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Part 1: The school context 

Information about the school 

Eximius College Preparatory Academy: A College Board School is a secondary school with 356 
students from grade 9 through grade 12. The school population comprises 41% Black, 58% 
Hispanic, 0% White, and 1% Asian students. The student body includes 8% English language 
learners and 19% special education students. Boys account for 47% of the students enrolled and 
girls account for 53%. The average attendance rate for the school year 2011 - 2012 was 87.0%. 

Overall Evaluation 

This school is proficient. 
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Part 2: Overview 

What the school does well 

 The school's embrace of the Common Core Standards ensures that it is 
preparing students to fulfill its mission of both access to, and success in, 
college and beyond. (1.1)  

o The school has used college ready benchmarks and syllabi from college 
courses to "back-map" as it has adjusted curricula to better align with 
Common Core expectations.  As one example, the school has now 
added the reading of Hamlet to their senior course syllabus, and is 
supporting this challenging text by providing students with graphic 
organizers and audio versions so that all students can have access to it.  
As a consequence, class discussions around this text were lively and 
open to all learners.  Together the staff identified the key writing, 
speaking, listening and reading skills that are universal to all content 
areas and when re-writing units of study, adjusted as appropriate to 
ensure that each unit incorporated these skills.  As a result, when looking 
at student work, it was very clear that students were receiving ongoing 
reinforcement, across content areas, for important college ready skills. 
For example, students demonstrated written work that clearly showed 
the development of argument, whether in an essay in American history 
or around a critique in art class. In an advanced  ESL class, students 
were using sophisticated academic vocabulary to identify moments of 
rising action, first in the shared text of Antigone and then in each other's 
essays and to determine if the author effectively built suspense. The 
school's understanding of rigor includes the idea that students need to 
"mentally sweat."  To reinforce this understanding, students are often 
asked to ponder multiple perspectives, solve real-world or complex 
problems in mathematics, and use their background knowledge to form 
opinions.  As a result of the intensive work done to align their courses to 
college ready standards, many students are producing work that is 
demonstrating deeper understanding of important ideas, concepts and 
skills.  

 A complete realignment of the school's resources and organizational systems 
ensures that school goals are attained, resulting in increased opportunities for 
students to meet their personal goals. (1.3)  

o Upon assuming leadership of the school last year, the principal met with 
students, parents and teachers to ascertain where the greatest changes 
needed to be made.  Junior and senior students emphatically express 
that the principal kept his promise to ensure that their final years at the 
school would be greatly enhanced.  In the short time he has been there, 
both the number and quality of partnerships, particularly with colleges, 
college readiness organizations, professional associations and 
community partners has increased.  All students are now benefitting from 
internships, college interview coaching, college coursework at local 
universities and a large infusion of new technology in their classrooms 
and in a computer lab.  Additionally, a reorganization of classrooms into 
cohort "wings" has increased community cohesion among students and 
has enabled grade level teachers to work more closely together, 
promoting constant communication and sharing of practice.  All of these 
efforts are directly aligned to the school's renewed commitment to its 
vision for high quality student work products and subsequent goals for 
college readiness.  
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o Teachers are engaged in professional team activity every day of the 
week. Three times per week, they meet in their content teams as they 
work on aligning their curriculum to the common core standards, 
deepening the rigor of tasks, and crafting units of study. Twice a week 
they meet in their grade level teams, analyzing student work and 
discussing individual student progress. This has rapidly accelerated the 
teaching staff in terms of their common understanding around the 
Danielson framework.  Furthermore, it has impacted many individual 
teachers, who say that this level of depth has enabled them to quickly 
sharpen some of their pedagogical skills.  As a result, students are 
greatly benefitting from more individualized supports and richer, more 
meaningful tasks.  

 The school is relentless in its expectation that all students achieve success in 
college, resulting in very high levels of aspiration and engagement in future-
oriented thinking and planning for all students. (3.4)  

o College readiness and a college-going mindset are the central tenets 
around which the school as a community coalesces.  Under the 
leadership of the new principal, the school has completely recommitted 
to this vision and its centrality to the school is woven in to all aspects of 
the school. Teachers are engaged in regular professional development 
around college expectations.  They have back-mapped their own 
courses to the equivalent courses in colleges.  Many of them write 
course syllabi for their students that mirror the way a college syllabus 
would be written, describing the full "arc" of the course they are teaching. 
To support this and make it age-appropriate, they are highly transparent 
about the link to college readiness in all of their courses.  Most 
classrooms have a large bulletin board in the back of the room on which 
students can see the development of their skills mapped out clearly, with 
supporting examples of work that is deemed to be college ready.  Many 
teachers participate in professional development to teach advanced 
placement classes, of which many students take advantage.  During 
classroom instruction, students in all grades, from freshmen to seniors, 
are always made aware of the links between what they are learning and 
doing and how it relates to what they will need for college.  A "senior 
leadership" class employs the "College at Home" curriculum as part of its 
focus.  Students in this class are engaged, daily, in high level 
conversations about political, social and economic issues that are 
delivered seminar style, reinforcing the kind of discourse they will be 
involved in when they get to college.  Furthermore, families are intricately 
involved in the college process.  During the school’s "Senior Slumber 
Night”, the seniors and their families come to school and literally spend 
the overnight hours working with faculty and staff to complete college 
applications and financial aid forms in an “all hands on deck” approach to 
getting this done.  The excitement generated around this event can be 
felt school-wide and underclassmen look forward to their chance to 
participate.  Many students, beginning with sophomores and extending 
to seniors, take full advantage of the school's College Now connection 
with Lehman College.  As a result, some students are able to 
accumulate as many as 27 college credits before graduating from high 
school.  Partnerships with other universities, such as the University of 
Vermont and Syracuse University, have been fruitful in resulting in 
acceptance for several students.  As a result of the pervasive focus on 
college, many students express high aspirations and have high 
expectations for their own success.  At the time of this review, 
approximately 60 percent of the seniors had already been accepted to 
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from at least one college, and approximately 90 percent of the students 
had submitted applications in total.  

 An emphasis on developmental supervision and support offers teachers useful, 
relevant feedback with normed expectations and drives efforts to ensure 
consistency of practice across the school. (4.1)  

o As much of the staff is quite novice, the recurrent feedback they have 
received has been critical in shaping their teaching practice.  Many of the 
newer teachers express that the professional support they have 
received, in the form of mentoring, observations, and off-site workshops 
has been invaluable to them and has accelerated their progress.  The 
team structure at the school has also supported these efforts.  Teachers 
clearly identified that they have received feedback on everything from 
the management of their classrooms, the structure of their lesson plans, 
to the kinds of units they design.  Professional development around the 
Depth of Knowledge tool has shaped the way many of them plan.  As a 
result, many relatively new teachers are delivering rich lessons to their 
students who in turn are producing work that is significantly stronger than 
at the beginning of the year.   

o The staff has truly embraced the vision and intention of the Danielson 
framework as a formative tool.  In addition to benefiting from increased 
feedback from their administrators, the staff has also been engaged in 
giving one another feedback, which has fueled their desire to keep 
making their teaching stronger.  For example, many members of the staff 
engaged in a peer visitation protocol that also incorporated sharing a 
minimum of three lesson plans, curriculum and unit maps, and samples 
of student work with grades.  They used a warm-cool feedback protocol 
to help one another strengthen their practice, for example, offering each 
other ideas on how to do “on the spot” assessment.  Several teachers 
said that this 'was the best professional development we have had all 
year" and that it led to visiting one another on a regular basis outside of 
this process as well.  These visits, along with a significant amount of 
regular professional development on the Danielson Framework, have 
contributed to coherence of practice across most classrooms throughout 
the school.  

What the school needs to improve 

 Deeply embed pedagogical practices throughout all classrooms that foster 
discussion and active learning so students own their learning and propel one 
another to deeper levels of thinking, understanding, and problem solving. (1.2)  

o The school's philosophy regarding rigor is that students should "work 
together, think critically, and apply skills to new situations and specific 
real world tasks to become college and career ready."  Although there is 
evidence of this in a large number of classrooms, this philosophy is not 
evident in every classroom.  For example, a few math classrooms 
lacked the kind of real world connection that is valued by the school. 
The school has embraced the Danielson framework and this has 
improved the quality of the questions and the depth of some tasks, but 
the school is still working on determining the best supports for all 
learners.  For example, in many classrooms, there was a deliberate 
attempt to differentiate groups to support the special needs students, 
but in some cases, the tasks they were given were not sufficiently 
challenging.  The school has been working hard to identify the best 
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ways to support their special needs students within the regular 
classroom setting and has tried many approaches, but has not yet 
made these approaches a seamless part of instruction, and teachers 
are sometimes not planning together for these students.  Furthermore, 
effort is made to allow for individual students' learning preferences. The 
school has an "ABC" structure in use, whereby they allow students to 
select if they want to work "Alone," with a "Buddy," or in a 
"Collaborative" group.  Most teachers used this structure effectively, but 
a few teachers are still conducting class with minimal student to student 
interaction.  Not all teachers are strategically planning so that students' 
experience is interactive in classes, thus reducing students' 
opportunities to learn from one another.  

 Develop transparent assessment systems, feedback loops and grading policies 
so that students can truly take ownership over their learning and develop a 
sense of efficacy that they can carry with them to college. (2.2)  

o Grading policies at the school are not yet consistent.  Parents and 
students had different understandings of the grading policies from one 
another, and neither group articulated the same policies as expressed by 
teachers and leadership.  While the school is developing performance 
tasks to assess student mastery after each unit, the rubrics that measure 
the outcomes on these tasks are not fully formed, and the ones that exist 
are often not clearly understood or internalized by students, so 
transferability of feedback from one task to the next is not occurring often 
enough. This is preventing students from developing the necessary 
college-ready skill of self-monitoring and reflection. Some students 
expressed that their greatest concern about performing in college is 
ascertaining when they are doing well and when they are not doing well 
without the constant support of a teacher.  

o The staff has collectively implemented a system to check for student 
understanding that they refer to as”red, yellow, green." During critical 
points in the lesson, the expectation is that teachers will ask students to 
identify, using cards or a show of hands, if the student understanding is 
"red" meaning, unclear, yellow for somewhat clear or green for totally 
clear.  While this system has potential to help develop student reflection 
on their own knowledge, and simultaneously alert the teacher to the 
need for an instructional adjustment, it was not in use by all teachers, 
and some who used it seemed to be doing so only perfunctorily, 
therefore missing many opportunities to adjust instruction appropriately.  
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Part 3: School Quality Criteria 2012-2013 
School name: Eximius College Preparatory Academy: A College Board School  UD D P WD 

Overall QR Score 
  

X 
 

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards?   

X 
 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by a research-based, common teaching framework and is aligned to curricula, engaging 
and meets the needs of all learners so that all students produce meaningful work products? 

  
X 

 

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

 
X 

  

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal 
growth of students and adults?   

X 
 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve them?    

X 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
students’ learning needs as evidenced by meaningful student work products?    

X 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  
X 

 

4.1 Use the observation of classroom teaching with a research-based, common teaching framework 
and the analysis of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special focus on new teachers? 

  
X 

 

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?   

X 
 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?   

X 
 

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  

X250 
Eximius 
College 
Preparatory 
Academy: 
A College 
Board 
School : 
Mar 18, 
2013  

7  

 

 


