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Part 1: The school context 
 
Information about the school 
 
Bronx High School for Writing and Communication Arts is a high school with 422 
students from grade 9 through grade 12.  The school population comprises 48% Black, 
48% Hispanic, 2% White, and 2% Asian students.  The student body includes 9% 
English language learners and 11% special education students.  Boys account for 41% 
of the students enrolled and girls account for 59%.  The average attendance rate for the 
school year 2011 - 2012 was 88.3%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 Leaders make informed and effective organizational decisions across all 
aspects of the school to support the school's instructional goals and to 
sustain ongoing improvements in learning.  (1.3)    
 
o A thorough study of achievement data has prompted the school to focus 

on improving credit accumulation for their lowest third students as goal 
number one.  With this goal in mind, Individualized Education Plans 
(IEPs) were re-evaluated and altered to allow students with disabilities 
(SWDs) to attend Integrated Collaborative Team (ICT) classes instead of 
self-contained classes to ensure their participation in rigorous instruction.  
Services for English language learners (ELLs) were restructured by 
grouping them according to ability levels rather than time allocations to 
enable teachers to increase collaborative activities to improve student 
engagement levels.  Teachers are strategically assigned classes based 
on their strengths and school needs as evidenced by moving a strong 
11th grade social studies teacher to the 9th grade to set the foundations 
for a strong global studies program, an area of identified need.  Grade 
teams hold themselves accountable for the progress of students in their 
respective grades by closely tracking data with an eye on achieving 
school goals.  In addition, the school has implemented a trimester system 
this year to decrease reliance on extended day and extended year credit 
recovery, yet still allow under-credited students the opportunity to 
graduate with their class.  As a result, overall credit accumulation rates for 
the lowest third target groups across grades have increased between 9% 
and 19% in one year, far exceeding the school's goals of 3% increases in 
credit accumulation for this subgroup on each grade level.  

       
o Teachers' program schedules have been changed from multi-grade 

programs to grade specific schedules to strengthen the effectiveness of 
the new grade team structure.  Administrative periods are used to 
program two weekly grade team meetings to conduct inquiry and to track 
cohort progress, while weekly department team meetings are utilized to 
align, develop and revise curriculum.  Common planning time is also 
scheduled during preparation periods for teachers on each grade daily to 
enable teachers to meet more frequently when necessary.  An approved 
school-based option enables teachers to meet for 50 minutes every week 
for professional development in teams, as a whole group or in any 
desired configuration based on identified needs.  These changes have 
enabled a true professional learning community to blossom where staff 
work together to improve instruction as evidenced in observation 
feedback and to engage students in challenging academic tasks that 
decorate hallways and bulletin boards throughout the school.  This 
cultural shift is enabling the school to achieve and exceed some of its 
goals this year, such as the goal to increase College Now perseverance 
rates from 40% last year to 70% this year.  100% of current College Now 
participants are on track to complete their courses and graduate with 
college credit.              
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 Expectations for delivering rigorous standards-based curriculum are clear and 
supported well by curriculum maps and common core aligned units of study 
designed to meet the needs of a variety of learners.  (1.1)     
 
o An analysis of Regents' data and student writing has revealed the fact 

that many of the school's students do not complete essay requirements 
because of limited writing skills and the inability to make and explain 
inferences.  As a result, writing is practiced across curricula with an 
emphasis on argumentative writing requiring students to cite evidence to 
support their ideas in alignment with citywide instructional expectations 
(CIE).  The school utilizes the Common Core Learning Standards (CCLS) 
math curriculum and has almost completed the integration of CCLS into 
its English language arts (ELA) curriculum.  Social studies projects are 
designed in tandem with ELA projects to enable students to make 
connections and use the same strategies across disciplines.  The Science 
department uses core curriculums and aligns CCLS into lessons and unit 
plans.  In addition, all grades are partnering with teaching artists to create 
one common task focused on a Shakespeare study.  These practices 
have led to an improvement in students’ text based writing across content 
areas, as evidenced in student writing samples.          
 

o Classroom visits demonstrate uniform emphasis on rigorous tasks 
requiring higher-order thinking and consistently include accommodations 
for student sub-groups, to ensure accelerated outcomes for all students.  
For example, a Global History lesson plan for an Integrated Collaborative 
Teaching (ICT) class groups students homogeneously as they use 
primary and secondary source documents of varying complexity levels, 
such as political cartoons, charts, graphs and excerpts from informational 
texts and newspaper articles to infer ideas about the causes and impact 
of the French Revolution.  Students share their inferences with partners 
before sentence starters are used by the teacher to elicit inferences made 
about the various documents that are shared on a SMARTboard, for all 
students to push their thinking.  Both teachers work with lower and mid-
level students as the higher performers work independently to prepare 
outlines for their document-based essays.  All students are referred to the 
essential question that asks them how the French Revolution might have 
been prevented.  This Day 1 lesson is part of a two-day lesson that 
culminates in a 1st draft essay that includes introductory and concluding 
paragraphs.  These curricular emphases are increasing overall writing 
abilities as measured by rubric ratings over time and rising scholarship 
report pass rates for lowest third students as compared to this time last 
year.                  
 

 Teachers collaborate frequently to examine student work, plan together to 
share ideas and best practices, and build leadership to improve student 
outcomes.  (4.2)    
 
o Grade level team leaders facilitate the work of their respective grade 

teams, while separate CCLS lead teachers facilitate the work of their 
department teacher teams.  These teachers receive leadership support 
weekly from the principal and attend monthly professional development 
through the network to support building leadership capacity.  These 
leaders organize weekly meetings and work to align, develop, and revise 
curriculum that gives teachers a voice in key decision-making, while 
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consistently modeling common core aligned standards based instructional 
practices.  In addition, they serve as a conduit of information from the 
principal and as such are helping to build a shared understanding and 
common language amongst staff.     
 

o Teacher teams target lowest third students for their inquiry work in 
alignment with school goals and utilize National School Reform Faculty 
protocols to analyze student work.  In addition, templates are used for 
common planning, data analysis with action planning and individualized 
plans for student success that target students in danger of failing a 
marking period, with supports to enable “at risk” students to be 
successful.  As a result, credit accumulation rates are steadily increasing 
as larger percentages of student pass courses.          
 

 The principal and staff work as a unified team to support each student in their 
academic and personal growth to further their learning in a positive and safe 
environment.  (1.4)    
 
o The school anchors positive culture building through its SWAG campaign 

which means, "Stand with Pride, Waste no Time, Achieve every goal, 
Graduate with your class." The school also implements a Positive 
Behavior Intervention System (PBIS) and has begun requiring students to 
wear full uniforms to create a positive tone.  Bullying was focused on 
during Respect for All month and students created public service 
announcements in advisory and social studies classes to discourage 
bullying.  The school maintains trained peer mediators and teacher 
mediation leaders to sustain its strong culture of respect and non-
violence.  Students report very high levels of student voice through its 
student government council, resulting in the adoption of numerous ideas 
proposed by students, such as student facilitated dances and student-run 
talent shows. These practices enable the school to maintain steady 
school uniform participation rates and decreased student suspension 
data.     
 

o The school's guidance team consists of two fulltime guidance counselors 
and an assistant principal whose goals are to improve student attendance 
and monitor the college and career readiness process. For example, 
transcripts are closely watched by the team and students are kept abreast 
of whether they are on, off, or almost-on-track to graduate.  Guidance 
counselors conduct transcript evaluation workshops for students and 
coordinate any child/youth development services or advisement supports, 
such as the college application process, needed by students or their 
families.  Teachers also reach out to students through the grade team 
student success plans that directly align with student learning needs.  
Collectively, students articulate that these supports help them to feel safe 
and known in their school.          
 

 
    

What the school needs to improve 
 

 Extend pedagogical practices to align with instructional goals to ensure 
optimal student engagement of all students in rigorous tasks at their entry 
points, to support college and career readiness skills.  (1.2)    
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o The school uses the Danielson framework to inform pedagogy and 

espouses a philosophy of student-centered classrooms in which teachers 
use mini-lessons to model strategies that students utilize in cooperative 
learning groups to push their thinking and participation as part of college 
and career readiness building.  Teachers use the current performance 
data for the students in their classrooms to align class lessons to 
students' needs for content knowledge and skill development.  However, 
while these adjustments include provisions for multiple entry points 
through strategic grouping, scaffolding, and the use of differentiated 
materials for some students, the school has not yet documented evidence 
that these practices support the needs of high achievers.  As a result, the 
students who have already mastered lesson objectives are frequently 
grouped with lower achieving students to support them.  Consequently, 
there are missed opportunities to extend the thinking of the school's 
highest achievers.            

   

 Enhance assessment and feedback practices with continued use of common 
assessments across subjects to capture data that communicates a clear 
picture of student progress in order to inform instruction.  (2.2)    
 
o The school has revised grading policies to reflect the increase in project 

based student work by providing clear guidelines to teachers and 
students regarding specific final grade percentage weights to exams, 
projects, class work and homework for all marking periods across content 
areas.  All projects are rated based on rubrics that are intentionally 
aligned to key standards and curricula to ensure that students and 
teachers receive meaningful feedback.  Acuity assessment tools are used 
for 9th and 10th graders in English and integrated algebra in addition to 
school-wide unit pre-assessments and culminating performance-based 
assessments for units of study across all content areas, so that 
curriculum and instruction can be adjusted.  For instance, this data is 
routinely used to plan re-teaching strategies.  In addition to these school 
wide common assessment practices, an online grading system is utilized 
by teachers, students and families so that student progress towards goals 
across grades and subjects can be tracked.  However, current use of this 
grading system only informs students of assignments, projects, class 
work, etc. that are missing or need to be improved to pass courses and 
receive credit.  As a result, students are unable to articulate academic 
areas in which they need to practice to become competent, impeding 
school efforts to offer a clear portrait of student mastery.               
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Part 3: School Quality Criteria 2012-2013 
 

School name: Bronx High School for Writing and 
Communication Arts 

UD D P WD 

Overall QR Score      X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


