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Part 1: The school context 
 
Information about the school 
The Grove Hill School is an elementary school with 708 students from pre-kindergarten 
through grade 5. The school population comprises 34% Black, 65% Hispanic, and 1% 
Asian students. The student body includes 7% English language learners and 11% 
special education students. Boys account for 51% of the students enrolled and girls 
account for 49%. The average attendance rate for the school year 2012 - 2013 is 91.7%. 
 
 
 

Overall Evaluation 
 
This school is proficient 
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Part 2: Overview 
 

What the school does well  
 

 School leaders and staff offer a wide range of rigorous and challenging 
coursework including health, music science and social studies that facilitates 
student ownership and engagement in their learning. (1.1)    
 
o Teachers and school leaders observed during a cluster team meeting 

were aligning curricula to state standards.  The teachers were planning 
strategically to integrate Common Core Standards in a vocabulary unit. 
The teacher’s unit on prefixes  and suffixes  was planned  to further  
expand student vocabulary  and  to enhance  the  student’s  
understanding of word meanings.  In accordance with teacher team 
reflections on the vocabulary unit of study, the focus was able to further 
promote student college and career readiness thus, working toward 
closing the achievement gap.   
 

o Evidence in binders containing school goals and teacher smart goals for 
2012-2013 includes alignment and improvement of instruction by 
ensuring all teachers use an organizing framework (Bloom, Depth of 
Knowledge).  During classroom observations and team meetings 
academic tasks that emphasize rigorous habits  and higher order thinking 
skills across grades and subjects are  planned and implemented 
consistently, resulting in high levels of engagement for all students 
including English language learners, and  students with disabilities.       
 

 The principal and faculty have developed instructional pedagogy from a 
coherent set of beliefs informed by a research-based structure that includes 
explicit instruction and engages all learners in high levels of thinking. (1.2)    
 
o During interviews the school leaders shared that after an analysis of data 

following the use of the Teachers College Model and discussion with the 
school community and faculty, a decision was made to use more 
deliberate and direct teaching methods.  Classroom visitations revealed 
that teaching across grades and subjects is more direct, reflecting the 
articulated belief of how students learn best at the Grove Hill Elementary 
School. The practices used are part of a research-based common 
teaching framework and have resulted in improved formative assessment 
results as revealed in classroom data binders.  For example, in a grade 1 
math unit, 2 teachers organized the work in 4 strands.  Children received 
a pretest and periodic formative tests.  The formative assessments 
showed incremental growth over time.  The post assessment viewed in 
the data binder showed improvement for each child in grade 1 in 
understanding the math concepts presented.    
 

o Classrooms and subjects across grades reflect the use of strategies 
including routines and questioning that provide multiple entry points for 
students.  In a Grade 4 integrated Collaborative Team Teaching (ICT) 
classroom teachers used a SMART board and tiles on each student’s 
desk to differentiate instruction and support student learning. Tiles on the 
Smart board and tiles on the desks helped students estimate and 
manipulate materials to enhance their understanding of equivalent 
fractions.  The use of scaffolding and high quality supports allow all 
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learners including English language learners and students with disabilities 
to be challenged and demonstrate higher order thinking as evidenced 
during classroom visitations. 
 

 School assessment processes are aligned to the curricula and used to 
analyze student learning outcomes that are shared school-wide and used to 
adjust curriculum and inform teacher practice. (2.2)    
 
o Classroom visits across grades and subjects revealed that teachers 

collaborate to create assessments and rubrics aligned with the school 
goals and key standards. Teacher teams design rubrics that provide 
students with actionable feedback and ongoing-checks across grades. 
Improved academic performance has resulted from teachers collaborating 
on student grading and standards.  For example, during the small group 
interview, one grade 5 student stated that his social studies project would 
get a Level 4 next time because he understood the rubric and knew how 
to improve his work.  Subsequent conversations with students indicated 
similar student knowledge of the learning, as evidenced in student 
portfolios.    
 

o School leaders work collaboratively with all grade teacher teams to        
create base-line assessments using Fountas and Pinnell across grades 
and target instructional practice to meet student needs.  Each identified 
student receives targeted weekly instruction. This one- to- one teaching is 
done by an academic intervention teacher.  The schedules provided show 
the principal has strategically arranged an extra teaching period for this 
group of teachers to tutor and monitor student progress and meet the 
school goal designed to support students with disabilities.  
 

 Frequent observations are informed by a common teaching framework and 
professional learning communities to elevate instructional practice and 
promote professional growth and reflection for all teachers. (4.1) 

    
o Principals and assistant principals engage in short frequent cycles of 

both formal and informal observations.  New and seasoned teachers 
receive frequent actionable feedback that improves student 
performance as revealed in the data binders.  In each classroom a 
data binder shows each teacher identifies priority skills and groups for 
instruction.  In grade 5, for example, priority skill grouping included: 
comparing and contrasting information from multiple texts, using 
evidence to support inferences, referring to specific text details 
identifying relevant details and determining character motives.  
Groups were formed and once the skill was mastered binders and 
charts revealed the group changes. Pre and post assessments and 
benchmarks for each two month period documented student growth 
and mastery in the priority skill areas. 

 
o School leaders have designed a strategic system for managing 

professional development. Leadership established professional 
learning communities, assigned mentors and made decisions to assist 
in teacher retention and teacher development. This structure improves 
teacher performance, and is transparent thus, promoting high 
expectations and the realization of individual teacher goals as 
evidenced in teacher binders and observation reports.  
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What the school needs to improve 
 

 Expand the understanding and support of the school community of the vision 
for school improvement that is reflected in a short list of focused data based 
goals and are tracked for progress. (3.1) 

 
o The school plans are data driven and include an action plan that calls 

for explicit teaching. There is ongoing data gathering and analysis to 
implement goal setting and action planning that improves teacher 
practice in efforts to close the achievement gap. However, the school 
does not yet share clear short-term and long-term analysis and 
monitoring systems for goals, resulting in limited understanding by all 
stakeholders and hindering school-wide success.  

 
o During interviews parents and members of the school community 

were not sure of the three school focused goals. Staff in                                                                                                                                                                                                                                                                    
leadership roles presented different lists of priority goals. During 
interviews parents stated that they were part of the decision to 
highlight the student of the month. They shared that they have other 
ideas for ways to improve the school and enhance their children’s 
social and emotional growth. However, parents have a limited role in 
decision-making.  Staff and families do not fully understand school 
improvement plans and indicate limited involvement in the decision-
making process impeding the full effectiveness of school 
improvement.    

 

 Extend communication methods that effectively inform staff, students and 
families the school’s high expectations around helping students achieve 
success for the next level and college and career readiness. (3.4) 
 

o Workshops are held on the Common Core Learning Standards and 
Citywide Instructional Expectations.  Additionally, families receive 
feedback on student progress toward academic goals.  However, the 
school staff gives limited attention to making the college and career 
connection for students and families.  There is no evidence to indicate 
that the students and families are offered trips and presentations that 
include speakers that could assist them in making the college and career 
connection.  Visits to local universities for students and their families 
including Fordham University, Lehman College, Hostos and Bronx 
Community College are not yet part of the school plan. There is no 
evidence of school planning activities to expose families to college and 
careers in order to enhance and reinforce the high expectations staff has 
for students and to strengthen the partnership between the school and 
home, hindering family support, and students from fully understanding 
their progress and the school’s expectations. 

 
o Guidance and advisement supports to prepare students and families for 

the next level are developing as reported in staff and parent interviews. 
Improvement is taking place due to the fact that new staff has been hired 
to support families. The process of articulation follows a minimal schedule 
that begins in the fall of each year for grade 5 parents. The grade 5 
articulation does not explore a variety of options for parents as evidenced 
by staff and parent interviews. Parents express a concern about the 



 

 07X157: The Grove Hill School: March 7, 2013                    6 

limited choices for middle school in the immediate area.  Parents stated in 
a group discussion that they are interviewing for special programs but 
they found these special programs through sources outside of the school.  
Families also report that the new school staff hired has begun to develop 
community resources and offer students and their families guidance and 
advisement that support their success at the next level.  In spite of newly 
hired support there is no evidence that the school has made extensive 
efforts to help prepare students and families for the next level of 
education, resulting in limited guidance and support that prepare students 
for their next educational level.  
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Part 3: School Quality Criteria 2012-2013 

 

 
 

School name: The Grove Hill Elementary School 157X UD D P WD 

Overall QR Score      X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
educatio

n
, for a variety of learners and aligned to key State standards? 

  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

  X  

2.2 Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

     X  

School Culture 

To what extent does the school …  UD D P WD 

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

  X  

3.4 Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

 X   

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3   Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1   Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1   Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

   X 

4.2   Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1   Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


