areas of need. However, science and social studies baseline and 
periodic assessments are in the design process, impeding the school's 
ability to offer a clear portrait of student mastery across curricula.  In 
addition, the lack of these structures makes it difficult to make effective 
and timely curricular and instructional adjustments to ensure that all 
students demonstrate increased mastery.   
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Part 3: School Quality Criteria 2012-2013 
 

School name: William W. Niles UD D P WD 

Overall QR Score      X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


